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Information provided in response to this consultation, including personal information, may be subject to publication or disclosure in accordance with the access to information regimes, primarily the Freedom of Information Act 2000 and the Data Protection Act 1998.

If you want all, or any part, of your response to be treated as confidential, please explain why you consider it to be confidential.

If a request for disclosure of the information you have provided is received, your explanation about why you consider it to be confidential will be taken into account, but no assurance can be given that confidentiality can be maintained. An automatic confidentiality disclaimer generated by your IT system will not, of itself, be regarded as binding on the Department.

The Department will process your personal data (name and address and any other identifying material) in accordance with the Data Protection Act 1998, and in the majority of circumstances, this will mean that your personal data will not be disclosed to third parties.

	Please tick if you want us to keep your response confidential.
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	Reason for confidentiality:
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	Name
	Melanie Jones

	Organisation (if applicable)
	Historical Association

	Address:
	59a Kennington Park Road, London SE11 4JH


If your enquiry is related to the policy content of the consultation you can contact The Department on:

Telephone: 0370 000 2288

e-mail: KS4QualReform.CONSULTATION@education.gsi.gov.uk
If your enquiry is related to the DfE e-consultation website or the consultation process in general, you can contact the Consultation Unit by e-mail: consultation.unit@education.gsi.gov.uk or by telephone: 0370 000 2288 or via the Department's 'Contact Us' page.

Please mark the box that best describes you as a respondent.
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	School
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	College
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	Academy

	[image: image8.png]



	Higher Education Institute
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	Further Education Institute
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	Local Authority

	x
	Subject Association
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	Parent
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	Student
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	Union
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	Employer-Business Sector
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	Governor
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	HT/Teacher
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	Awarding Organisations    
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	Other
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	Please Specify: Historical Association 


	


Title
1 Do you agree that the new qualifications should not be called "GCSEs"?
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	Agree
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	Disagree
	X
	Not sure
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	Comments: If the desired effect is to present a complete change from the past then a new name for the qualifications will aid this. However, much remains unclear. It is unclear what the link between the EBacc and EBC qualifications will be and how any new “EBC” qualification will be introduced. 


	


2 a) Do you agree that the new qualifications should be called English Baccalaureate Certificates?
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	Agree
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	Disagree
	X
	Not sure
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	Comments: 
There are logistic issues to consider with any name change to 14-16 qualifications, as well as confusion over this new qualification and its relationship to the EBacc to be addressed.
It is unclear whether the idea of an “EBC” will only apply to a core only, or whether they will apply immediately or in a phased approach to the whole suite of subjects. The logistics of such a move need to be carefully considered to avoid a confusing period of change between GCSE and EBC and for some subjects to be examined under one qualification whilst other subjects remain under another.

The concept of English Baccalaureate Certificates is also confusing  in that it appears to sound rather Anglo-centric. It implies a diversion from practice in Wales and Northern Ireland and possibly an entirely “English” perspective to these qualification. It does not appear much like other international baccalaureate models. This could lead to some confusion in a global job market. 

Finally, we would argue that in the end, it does not matter what a qualification is called, it is what it entails that matters. A baccalaureate qualification should consist of more than a small core of subjects and provide students with a qualification that represents a broad and balanced education. 
The historical Association carried out a poll of its members to which over 200 responded. The poll indicated that 52% felt that English Baccalaureate Certificates was an unsuitable name for a new qualification. 



	


2 b) If not, what alternative title should be adopted?
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	Comments: As previously stated, the focus should be on what the qualification will entail and how it is administered rather than what it will be called; however, the naming of the qualification should be such that it will avoid confusion with the English Baccalaureate (which itself encouraged some level of confusion necessitating clarification from ministers upon its introduction in 2010) and international confusion over the nature of the qualification. 


