Thoughts on the QM Process Knowsley Junior School

Hi, my name is Liz Oliver and | have led the Quality Mark Process for Knowsley Junior School. We were delighted to be visited and awarded a
QM Gold Award. You can find a selection of materials from our portfolio plus our final report as a case study below. Please double click on any
of the documents displayed in order to view the full piece.

Knowsley Junior School is a three form entry school with 360 students on roll. It is set in a semi-rural location on the outskirts of Oldham and
Saddleworth. Children travel from around the authority to attend. The proportion of pupils eligible for free school meals is below average, and
the proportion of children with special educational needs is 15%. Most pupils are of a White British heritage with a minority of pupils from
minority-ethnic groups, mainly of Asian or Caribbean heritage who are EAL learners.

The main priorities of the school development plan are; to ensure all children understand basic English, equip all students with problem solving
skills in mathematics, supporting pupil premium children adequately and challenging the high achievers. We are also looking towards
implementing and planning the new curriculum. In terms of history, | am seeking to ensure that its educational potential and relevance are
understood by both staff and pupils. Investment in resources is also required to allow for effective learning opportunities.

Some thoughts on the QM process and documentation from Knowsley Junior School

The online process — It is straightforward to login and upload documents to website. | found that doing lots in one go was the easiest method.
The criteria were split into sections, which | tackled one by one, analysing what we were already doing and then making an action plan of how
to achieve those which we did not yet fulfil. | found that one piece of evidence could be used for more than one of the criteria, and kept a
record of where things had been used. | had around four or five piece for each point. | also ensured | had a hard copy of everything uploaded.
Unnecessary paperwork for some, but | preferred this it for ease of reference.

The assessment, including visit — We were very pleased, and nervous, to welcome our assessors. They were friendly, but keen to question us
on certain points and gain further evidence of history in our school. They observed a number of lessons and had the opportunity to speak to
children. It was clear that they wanted us to succeed and to do that they needed to ask for further documentation and clarification of aspects
of our proposal. It did feel like an ‘inspection’ but that was partly due to the pressure we had exerted on ourselves and our desire to do well.
The assessors were very open and supportive.



This has been an opportunity for our junior school (a rare thing these days) to show how we excel in teaching history and how we want to
spread this in our area and support other schools. It was ten months of hard work and focus but the reward of the Gold certificate and the
smiles on the children’s faces made every minute worthwhile. We have shown that foundation subjects can underpin learning across the

curriculum. Thank you HA for the opportunity.
Liz Oliver

Knowsley Junior School

15.12.14



Introduction:

The first thing to do was audit where we felt our history provision stood. This led us to highlight the focus points that we wanted to
concentrate on.

focus points doc

1.)Teaching and Learning:
Four lessons were sampled and in addition to portfolio evidence, assessors felt that evidence easily fitted the criteria for gold. Lessons showed
children confidently handling different perspectives and effective communication of knowledge and understanding. Written work also
demonstrates this. History focused marking is developing and will be beneficial.
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In order to ascertain how children view the subject of history, a broad spectrum of views was sought across the
school. The twenty members of the School Council were asked to complete two questionnaires. The first asked
what the children would like to see more or less of in terms of topics and activities, whilst the second asked them

to comment more about their understanding and enjoyment of the subject.

The most notable result from the first questionnaire was the pupil’s request for more drama and role play
activities. This will be discussed with subject leads and the target set for more to be incorporated into future topic

planning.

Would you like more or less drama and role play
activities in your history lessons?

M More
B Same amount

W Less

The second questionnaire highlighted the pupil’s high engagement with the subject as 75% agreed that the
looked forward to history/ topic sessions.

I look forward to history/ topic lessons and find
them interesting.



Online History Survey

Children can voice their opinions via a survey on the school’s website.

Results from February 2014 — July 2014 were collected and used to inform
planning of new topics.

The survey has now reopened and results will be collected and reviewed
termly.
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History Survey

We want to know what you think!

Fill out the survey to help improve history in

our school.

2.0 you plan historical irvesfigasons in your topéc kassas?



Assessment and Progression

As a Junior School, we are at a disadvantage when it comes to assessing history as
we do not get a clear idea of where the children are up to when they join us in year
3. This also means we have a smaller time scale within which we can make an
impact on our pupil’s learning in the subject.

Having identified this as an issue (along with identifying attainment in other
foundation subjects) it has been decided that in the first week of year 3 a specific
timetable of lessons will be planned to address key skills. In history, this time will be
spent addressing the concept of chronology, continuity and change, and the use of
source material.

In 2013/14 a method of recording children’s attainment was set up for each year
group’s history topic. Whilst this gives an overview of each child’s level in that
particular area, and a means of calculating a cohort’s overall percentages at each
level, it is difficult to track progress via this method. Therefore for 2014/15 a return to
assessing key skills (see Criteria 4.2 Progression) for a sample of children
throughout their school career should prove a more reliable way to track progress
and ensure we are teaching all skills required.

Children benefit most from verbal or written feedback as an immediate means to
address misconceptions and receive praise. Much of our history learning takes place
through the examination of sources, discussions and stories. Work outcomes are
seen as a product of work in other curriculum areas; art and dt, drama and literacy
most commonly. Therefore feedback is often verbal and children are extended via
targeted questioning.



Lesson Observation Form

Subject:
Literacy/ History

o
Year Group: 3

AUTUNN / SPEING / SUMMER

Date: Thursﬂ 13" February

WALT: Write a story

Observation Focus:

How writing and history are taught in a cross curricular manner. Are meaningful links made?

Areas of strength:

Good work produced

Lesson clearly building upon previous — children have planned a piece of writing
Previous characters and scenarios from Greek myths discussed and ideas ‘magpied’
Interesting examples, used to support teaching and learning

Children are engaged in their learning and suggested lots of scenarios

Children demonstrated good knowledge of Greek Gods and Goddesses

Areas for l-)eveloptmm:

« s the WALT reflecting the fact the children are writing a piece of historical fiction? Would
WALT Write a myth/ Write a story from Ancient Greece be more appropriate?

« Marking — does it always focus just on literacy? Ensure a comment about the child’s
historical understanding is made too.




How Do We Use
Ancient Greek Ideas
Today?

Childrens names
have been cropped
for confidentiality.
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se ancient Greek ideas today?

—

Expectations Attainment Target
Most children will: know the ways the ancient Greeks Level 3 - Pupils show knowledge and
influenced their own and others’ lives today; give reasons why understanding of some of the main
the way of life in ancient Greece and life today are different in events, people and changes studied.
some ways,; select and combine information from a range of They are beginning to give a few
sources to answer specific questions about the past; interpret reasons for. and results of the main

an aspect of the lives of the ancient Greeks in order to recreate
it; produce a summary of what they have found out, as a
structured, extended piece of writing

events and changes. They identify
some of the different ways in which
the past is represented.

Working at level 3

Teachers Comment

Some children will not have made so much progress

and will: know about the way of life of the ancient Greeks; Chn have found the comparison of
select information from individual sources to answer madern and ancient olympic games
guestions about the past; know that the ancient Greeks interesting and this has provided a
have influenced school life today; produce a structured useful format from which to compare
summary of what they have learnt other aspects of Greek life with ours.

The timescale is causing a problem
for some (WTL3) as is the ability to
Working towards level 3 combine source information.

Some children will have progressed further and will
also: give reasons why we use ideas from ancient Greece
today; compare and contrast the ancient and modern
versions of the Olympic games: work independently to
produce a structured account of the Greek legacy using
dates and terms as appropriate

Working towards level 4




2.) Curriculum
The Assessors agreed that in both its content and approach to curriculum development practice met and exceeded the Quality Mark Criteria for
‘Gold’.

The history units of work are closely aligned with expectations for literacy and from the evidence with in the portfolio the assessors were concerned
that this might ‘overshadow’ the history being taught. This was an unfounded concern. The amount of time allocated to history is very good. The
curriculum map of the units of work has been carefully thought out. The coordinator has developed a new curriculum plan taking into account
previous units of work but also where newer units could sensibly be incorporated. An example of mapping can be found below.
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Year 5 The Vicforians :Turning back the clock on Springhead (local study). Covering work at level(s):3/4

Subject/Level

Communication
Skills

Application of
Mathematics

Information
Technology

Working with
others

Improving own
learning and
performance

Problem solving

History
Levels 3/4

*T can use labelled
diagrams, recounts,
stories, diaries and
pictures

to tell people what T
know

*T present my work
and factual
knowledge in lots of
different ways

of Victorian Britain .

*I use timelines to
order events and
things that happened in
the past

*T can work out how
many years have past
since major events
took place

*I can place changes of
a period in history
within a chronological
framework.

*T use graphs, tables
and charts to record
and interpret data
about the past

*I use the internet
to find out about
Victorian children

*T use the computer
to give my views
about historical
figures / events and
to describe their
lives(effects on
people's lives)

* T use historical
vocabulary in my
search criteria

*I look at different
points of view of the
past(children not
attending school full
time, working for
little money)

*T use role play and
acting to represent
different viewpoints
about the past.

*I combine
information about
the past with others
to present my
understanding of a
pericd of history

*I 'hot-seat’
historical
characters to
understand why
they did things

*T understand that
the lives of people of
the past were not all
the same (rich and
poor children)

*I am beginning to
know that these
different types of
evidence tell us
different things
about the past

*I consider
interpretations of an
event by looking at
other information,
keeping in mind tha¥
some evidence is
more reliable than
others

*T use information to
ask and answer'
questions about
events in the past.
This investigation
goes beyond what I
can see (this is called
inference and
deduction)

*I give clear and
detailed reasons why
key events happened
in the past.

* T use what I know
about history to L.D.
changes that took
place across & period
of time

*I know how to
compare and contrast
aspects of the past
with aspects of today

y | C
" Year 6 The Victorians : 'King Cotton ' Story of Victorian Oldham. Covering work at Level(s):4/5
Subject/Level | Communication Application of Information Working with Improving own Problem solving

Skills

Mathematics

Technology

others

learning and
performance

345.

History Levels

*T can use labelled
diagrams, recounts,
stories, diaries and
pictures

to tell people what I
know

*T present my work

*I use timelines to order
events and things that
happened in the past

*T can work out how many
years have past since
major events took place

*I use the internet to

- find out about

Victorian children

*T use the computer to
give my views about
historical figures /
events and to describe

*T look at different
points of view of the
past(children not
attending school full
time, working for little
money)

*I use role play and
artina to renrecent

*I understand that the
lives of people of the
past were not all the
same (rich and poor
children)

*I am beginning to know
that these different

*T use information to ask
and answer questions
about events in the past.
This investigation goes
beyond what T can see
(this is called inference
and deduction)




Knowsley Junior School
History Policy

Introduction

This policy outlines the teaching, organisation and management of history taught and learnt at
Knowsley Junior School.

The policy has been drawn up as a result of staff discussion its implementation is the
responsibility of all teaching staff. The responsibility for monitoring and review rests with the
history co-coordinator.

Main purposes of this policy:

11

1.2

* To establish an entitlement for all pupils;
* To establish expectations for teachers of this subject;
» To promote continuity and coherence across the school;

Aims and objectives

The aim of history teaching here at Knowsley Junior School is to stimulate the
children’s interest and understanding about the life of people who lived in the
past. We teach children a sense of chronology, and through this they develop a
sense of identity, and a cultural understanding based on their historical heritage.
Thus they learn to value their own and other people’s cultures in modern
multicultural Britain and, by considering how people lived in the past, they are
better able to make their own life choices today. In our school history makes a
significant contribution to citizenship education by teaching about how Britain
developed as a democratic society. We teach children to understand how
events in the past have influenced our lives today; we also teach them to
investigate these past events and, by so doing, to develop the skills of enquiry,
analysis, interpretation and problem-solving.