	


High expectation of performance and accurate grading
3 Do you agree with our expectations for grading structures, set out in paragraphs 5.4 to 5.5?
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	Agree
	X
	Disagree
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	Not sure


	[image: image29.png]



	Comments: We are supportive of rigorous qualifications and welcome a commitment to rigorous assessment and driving up of standards; however there is a disparity between expecting every child entered for EBC certificates to be functioning at the minimum of a grade C and to expect 80% of the student population to be entered. The current pass rate for history at GCSE indicates around 60% of students operating at a grade C or above and with uptake for history rising as a result of the EBacc, we may well see this pass rate fall as more students opt for history who may display less of a natural disposition towards the subject . Introducing more rigorous pass criteria will not improve this level of achievement and will instead lead to a greater culture of failure. Care should also be taken to avoid a two-tier examination and assessment system from developing that further diminishes the motivation and expectation of those students who will not achieve this such as became the case with the O-Level and CSE division. The EBC should sit among a suit of options that cater for the full range of ability. 
Reliability and validation is difficult in grading unless there is a concentration upon factual knowledge. An international comparability study indicated a wide variety of different systems in operation, therefore it is not necessarily a reliable or fruitful exercise to compare assessment structures in other PISA rated high performing jurisdictions. In Singapore for example, the assessment structure is highly related to factual knowledge, but this approach has been discredited and there are growing concerns about the cultivation of a generation of students ill-prepared for university and the work force. Finland is also moving towards a more creative approach. 


	


4 Do you believe that we should insist on a common grading structure for all English Baccalaureate Certificates or should we allow Awarding Organisations the freedom to innovate?

	X
	Common Grading Structure
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	Freedom to innovate
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	Other


	[image: image32.png]



	Comments: The concept of adopting different grading structures in different subjects is baffling. Whilst it is true that different subjects make different demands of students, this can be reflected through assessment criteria. To avoid confusion, FE colleges, schools, teachers, parents and employers need a common grading structure for all subjects as a point of reference. Whilst the criteria for attaining a certain level may remain different in different subjects, there is a need to maintain comparability of challenge, rigour and achievement across subjects.  

Therefore a common grading structure across subjects must be in place. Without this, confusion will ensue and cumbersome correlations will be made. The period when a BTEC equated to 4 GCSEs is a prime example of a qualification outside of the GCSE with a different assessment structure being equated to inflated GCSE grade performance. 
Examination boards can be given plenty of freedom for innovation within the specification content and criteria without the need for the adoption of an alternative grading structure. A common grading structure will also make entry to 6th form and FE far more straightforward. 


	


No tiering
5 Do you agree that it will be possible to end tiering for the full range of subjects that we will be creating new qualifications for?
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	Yes
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	No
	X
	Not Sure
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	Comments: We cannot speak for other subjects, but the Historical Association represents history, one of the only subjects never to have had tiered papers. We strongly believe that it has been possible for history candidates to follow GCSE specifications without a tiered paper, so there should be no reason why other subjects should not follow that example. Tiered papers merely serve to put a ceiling on what the candidate can achieve. In an Historical Association poll, 74% of respondents indicated that history should remain untiered. Having said this, there has been a case made for tiered papers in history in order to compete for take-up with other subjects which operate a tiered system. Other subjects have operated tiered papers, but yet there has been no real improvement in results. However, if this option were removed from all subjects then this competition concerning tiered papers would not exist. 
History and other subjects can remain untiered provided they are inclusive and accessible. 



	


6 Are there particular approaches to examinations which might be needed to make this possible for some subjects?
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	Yes
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	No
	x
	Not Sure
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	Comments: In subjects such as history, open-ended questioning accessible to a variety of different levels of ability, with a judgment being made based upon the quality of the answer is easily applied and can be a model for all subjects that require some level of description, discussion, analysis or argument . This type of differentiation is more difficult to achieve when subjects require responses relating to a single correct answer and as such we do not feel qualified to offer response in this respect. 


	


Assessed 100% by examination, or minimising reliance on internal assessment
7 a) We intend that English Baccalaureate Certificates should be assessed 100% by externally marked examinations.  Do you agree?

	x
	All
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	English
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	mathematics
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	sciences
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	history
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	geography
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	languages
	None x
	
	
	


	[image: image45.png]



	Comments: We have crossed both all and none. This is for the reasons outlined below.  It depends firstly what is meant by 100% external assessment and it should for reasons of equality be applied to either all subjects or none.