The objectives of teaching history in our school are:

e to arouse interest in the past and stimulate children’s curiosity into finding
out more

¢ to develop knowledge and understanding of how people lived in other times
and how those times were different from today

e to enable children to know about significant events in British history, and to
appreciate how things have changed over time;

- +A AAavialarn A carmnca ~fF AlhrarnalAac s



Knowsley Junior School SUBJECT UNDER REVIEW: History DATE: May 2014

Pupils should:
=  develop the appropriate use of historical terms
=  construct informed responses that involve thoughtful selection and organisation of
relevant historical information [previously: organisation and communication section]
» understand how our knowledge of the past is constructed from a range of sources.

Pupils should be taught about:
=  a local history study
= Ancient Greece - a study of Greek life and achievernents and their influence on the
western world.

Note: National Curriculumn aims include requirement to know and understand the history of these
istands as a coherent, chronoiogical narrative from the earfiest time to the present day. KS2 primarily
covers the period to 1066, with European and world history from the same period.

In planning, teachers should combine overview and depth studies to help pupils understand both the
long arc of development and the compilexity of specific aspects of the content.

Pupils should:

= develop a chronologically secure understanding of British, local and world history,
establishing clear narratives within and across periods they study - greater emphasis on
chronological understanding

= note connections, contrasts and trends over time — previously required to make links
within and across societies and periods studied

= regularly address and sometimes devise historically valid questions about change, cause,
similarity and difference, and significance - more specific requirements on types of
questions.

Pupils should be taught about:
= the Roman Empire and its impact on Britain — previously an option, with focus on Roman

Britain

=  Britains settiement by Anglo-Saxons and Scots - previously an option with no mention of
Scots

= the Viking and Anglo-Saxon struggle for the Kingdom of England to the time of Edward
the Confessor — previously an option.

Pupils should be taught about:
= changes in Britain from the Stone Age to the Iron Age
«  a study of an aspect or theme in British history that extends pupils’ chronological
Errvailadesas et 10688 — s -—atab 1, vy inediutdscs e CFhuanaoine e ol
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When and what was the Stone Age?

To become familiar with the Stone Age and how people lived.
To arrange events from the past in chronological order

To understand the major prehistoric human achievements.

What happened in Skara Brae?

To find out the meaning of historical terms related to prehistory.

To find out about life in Skara Brae

To consider the choices that people faced from the Stone Age to the Iron Age

3. Where did Stig come from?

e o o .h
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To make an in-depth study of Stig of the Dump, to support understanding of —
0 Sentences — capital letters / full stops / commas.
o Adjectives.
0 Inverted commas.

To create a storyboard.

To write a diary entry.

To write a newspaper article using the key conventions.

To re tell a text using adverbs of time.

To develop vocabulary.

To infer from a text.

To debate.

To write a letter.

To design a useful tool.

What was land used for and how is it used today?
To locate counties in Britain.

To use maps.

To identify changes in land use.

How do we know about life in Ancient Britain?
To understand that knowledge of the past is constructed from a range of sources
To note connections, contrasts and trends over time.

To look at different homes from the Palaeolithic, Mesolithic and Neolithic times.

\AMhAat Ao we know shniit the Rraonza Anaana?



1. Who were the Greeks?
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To describe Greece’s location and physical geography
To place significant time periods on a timeline

Study maps from different times in history, comparing similarities and
differences

What makes a hero?
Listen and identify themes in books and summarising main ideas

Discuss words and phrases that capture reader’s interest and imagination
Identify powerful verbs

Write sentences using powerful verbs

Use paragraphs

Listen to dialogue in storytelling

Change third person to first person

Use speech bubbles and direct speech

Use a thesaurus to find synonyms

To read and spell words ending in —ology

Plan and write a myth

. What did the Greeks believe?

To research
To create a fact file

Athenian or Spartan?

To recognise the differences between Athens and Sparta

To identify difference between Athenian and Spartan soldiers
To take notes

To hold a debate

To understand what democracy is

What did the Greeks leave behind?

Consider the evidence in myths and how to interpret it

To design and create a Greek amphora

To understand the significance of Ancient Greek thinkers in helping us

[ R R [ R [
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Why do people leave their homes?

To create a timeline of events in history.

To give reasons why people might invade another country.

To understand the reasons Britain was invaded by the Romans

2. Who already lived in Britain when the Romans arrived?

e o o o W

To discover who the Celts were

To write a description of how they lived.
To analyse primary sources

To take notes

To create a storyboard

To make a Celtic roundhouse

What did the Romans do for us?

To write a recount

To understand how the Roman invasion benefited Britain

To understand what contributed to the end of Roman Britain
To develop an understanding of a picture through questioning

4. Who were the Saxons and where did they settle?

e o o o o (U

To understand where the Saxons came from
To understand who the Saxons were

To understand the locations of the Saxon Kingdoms and settlements.

To understand where and how the Anglo-Saxons lived.
To begin to plan and create a model village
To build and construct a small Anglo Saxon village

Sutton Who?

To understand Anglo Saxon religion and beliefs

To understand the mystery of Sutton Hoo

To make notes on the importance of the Sutton Hoo discoveries
To use evidence to draw conclusions

To recreate a Saxon artefact

What stories did the Saxons tell?

L el . A T



Yr4 Why have people invaded and settled in Britain in the Past?

Autumn — Spring 1

Learning Objectives

Activities

Resources

To create a timeline of events
in history.

To give reasons why people
might invade another country.

To understand the reasons
Britain was invaded by the
Romans

To discover who the Celts
were

To write a description of how
they lived.

To analyse primary sources
To take notes
To create a storyboard

To make a Celtic roundhouse

To write a recount

Activate prior understanding, order events on a time line

Class discussion, worksheet, map and pictures to identify
different reasons for invasion. Introduce or investigate
vocabulary such as settlement, migration, invasion,
conquest

Read the story, look at map of Roman Empire, fill in the
names of places. Examine the reasons Julius Caesar
invaded Britain

Locate time of Celts and Romans on a time line. Research
the Celts and write a report about how they lived. Use
description to draw a portrait of a Celtic man. Study picture
of a Chariot race with viewfinders to look at how the
painter created the picture’s atmosphere.

Watch BBC DVD (Horrible Histories)

Look at Boudicca's description — discuss who wrote it (a
Roman), use it to draw a picture of her. Discuss the revolt,
read transcript and develop note taking skills.

Children use notes to create storyboard of events

Children use clay/ twigs to make a roundhouse in the style
of Celtic villages

Discuss experience and write a recount.

Sheet of historical events.

Atlases / maps

Maps, Julius Caesar book.

Books on Celts and Romans.
Copy of painting

Horrible Histories
Source materials on
Boudicca.

Clay/ twigs etc

School trip to Chester




1. Who were the Ancient Egyptians and what did they believe?
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To understand the vocabulary BCE and place periods of time in the correct
order

To understand the importance of the River Nile in the location of Ancient
Egyptian civilisation.

Children use Egyptian myths to:

Understand how and why stories were told and recognise the features of each
Understand and discuss the importance of characters

Understand and discuss how stories are constructed

Use a detailed story map to break down the structure of stories

Understand what a verb is

Use a range of synonyms

Explore how different stories can be presented and the effect on the reader
Begin to plan stories using storyboards,

Understand how to use paragraphs and use them in their own work

Peer mark each other’s stories

To create a Egyptian God family tree

To interpret the story of Osiris through art

Could you have been an Egyptian king?

To understand the social structure of life in Ancient Egypt

To understand the role of the Pharaoh in Ancient Egyptian society
To place Egypt's most famous Pharaohs in chronological order
To write a persuasive letter

How were the pyramids constructed?

To find out about Zoser’'s Step Pyramid, recognise and understand why it was

built

To understand about different ways pyramids MAY have been built
To design a pyramid, using materials available

To measure carefully to create a square-based pyramid

To find out about the Sphinx at Giza and its survival and Create a 3D model of

the Sphinx

4. What will you report?

Children will create their own class Egyptian newspaper:



Yr5 How can we rediscover the wonders of Ancient Egypt?

Spring

Learning Objectives

Activities

Resources

To understand the vocabulary
BCE and place periods of time in
the correct order

To understand the importance of
the River Nile in the location of
Ancient Egyptian civilisation.

Children use Egyptian myths to:

(0]

(0]

(0]

Understand how and why stories
were told and recognise the features
Understand and discuss the
importance of characters
Understand and discuss how stories
are constructed

Use a detailed story map to break
down the structure of stories
Understand what a verb is

Use a range of synonyms

Explore how different stories can be
presented and the effect on the
reader

Begin to plan stories using
storyboards,

Understand how to use paragraphs
and use them in their own work
Peer mark each other’s stories

Use a map/atlas to locate modern Egypt. What is it
like? ldentify the time periods of Ancient Egypt - the
Old Kingdom, the Middle Kingdom, the New Kingdom
Children look at the map of the Old Kingdom and
highlight following the River Nile

Children draw large maps starting with the outline of
Egypt and the path of the River Nile. They should
then add and label the three Ancient Kingdoms

Introduce Stories from Ancient Egypt start by reading
the short story - Creation of the World. What are the
difference/similarities between this and Adam and
Eve?

Using another story from the book, children discuss
the features and record

Children discuss the attributes of a character in a
story and create character profiles

Children plan and write their own Egyptian myth

Atlases/ maps

Stories from Ancient Egypt: Egyptian
Myths and Legends for Children, Joyce
Tyldesley

Ancient Egypt: Tales of Gods and
Pharaohs, Marcia Williams




Y6 What did Britain battle for in 19407
Autumn Term

Learning Objectives

Activities

Resources

e To know where and when
WW?2 took place. To know
about the key events and
leaders of the war.

Key question: What was WW2?
Where and when did it take
place?

e Establish what children already know about the war using KWL grids or mindmapping. Use
their responses, or provide a brief narrative, to introduce key information, including when the
war took place, the main countries involved, why it started (Hitler’s invasion of other countries
and why Britain tried to stop him), how it was fought (invasion of other countries, mass
bombings, sinking of ships using submarines), the names of leaders (such as Hitler and
Churchill), and the defeat of Germany and Japan by the allied nations.

Key skills: interact and collaborate in order to share understanding of what is said, read and
communicated.

Maps of Europe,
internet, books.

Materials for time
line.

¢ To find out about Hitler’s invasion
plans

¢ To know about the key events of
the Battle of Britain.

Key question: What was the
Battle of Britain?

e Share Winston Churchill's speech about the Battle of Britain and ask children what they
know about it. What do they think it involves? Ask pupils to come up to take turns at
performing Churchill’'s speech — can they add expression like Churchill?

¢ How would air attack help Hitler’s plans for Operation Sealion? Why did much of the battle
take place over the South of England? Children look at maps

e Children examine images of the planes used by both the German and the British and
annotate features of each.

e Children read ‘The spitfire’ and ‘High Flight' poems and compare the different views/
experiences of the pilots. Children write their own.

Key skills: listen, read and view in order to understand and respond

Churchill’s speech

Source material —
images of planes,
High Flight/ The
Spitfire poems
http://www.poemh
unter.com/poem/t
he-spitfire/
http://www.deltaw
eb.co.uk/spitfire/hi

flight.htm

¢ To establish the reasons why the
RAF managed to defeat the
Luftwaffe

Key question: How did the RAF
win the Battle of Britain?