The idea of 100% external assessment should under no circumstances mean that all subjects are assessed merely through end of course examinations. However, it is possible for current controlled assessment units to be externally rather than internally assessed. This still provides the vital opportunity for the student to work independently, carry out their own research and draw their own conclusions, the simple difference being that the product is externally assessed rather than by the teacher. Some teachers may welcome this as it will lighten the already heavy marking load that many teachers face, however, in an Historical Association poll, 63% of teachers said that they would not like to see history examined by 100% external assessment. We would argue that in many cases, especially where a localised or personal aspect of history is being examined independently, the teacher can appreciate the nature and extent of the work produced better than an external examiner. There are also students for whom despite their ability; examinations provide a terrifying prospect that impedes their achievement.

 The Historical Association strongly urges that some kind of independent enquiry is vital to retain in history. It enables the student to work as a historian. History as a subject thrives on students having the opportunity to carry out independent research, enquiry and analysis. The recent Ofqual report on International Comparisons in Senior Secondary Assessment indicated that some of the most demanding elements of qualifications worldwide were independent projects or units that required sustained study.  There needs to be an element in which students can feel free to explore the heights of their abilities. Provided rules are in place to ensure that independent work is properly carried out, administered and assessed, there should be no reason to insist upon 100% external assessment, but equally, it is more vital to retain the type of assessment rather than who will grade it.
 If all subjects were to be 100% externally assessed, examination boards will require a bank of properly trained and qualified examiners that can be relied upon to provide accurate grading and feedback. 
There is also an issue concerning the nature of assessment. It may be the case that insistence upon 100% external assessment impedes the adoption of greater innovation within assessment; universities as well as other international comparators are increasingly using a wide range of assessment strategies which examination boards may not be able to adopt if there is a requirement for 100% external assessment. 

Important consideration of assessment and progression from 3-16 needs to also be made. The assessment structure at Key Stage 4 needs to be linked to what happens before and after it and ideally, assessment across all key stages should have been considered together to ensure progression and coherence. 
Finally, The Historical Association would argue that for too long the “assessment tail has wagged the content dog.” We need to decide upon the content of specifications first before we can then draw conclusions as to the best way to assess.    



	


 7 b) If not, which aspects of English, mathematics, the sciences, history, geography or language do you believe absolutely require internal assessment to fully demonstrate the skills required, and why?
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	Comments: As detailed in our previous responses, history requires you not only to know the facts, but also to think and behave like an historian. In order to students to fully grasp this, they need to carry out their own independent research, analysis and evaluation, to fully immerse themselves in an historical question and come to their own conclusions; this cannot be achieved in a 2 or 3 hour examination. Courses featuring 100% examination do not prepare students well for the world of work. Rarely are workers asked to produce results in the same way as an external examination, yet they are asked to produce work through the same careful research and analysis process as required by independent projects all the time. 
The now defunct OCR pilot provided a good model of assessment in history. 



	


Size requirement for syllabus 
8 Should our expectation be that English Baccalaureate Certificates take the same amount of curriculum time as the current GCSEs?  Or should schools be expected to place greater curriculum emphasis on teaching the core subjects?

	x
	Same amount of curriculum time
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	Greater curriculum emphasis
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	Other
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	Comments: This very much depends upon the content and volume of work being expected through any new specifications. Whilst history requires adequate teaching time, it should form part of a broad and balanced curriculum. 
We believe that the current curriculum is imbalanced. Time needs to be split more evenly between EBC subjects rather than an imbalance between English, Maths and Science and other subjects. 

There is also a need to consider the regulation of curriculum time. Accountability is key to schools and there is some concern about schools strategizing or adopting a 3 year Key Stage 4 in order to gain time and aid greater achievement



	


Examination aids
9 Which examinations aids do you consider necessary to allow students to fully demonstrate the knowledge and skills required?
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	Comments: Generally in history, very few examination aids are required. However, if some form of independent work is to be retained then students should be able to refer to books, sources or notes in their work. 