Children examine source material and sort their ideas as to why the Luftwaffe lost:
o0 British advantages

o German weaknesses

0 British successes

o0 German mistakes

¢ Children imagine they work for the Ministry for War. They have been asked to write a short piece
for radio, encouraging young men to enlist in the RAF. Highlight the advantages of being a pilot,
the importance of their role and the types of machines they flew.

Key skills: discuss, debate and draft in order to develop and explore ideas, themes and viewpoints

Source material
(PowerPoint)




1. When were the Maya?
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To locate and identify the countries of Central America and discover where

the Mayan peoples lived
To create a timeline of Mesoamerica
To understand how the Mayas used myths to explain their surroundings

What happened at Chichén Itz4?

To follow in the footsteps of explorers

To write a journal/ diary entry

To investigate the work of Catherwood using a camera lucida

What did the Mayas believe?

To understand the use of sacrifices

To create temples ready for special ceremonies
To investigate Maya gods and goddesses

To design and create a mask for my god

To investigate and play the sacred ball game

4. What did the Mayas learn at school?
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To understand Mayan glyphs
To investigate the Mayan number system

What did the Mayas eat?

To discover why the Maya had two calendars

To understand maize was the staple food of the Mayans
To make tortillas

To discover where chocolate originated

. How did the Maya dress?

To understand all Mayas wore similar clothing and a variety of jewellery

7. Where have the Maya gone?

To examine reasons for the fall of the Maya



Yr 3 Who lived in Ancient Britain?
Autumn Term

Learning Objectives Activities Resources
e To become familiar with the e Read Stone Age Boy by Satoshi Kitamura and Stone Age Boy by Satoshi
Stone Age and how people discuss historical aspects. Children make notes; Kitamura
lived. 0 what animals were around e.g. mammoths

0 what materials people used e.g. animal skins
0 what activities people did e.g. making tools,
cave painting

e To arrange events from the past e Children create timeline from 13,000 BC to 43 AD
in chronological order (Roman invasion).

e To understand the major e Discuss achievements of prehistoric people;
prehistoric human O creating fire

achievements. making sharp wooden and stone tools
taming horses to ride them

farming (rather than hunting/gathering)
inventing wheels

pottery

using metals

trading with each other

building houses

OO0OO0OO0O0OO0O0O0

e Diamond Nine activity to rank achievements.

¢ To find out the meaning of e Children create a glossary of key technical terms to




Yr 3 Meet the Greeks!
Spring Term

Learning Objectives

Activities

Resources

To describe Greece’s location and
physical geography

To place significant time periods
on a timeline

Study maps from different times in
history, comparing similarities and
differences.

Use Greek Myths to:

Listen and identify themes in books
and summarising main ideas
Discuss words and phrases that
capture reader’s interest and
imagination

Identify powerful verbs

Write sentences using powerful
verbs

Use paragraphs

Listen to dialogue in storytelling
Change third person to first person

Children locate Greece in an atlas and describe any
significant features of the landscape/ land use
Describe it in relation to the UK in terms of climate
Children colour map of Greece, noting Athens and map
of Europe

Children create timeline from the first Olympic Games to
present day noting significant periods

Children create a large 3D map on a wooden board or
table. Children can use plasticine, card and junk
modelling materials to build up areas of mountains,
make miniature model buildings and place name labels,
etc. Allocate to different tasks on the map.

Discuss what a myth is and what their features are
Read Pandora’s Box discuss the message of the story
Read Daedalus and Icarus and list the main events
Share Marcia Williams version (cartoons) and compare
and contrast

Children use ideas from Daedalus and Icarus to write
sentences with powerful verbs

Children are allocated different parts of Daedalus and
Icarus myth to recount

Listen to Perseus on ‘Hamilton at Home’ and discuss
use of dialogue

Atlas, Google Earth, globe
Maps to colour

Plasticine, cardboard, paint

Orchard Book of Greek Myths

Marcia Williams — Greek Myths

/www.hamiltonathome.org.uk/




Enquiry
Planning a short term historical enquiry

5 minutes

Whole class.
Where did we get to last session?
Clarify the leaming objective/s and session activities.

Explore

10 minutes

Whole class, pairs or groups.
Ascertain present level of understanding based on previous leaming.
The big picture.

Focus on the main concept or idea with a stimulus that encourages pupils to
ask and answer what, why, when, who, which, how type questions.

Short question and answer session or discussion m:plonnu questions or
suggesting possible answers. Concept mapping. Produce rough
notes, diagrams or pictures. Physically manipulating ideas presented as
statements, images, objects etc.

Challenge

30 minutes

Groups, pairs or individual.

enables the pupils to clarify their own ideas. Now challenge
them to move their thinking on by presanting some new data, evidence or
information for analysis.

Small scale enquiry, a research task or problem solving activity.

10 minutes

Groups, pairs or individual.

Consolidate learning by applying new ideas or thoughts to a different, but
related situation.

Reflect

5 minutes

Whole class or group.

Pupils review and summarise what they have learnt and how they learnt it.
Share learning through discussion and questions.




Planned Year 4 Enquiry:
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HISTORICAL ENQUIRY Children carry out as research propect thinking about the following
Toinvestigate the changing points:
relationship between Saxons 1. Children consider how important Athelstan was in shaping
and Vikings England

2. Create a timeline to show events after Athelstan — drawing
attention to further Yiking raids and key figures such as
Cnut — consider the legend as well as why he was so
successiul - his marmiages, support of Church,

3. Consider causation — why were Vikings successful in the
later period?

4. How Edward the Confessor emerged as king. Pupils
consider how strong kings were at this time compared to
today.




Breadth of study Year 3 Year 6
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Breadth of study HISTORY

Year 3

Year 4

Year 5

Year 6

Aut
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m
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m
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m
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6. During the key stage, pupils should be taught the Knowledge, skills and understanding through: a local history study, three British history

studies, a European history study and a world history study.

Local history study (discrete/related to other British study)

7. A study investigating how an aspect in the local area has changed over a long
period of time, or how the locality was affected by a significant national or local
event or development or by the work of a significant individual.

C
©

VTCTUTT

VTCTUTT
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Victori
n Week

British history

8. In their study of British history, pupils should be taught about:

a) the Romans, Anglo-Saxons and Vikings; Britain and the wider world in Tudor
times; and either Victorian Britain or Britain since 1930

b) aspects of the histories of England, Ireland, Scotland and Wales, where
appropriate, and about the history of Britain in its European and wider world context,
in these periods.

Britain Since
1930

Romans, Anglo-Saxons and Vikings in Britain

9. An overview study of how British society was shaped by the movement and
settlement of different peoples in the period before the Norman Conquest and an in-
depth study of how British society was affected by Roman or Anglo-Saxon or Viking
settlement.

Romans

Britain and the wider world in Tudor times

10. A study of some significant events and individuals, including Tudor monarchs,
who shaped this period and of the everyday lives of men, women and children from
different sections of society.

Tudor
S

Victorian Britain or Britain since 1930
11. Teachers can choose between a study of Victorian Britain or Britain since 1930.
Victorian Britain
a) A study of the impact of significant individuals, events and changes in work
and transport on the lives of men, women and children from different
sections of society.
Britain since 1930
b) A study of the impact of the Second World War or social and technological
changes that have taken place since 1930, on the lives of men, women and
children from different sections of society.

Victorian Week

Victorian Week

Victorian Week

Britain since 1930s

Victorian Week




Year 3

Curriculum

Su
Autumn1 Autumn 2 Spring 1 Spring 2 Summer 1 m
me
LTUET dLy NdITdulive | NdTrTdtlive | IVlyl. S drma Lt:st:llu) | r\t,IJUI S | Recounts | TTISTIractrorm
Numera cy Following Primary Framework for Mathematics
. . 3b Manipulating . 3d Exploring
ICT 3a Combining Text and Graphics sound 3e Email Simulations 3c Databases
Science Investigations Materials Rocks and Soils Living Things
Art Key Skills Autumn Investigating Patterns Landscapes Printing
. Local Area . Industrial
HIStory 1901 Ancient Greece Revolution
Geography Local area Settlements Environment
DT Maze Building Volcanoes
- . Gymnastics - . .
Yoga Skipping Gymnastics — Travel Orienteering Rounders
A t
PE/Games Football Netball Dance ppara' us Tag Rugby Athletics
Tennis
. Painti ith
Music Play it again Class Orchestra a”;;:i:”t Animal Magic Dragon Scales
RE Harvest Christmas Intro to the Bible Easter Church Judaism
PAC Child led and Topic linked

Healthy School’s
Week

Teeth and Eating

Eco Week

Composting

Victorian Week

Victorian Schoolroom
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/ &
Whole School Topic The Victorians Spring Term
Year 3. What was Year 4. Year 5. Year 6
it like to go To My Life is Turn Back the Clock 'King Cotton’ story of

School over 100yrs
ago?

Hard.(Lives of
children in Victorian
times and the people
who helped them)

on Springhead.(Local
study)What was it like
to live here over 100
years ago?

Victorian Oldham.

Dialogue and plays(U5) Information Texts Reports/ e;plqnaﬁons Reading/writing non -
Literacy Role play (NF2) (NF2) fiction R2.
Drama Novels and stories by Information texts
Role play significant chn's authors E t N
s 5
Abridged 'Water Babies’ (Ut) RGEpts firoe Bicken
Science N/A N/A N/A N/A
Basic skills: Branching data bases. Evaluating information, Internet searching
e T Copy and paste Collecting and presenting | checking accuracy and and gathering of
i Clip art information questioning plausibility. information

questionnaires and pie
charts.

Making Victorian toy:

D.T. Bricks, Rocking-
horse, efc.
As above Sewing Samplers Observational drawings Mills capes (multi-
Art -buildings, artefacts. media)
Oliver Oliver Oliver Oliver
Music
PE.

- )"or‘y

What was it like for
children living in
Victorian Britain?(U
11)

Interpretation of
photographs

What was it like for
children living in
Victorian Britain?(U
11)

Interpretation of
evidence.

. Local Trail,)Out and
about in Springhead.
How did life change in
our locality in Victorian
Britain?(V 12).
Interpretation of
evidence

Local History
(Oldham) investigation
How did life change in
our lecality in
Victorian Britain?(U12
Interpretation of
evidence

Geog

Local geog links

Local geog links

Local Geography study
Fieldwork skills

Local geegraphy links
Fieldwork skills

R.E.

P.S.H.E.

SEAL Class council

SEAL Class Council

SEAL Class Council

SEAL Class Council










Year 6 Medium Term Topic Planning — Autumn Term

Britain Since 1948

Learning Objectives

Activities

Resources

e To know where and when
WW?2 took place. To know
about the key events and
leaders of the war.

Key question: What was WW2?
Where and when did it take
place?

. Establish what children already know about the war using
KWL grids or mindmapping. Use their responses, or provide a brief
narrative, to introduce key information, including when the war took
place, the main countries involved, why it started (Hitler’s invasion of
other countries and why Britain tried to stop him), how it was fought
(invasion of other countries, mass bombings, sinking of ships using
submarines), the names of leaders (such as Hitler and Churchill), and
the defeat of Germany and Japan by the allied nations.

Key skills: . interact and collaborate in order to share understanding of what
is said, read and communicated.

e Maps of Europe, internet,
books.

e Materials for time line.

¢ To know the characteristic
features of the Blitz and what
type of area was most likely to be
affected

e to locate where bombing raids
took place

Key Question: What was the
Blitz?

¢ Use selected sources, eg photographs, a gas mask, to tell the children
about the mass bombing of cities. Discuss why Germany and Britain
decided to bomb cities. Use maps, eg of London or Liverpool, or children’s
knowledge, to establish the main targets. Discuss what could be done to
stop the bombers, eg anti-aircraft fire, blackout.