	


Subject suites
10 Do you agree that these are appropriate subject suites?  If not, what would you change?
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	Yes
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	No
	x
	Not Sure
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	Comments: In terms of English Mathematics and Science, the proposed subject suites are workable. From the point of view of history, we would expect it to appear as a separate subject within a humanities suite. 
We would suggest that subjects are trialled together for coherence, but ultimately, it is schools that will have to administer these changes and therefore schools should be consulted as to how best trials of subject suites should be carried out. 



	


 
11 Is there also a need for a combined science option covering elements of all three sciences?
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	Yes
	[image: image55.png]



	No
	x
	Not Sure
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	Comments: As the subject association for history, we do not wish to comment .


	


Track Record
12 What qualities should we look for in English Baccalaureate Certificates that will provide evidence that they will support students to be able to compete internationally? 
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	Comments: In terms of history, the answer to this question is straightforward. An EBC qualification in history should not be based upon factual recall.  Evidence from Singapore suggests that this approach does very little to prepare students for higher education or work. It is incorrect to assume that knowing more “facts” is to make progress as a historian. In fact, the Ofqual International Comparisons in Senior Secondary Assessment report indicated that independent study and writing skills as well as other elements completely un-related to factual knowledge are the backbone of some of the best systems on an international level. 
There is also a difficult balance to strike in terms of content. The current criteria specifies that 25% of the GCSE course should be British history. This is in addition to a key stage 3 curriculum that has in the past and looks likely to remain heavily focused upon British/English history. The Historical Association argues that if we are to prepare our citizens to compete internationally in a global jobs market, then we need to ensure that we are producing global citizens with an appreciation and knowledge of the history and cultures of other countries in the world and the place of Britain within the world.  



	


Assurance of literacy and numeracy 
13 Do you agree that we should place a particular emphasis on the successful English language and mathematics qualifications providing the best assurance of literacy and numeracy?
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	Agree
	X
	Disagree
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	Not sure
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	Comments: Literacy and numeracy come in many different forms and through the curriculum as an entirety, not just those two subjects that bear the closest relation. History for example fosters both literacy and numeracy through reading, writing, debating and statistical analysis and the fact that  currently, Spelling punctuation and grammar (although not numeracy) account for 5% of the history (and other subject) GCSE grade reinforces the important contribution that all subjects have to make. 


	


School and Post-16 institution Support
14 In order to allow effective teaching and administration of examinations, what support do you think Awarding Organisations should be:

a)  Required to offer?
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	Comments: Examination boards should be able to offer support in a variety of ways. There should be an emphasis on CPD for teachers to effectively deliver the new qualifications. 
It has been a mistake to limit access to examiners reports and past papers – teachers will need access to both forms of support in order to ensure that the specification is being delivered effectively and to learn from mistakes. 

Boards should be prepared to offer a host of online support in order to make sure that administration is correctly handled. Administration should be easy and as free from bureaucracy as possible. 


	


14 b) Prevented from offering?
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	Comments:

There has been a great deal of negative publicity surrounding the nature of support offered by boards, particularly in the form of sessions run by certain chief examiners. This needs to be avoided. Sessions should be offered that will encourage equality of opportunity for centres to benefit from training. 

Boards should be discouraged from producing badged text books to accompany courses. This encourages the view that a single source will provide all of the answers. It also provides for unhealthy relationships between examination boards and publishers. 

As previously stated, it has been a mistake to withdraw access to examiners reports, mark schemes and past papers. In higher education, this kind of transparency is encouraged, so it seems to be a step backwards, and an unfair tip of the balance to withdraw access for schools. These kinds of resources act as modelled examples to help teachers and students to understand what is expected of them, they do not provide an unfair advantage. We would not expect a small child to tie his shoelaces without having modelled it for him several times, so why expect teachers and students to? Properly designed assessments should offer a suitable amount of rigour and challenge without the need to prevent access to such resources. Properly trained teachers through thoughtful CPD will also be able to deliver the course effectively without resorting to the need to teach to the test. 


	


15 How can Awarding Organisations eliminate any unnecessary burdens on schools and post-16 institutions relating to the administration of English Baccalaureate Certificates?
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	Comments: As previously stated, the bureaucracy surrounding the delivery and administration of examinations needs to be kept to a minimum. 

It is also a good idea to use an electronic process where possible. 

Deadlines for particular aspects of administration should be staggered. 

Increased take up of subjects such as history should be anticipated and catered for to ensure a continued good supply of subject specialists for schools.



	


Qualification supports progression of lower achievers
16 Which groups of students do you think would benefit from a "Statement of Achievement" provided by their school?
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	Comments: The Historical Association does not support the idea of a Statement of Achievement. This is rather a statement of failure. The idea that low attainers should receive nothing more than a statement written by teachers outlining their strengths and weaknesses does nothing to improve motivation or self-esteem among such likely recipients. 
We have to ask who likely recipients of a “Statement of Achievement” will be. They are likely to be in the majority, students affected by issues relating to socio-economic circumstances and issues of diversity. The Statement of Achievement proposed will do nothing to solve those issues and in fact will serve to add to the problem further. Much is made of students right to a good education in terms of the quality of teaching and assessment and the Historical Association is entirely supportive of the insistence upon exemplary standards of teaching,  yet little attention is paid to the often widespread  underlying socio-economic issues that even the best of teachers battle against on a daily basis. We fear that this proposal will only serve to make that situation worse.

 There is nothing to suggest that employers will find a statement of achievement useful, or that it will serve to enhance the prospect of the recipient of finding a job. The only conceivable way that a statement of achievement can be used is in terms of a holding device for students who will then continue to study until the age of 18, and hopefully by then have achieved EBCs. Even with this in mind, it would be far preferable for a variety of alternatives to be on offer to students that enable them to at least achieve something even if not the EBC. This however remains unclear in this consultation. 
It is also unclear how the “Statement of Achievement” would work. What happens to the student who is entered for the EBC but fails to achieve it?  



	


17 How should we ensure that all students who would benefit from a "Statement of Achievement" are provided with one?
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	Comments: The Historical Association does not support the concept of a “Statement of Achievement” for low attaining students. However, being that the proposal indicates that teachers will be expected to write these statements, it is better for teachers to decide how best to ensure this. One way of ensuring that all students who might benefit from a statement of achievement receive one is to make the statement a requirement for all students to receive, regardless of whether or not they will achieve EBCs. This may also serve to remove any stigma from such a statement rather than it being seen as a statement of failure. However, if this course were pursued, there is an issue with expecting teachers to produce these for an entire cohort in an already crowded curriculum life and workload. This will need to be addressed. 


	


Equalities
18 a) Do you believe any of the proposals in this document have the potential to have a disproportionate impact, adverse or positive, on specific pupil groups?

	x
	Adverse impact
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	Positive impact
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	Both
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	No impact
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	Comments: As previously stated, there are discrepancies for lower attainers. If anything, the proposed split between EBC and statement of achievement students does more to cement social and economic divides and does nothing to address issues of diversity and achievement. The statement of achievement is demotivating, as is the expectation that 80% of students will complete and be expected to achieve the EBC. There should be the opportunity for open ended challenge and a variety of options in each subject area that offer students the facility to gain qualifications that are suited to their needs rather than merely being told that they are not good enough to complete the EBC and getting nothing other than a statement outlining their strengths and weaknesses to show for their schooling thus far.

The possible move towards 100% external assessment could have the possibility to have an adverse impact if it were to mean 100% externally assessed examination. Whether this is the case remains unclear in this consultation. However, students need a variety of different types of assessment and a system in which all achievement was centred around examinations could have an adverse impact on students with special educational needs, presuming that is that they would not come into the 20% barred from entering. Steps would need to be taken to ensure that students with such needs were catered for properly and had access to adequate support from teaching assistants through the examination process.   