¢ An air raid could be simulated to give the children an understanding of how
it felt, using the air raid siren and video footage (see bbc history website)

¢ Using E-book resource text ‘The Blitz’, children identify key facts

Key skills: listen, read and view in order to understand and respond

www.bbc.co.uk/history
Cd-rom —World war 2 (disk 1)
‘The Blitz’ information text
Photo pack

Gas mask

e to find out about the experiences
and feelings of evacuees, from a
wide range of information
sources

¢ to communicate their learning in
an organised and structured way,
using appropriate terminology

Key question: what was it like to

be an evacuee?

With the children’s help, produce a list of questions about evacuees. Ask the
children to answer the questions using selected sources, eg photographs,
extracts from novels, oral accounts, letters, memoirs.

A typical evacuee’s parcel could be shown to highlight how little they took
with them — contrast with how much the children took to Kingswood for one
weekend!

Ask the children to imagine they are evacuees and to write a letter home or
diary extracts. Ask them to consider why they might want to be evacuated
and why not, what is happening to them and how they feel about it.
Encourage the children to use their knowledge of evacuation and appropriate
terms, eg billeting officer, host family, evacuation, evacuee.

http://www.bbc.co.uk/schools/
primaryhistory/world war2/evacuation/




Yr 3- The Greeks— Spring Term

Learning Objective

Activity

Resources

To be able to place the Greeks
on a timeline, to develop an
understanding of chronology.

To be able to identify and order
significant events and people in
Ancient Greece.

To be able to locate Greece on
a map, and begin to understand
the impact of Geography on
culture.

To begin to develop a sense of
change over time.

To develop a deeper
understanding of Sparta, and
present information in a
humorous way.

Time travel — use Dr. Who theme tune + images of
different periods in History as we return to 800BC.
Key question — what clues in the picture helped you
identify how long ago it was?

Use resources to research the different city states
and the wars between them.

Use atlas skills to find Greece. Look at images on
IWB. Different groups research different places —
Athens, Rhodes, Sparta, Florina, Kardhitsa. Make
postcards from the areas. Discuss / share findings.

Research and identify the differences between
Greece then and now.

Sparta group share their knowledge with rest of
class. Look at ‘The Groovy Greeks'. Sorting / sifting
skills — match ‘Foul Facts’ to headlines. Use the
information obtained to write a humorous account of
the Spartans.

Dr Who theme tune +
internet images

Internet/ books

Photographs, holiday
brochures, atlases.

Internet/ books

The Groovy Greeks




Yr 4 — Invaders and Settlers Spring Term

Learning Objective / Key Questions

Activity

Resources

How do we measure time?

Why do people move away
from where they are born?

Where did the Anglo Saxons
come from?

What have the Anglo Saxons
left us?

What do we know about how
the Anglo Saxons lived?

Where did the Vikings come
from?

Activate prior understanding, order events
on a time line.

Class discussion, worksheet, map and
pictures to identify different reasons for
invasion.

Recap why they came. ldentify the names
of the countries today that they came from.
Discuss reasons they invaded. Collage map
of UK.

Identify Anglo Saxon place names in local
area. Read ‘Beowulf for Beginners’ — ask
Anglo Saxon riddles, write own riddles. In
later weeks write postcards home describing
life in Britain.

Watch DVD on village life, choose a
character each, why would you like to be
this person? What would their life have
been like? Watch Sutton Hoo DVD,
investigate what it tells us about how people
lived then. Anglo Saxon weaving in Art/ DT.

Watch power point, use atlases to identify
which areas of the world the Vikings came
from.

Sheet of historical events.

Atlases / maps / Espresso
for IWB.

Atlases, ‘The Anglo
Saxons have Arrived’
book, collage materials.

Maps of local area,
‘Beowulf for Beginners'.

Sutton Hoo, Anglo Saxon
DVDs. Weaving materials.

Power point, atlases.




Year 5 Tudors — Autumn Term

-earning Objective

Activity

Resources

To develop research and group
working skills whilst finding out
about Henry Vllith .

To understand the impact of key
figures from the Tudor period,
why they became famous and
their historical legacy.

To understand the significance of
the defeat of the Spanish Armada
and what life on board ship in
Tudor times was like.

To understand what home life
was like for children in Tudor
times, and the contrast between
life for rich / poor children.

To understand what school life
was like for Tudor children, and
also how they would have filled
their leisure time.

In groups using information texts, internet etc.
research about Henry’s life, with particular reference
to finding out why he married six times, and the
break with Rome.

Research key figures and present their findings.

Use picture stimulus to think about types of ships in
Tudor times, investigate Tudor ships and the
consequences of defeating the Armada.

Research using information texts etc, focus on the
similarities / differences between life then and now.
Work in groups to give a drama presentation about
Tudor Life to the rest of the class.

Find out about schools — who went, what they learnt,
toys and games etc. — compare with life today and
evaluate what they would have enjoyed and disliked
about life then.

Information texts, internet.

As above.

Information texts, internet

etc.

As above.

IWB resources, books.