	


18 b) If they have potential for an adverse impact, how can we reduce this?
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	Comments: There are no easy answers to this question. The problems related to under-achievement, diversity and lack of social and economic opportunity are extremely complex and not solvable through this consultation. However, the desire should be to minimise any adverse impact.   As outlined above – the questions to answer are how useful will this “Statement of Achievement” be for getting a job? What will these students get at age 18? Will they be expected to stay on in education until they achieve the EBC? What happens to those students who still do not achieve the EBC at 18?
How many students will end up receiving a statement of achievement rather than go on to take EBCs? There is a real issue to address with motivation. Alternatives to the statement of achievement must be entertained if we are to avoid this group of students disengaging and becoming more demotivated. 
If the statement of achievement were applied to all students, complete with a suite of qualifications including the EBC that reflected the needs of different students, then students retain opportunities and choices. 


	


Implementation
19 Should we introduce reformed qualifications in all six English Baccalaureate subjects for first teaching in secondary schools in 2015, or should we have a phased approach, with English, mathematics and sciences introduced first?

	x
	In all six subjects from 2015
	x
	Phased approach
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	Other
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	Comments: A phased approach may be preferable in order to iron out early issues and to learn from mistakes and for teaching staff already delivering the EBC to lead others starting out. However, a complete introduction in all subjects may also prove more palatable to schools beleaguered by new initiatives and change, bearing in mind that both A-Level and Key Stage 3 are also being reformed at the same time. It is important that subject suites such as humanities are introduced together, whether this is along with all other subjects involved, or as part of a phased introduction and schools must be given adequate time and additional planning/INSET in order to make for an effective transition. 

Careful thought needs to be given to the introduction of such qualifications and the implications of a phased approach whereby students continue to study GCSEs in some subjects and EBCs in others. 



	


20 How best can we prepare schools for the transition to these reformed, more rigorous qualifications?
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	Comments: Schools must be given adequate time and CPD training in order to prepare. A two year lead in based upon other changes also taking place is a minimum .  There should be joined up thinking about the implementation between teachers and leaders, with clarity and transparency as to what is expected from schools. Issues of accountability also must be addressed and schools should be clear as to the expected impact of the EBC in order for it to be seen as a genuine opportunity to improve the curriculum. 


	


21 How long will schools need to prepare to teach these reformed qualifications?
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	Up to 12 months
	[image: image75.png]



	12 - 18 months
	x
	More than 18 months
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	Other
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	Comments: Schools must be given adequate time to prepare. The Historical Association supports a 2 year run up to the delivery of these new qualification for the following reasons:
· Schools will need to train all involved staff involved

· There may be a need to adapt the curriculum,  timetabling and staffing

· Adequate budgetary planning needs to be incorporated to cope with resourcing a new qualification 

· Examination boards will need to plan new specifications and trial them before they can be delivered

· These changes will be part of a wider overhaul of the entire curriculum from 3-18


	


Languages
22 Should all languages in which there is currently a GCSE be included in our competition?

	x
	Yes
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	No
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	Not Sure
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	Comments: Whilst there will probably still be an emphasis on the most widely used languages, if we want our students to be able to compete on a world stage, then we must give them the opportunity to do that through language. 


	


23 Should the number of languages for which English Baccalaureate Certificates are identified be limited? If so, which languages should be included?
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	Yes
	X
	No
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	Not Sure
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	Comments: It does not matter which language is being learnt, the process and therefore the qualification should remain the same. Offering a wide variety of languages, especially those that might be considered alien to an English tongue that do not derive from Latin idioms or alphabet, can provide scope for students to think in different ways and learn through language. The choice is kept with students and schools and different language groups can also serve to provide differing levels of challenge to native English speakers. 
Once again, if students are to compete on a world stage, there should be the opportunity to learn a number of diverse languages. To limit the number of languages available serves to isolate British students and could also prove to be rather insular in nature if the limits on which languages were part of the EBC were set merely within a small euro-centric focus. 



	


24 Given the potential number of new languages qualifications to be developed, should they be introduced to a later timescale than history and geography English Baccalaureate Certificates?
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	Yes
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	No
	x
	Not Sure
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	Comments: This is a question for language teachers and their subject associations to answer, but one point is that whilst the impetus should be to offer an EBC in a wide variety of languages, the process of gaining the qualification should remain the same. Schools will not be able to offer all languages on offer and will pick and choose from amongst them, so there should be no reason to delay the implementation based on the number of languages being offered. 


	


Post-16
25 Should we expect post-16 institutions to be ready to provide English Baccalaureate Certificates at the same time as secondary schools?

	x
	Yes
	N
	o
	
	Not Sure
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	Comments: In theory, it will be the same first cohort that post-16 colleges take in, but there will be a time lapse in that post 16 colleges will not under normal circumstances receive students for the EBC until 2 years after the qualification has been introduced into schools. This could therefore be an opportunity for schools and FE colleges to form mutually supportive bonds for training. However, given that there are currently a variety of different routes for students post-14, with some studying a mixture of GCSE subjects and other qualifications and spending time in FE colleges as well as in school, it seems appropriate therefore that FE colleges should prepare to deliver the qualification at the same time as schools if this flexibility is to remain in post 14 education. 
It should be recognised that FE colleges have slightly different needs to schools in that teachers are likely to be a little more marginalised. There may therefore be a need for far greater support.


	


26 How best can we support post-16 institutions to prepare to provide English Baccalaureate Certificates?
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	Comments: Many of the ways that post 16 centres need to be supported are the same as the ways in which schools need to be supported. However, in addition, post 16 centres need additional contact and training links with schools in the area also preparing to deliver the qualification. 
 Just as these teachers have done within the current system, post 16 teachers need to be kept fully up to date with proposed curriculum changes from 3-16 and develop a solid understanding of the progression a student makes across their schooling towards the qualification. 
It is unclear in this consultation what will happen to students who do not achieve the EBC at age 16. Post 16 centres as well as schools will need clarification and support as to how students should be expected to combine their continued study towards EBCs with the possible start of A-Level or other post 16 courses. 



	


Choosing the best qualification in each subject
27 Do you agree that five years is an appropriate period for the new qualifications to feature in the performance tables before the competition is rerun?
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	Agree
	x
	Disagree
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	Not sure
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	Comments: The success and impact of the qualification needs longer than 5 years to measure as it will require more than one cohort from year 7-11 to go through it. Six years would therefore be the minimum recommendation in the first instance.  


	


28 Please let us have your views on responding to this call for evidence (e.g. the number and type of questions, whether it was easy to find, understand, complete etc.).
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	Comments: The consultation was easy to find for those who know where to look, although the fact that EBC or GCSE does not appear in the title is not helpful for those searching. It would be far more preferable for the recommendations and the response form to be merged and act as one rather than having to switch between documents. 
This is a lengthy consultation – not all questions being entirely pertinent for the history community or only applicable to one subject community.  

There are many areas in which this consultation remains unclear. A more detailed outline of what is proposed may have helped us to respond more effectively. The timing of this consultation is also unhelpful in that it is difficult to see the full picture when we do not yet know what is proposed for all subjects at Key Stages 1-3. 



	


Thank you for taking the time to let us have your views. We do not intend to acknowledge individual responses unless you place an 'X' in the box below.

Please acknowledge this reply x
Here at the Department for Education we carry out our research on many different topics and consultations. As your views are valuable to us, would it be alright if we were to contact you again from time to time either for research or to send through consultation documents?

	xYes
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No


All DfE public consultations are required to meet the Cabinet Office Principles on Consultation
The key Consultation Principles are:

· departments will follow a range of timescales rather than defaulting to a 12-week period, particularly where extensive engagement has occurred before

· departments will need to give more thought to how they engage with and consult with those who are affected

· consultation should be ‘digital by default', but other forms should be used where these are needed to reach the groups affected by a policy; and

· The principles of the Compact between government and the voluntary and community sector will continue to be respected. 

Responses should be completed and emailed to the relevant consultation email box. However, if you have any comments on how DfE consultations are conducted, please contact Carole Edge, DfE Consultation Coordinator,
Tel: 0370 000 2288 / email: carole.edge@education.gsi.gov.uk
Thank you for taking time to respond to this consultation.
Completed questionnaires and other responses should be sent to the address shown below by 10 December 2012

Send by post to: 

Public Communications Unit
Level 1 Area C
Castle View House
East Lane Runcorn
WA7 2GJ

Send by e-mail to: KS4QualReform.CONSULTATION@education.gsi.gov.uk