Criteria3.4

Evidence of history through ICT




Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2
Topic Bookworms Ancient Greece Underground
Literacy Narrative Narrative Myths and Legends Reports Adventure and Recounts Instructions
Numera cy Following Primary Framework for Mathematics
ICT 3a Combining Text and Graphics 3b M;g;il;latlng 3e Email 3d Exploring Simulations 3c Databases
Science Investigations Materials Rocks and Soils Living Things
Art Key Skills Autumn Investigating Patterns Landscapes Printing
Histor Local Area 1901 Ancient Greece Industrial
I Yy Revolution
Geography Local area Settlements Environment
DT Maze Building Volcanoes
. . Gymnastics - . .
Yoga Skipping Gymnastics — Travel Orienteering Rounders
PE/Games Football Netball Dance Appara'tus Tag Rugby Athletics
Tennis
Music Play it again Class Orchestra Painting with Sound Animal Magic Dragon Scales
RE Harvest Christmas Intro to the Bible Easter Church Judaism
PAC Child led and Topic linked
Healthy School’s .
Week Teeth and Eating
Eco Week Composting
Victorian Week Victorian Schoolroom

Year 3 Curriculum




Topic-Based Curriculum Map

Outline of discrete and integrated mapping for Years 3-6

This map provides an outline for teaching the National Curriculum with a mix of discrete and integrated subjects. English, mathematics, physical
education, languages and computing are taught as discrete subjects. The humanities subjects, art and design, and design and technology are taught
through an integrated creative curriculum. These are organised into broad topic areas distributed and balanced throughout a child’s school career. Where
possible, links are made between all subjects and detailed planning should take into account teaching grammar across all areas. Each topic is driven by a
different National Curriculum subject, alongside which other subjects are taught.

Lower Key Stage 2

Year Group Autumn Term 1 Autumn Term 2 Spring Term 1 Spring Term 2 Summer Term 1 Summer Term 2
Year 3 ‘Who lived in Andent Britain? Meet the Greeks! What Is underneath our feet?
{History and Geography) (History) (Sclence)
Year 4 Why have people invaded and settle in Britain in the past? TBC Water worlds
{History) (Uteracy) (Geography)

Year Group | Autumn Term 1 : Autumn Term 2 Spring Term 1 Spring Term 2 Summer Term 1 Summer Term 2
Year 5 How can we rediscover the wonders of Anclent Africa Lights, camera, action|

Egypt? (Geography) (Computing/ English)

(History)
Year 6 What did Britain battle for in 1940? Where and when were the Mayans? Cool Stuff

(History) (History) (dictated by children)




Victorian Week MTP

_ Victorian Week — Spring Term
Learning Objective Activity “| Resources

»  Whole School Events —to + Recreation of Victorian parlour and scullery in the
immerse children in the entrance hall with artefact trail around the items. l
atmosphere of Victorian times. «  Mr Gillespie to read Victorian poetry to the children

. Victorian workshops provided by the local interest
- centre
« Victorian assembly.

+ Yr 3 Activities - Who were the
Victorians?

« To develop an understanding of « lnvestigate ‘Ragged Schools’ and what a typical » Espresso videos, CD
what Victorian school life was Victorian School day was like. Write a letter Rom of Victorian times.
like. describing what a day at school was like. List of Black card.

class rules. ‘Copybook’ style Copperplate
handwriting exercises. Creating silhouettes in art.

* To develop an understanding of « Through a timeline and family tree highlight key :
the basic facts of Victoria's life. episodes in Queen Victoria's reign and her family + Books/CD/

life. warksheets.

» To begin to develop a sense of + Compare and contrast school life then and now.
historical change over time.

. — e —

+ Year 4 - My Life is Hard -
Lives of children in Victorian
times and the people who
helped them.

[ C Alvar Twict Hamilton



Primary History Principles

Questioning:
Learning is about asking and answering questions. Questions
focus attention, rouse curiosity and interest, elicit views and
stimulate discussion.

Challenge:
Challenge pupils to speculate, to debate, to make connections, to
select, to prioritise, to persist, in tackling real issues and important
guestions.

Depth:
Real knowledge demands study in depth. Children's expertise and
confidence develop as a result of deep knowledge.

Authenticity:
We do not need to give children Mickey Mouse versions of what
we want them to learn. Challenge them with authentic materials.

Economy:
Children will learn more from a few well-chosen resources which
they can focus on, than from an unstructured jumble.

Accessibility:

Make learning accessible to all children by starting with what they
know and can do, and building on that. Also by finding a key -
something they can identify with which will unlock the door to

engagement and learning.



Topic-Based Curriculum Map

Outline of discrete and integrated mapping for Years 3-6

This map provides an outline for teaching the National Curriculum with a mix of discrete and integrated subjects. English, mathematics, physical
education, languages and computing are taught as discrete subjects. The humanities subjects, art and design, and design and technology are taught
through an integrated creative curriculum. These are organised into broad topic areas distributed and balanced throughout a child’s school career. Where
possible, links are made between all subjects and detailed planning should take into account teaching grammar across all areas. Each topic is driven by a
different National Curriculum subject, alongside which other subjects are taught.

Lower Key Stage 2

Year Group Autumn Term 1 Autumn Term 2 Spring Term 1 Spring Term 2 Summer Term 1 Summer Term 2
Year 3 Who lived in Ancdient Britain? Meet the Greeks! What Is underneath our feet?
{History and Geography) (History) {Sclence)
Year 4 Why have people invaded and settle in Britain in the past? What inspires Michael Water worlds
{History) Morpurgo? (Geography)

Upper Key Stage

“hlrﬂn_u Autumn Term 1 Autumn Term 2 Spring Term 1 Spring Term 2 Summer Term 1 | Summer Term 2
Year 5 Africa How can we rediscover the wonders of Andent Lights, camera, action!
(Geography) Egypt? (Computing/ English)
(History)
Year 6 What did Britain battle for in 19407 Where and when were the Mayans? Cool Stuff
(History) (History) (dictated by children)




Key Question

Learning Objectives

Activity Ideas

Differentiation

Resources

What do you know about
the Tudors?

| can show my understanding of
the Tudors

Mind maps
Tudor front cover
British / Tudor timeline

Their prior learning

Jotters
Front covers
Timeline strips

Who was the first Tudor
King?
What did Henry VIl do?

| can retrieve and organise
information about historical
events.

Reading and information
gathering

Factfile on Henry VII
Biography

Different text levels for the
children to retrieve
information from.

Jotters
Henry VIl fact file
sheet

Are the colours of the
Tudor rose significant?

| understand why the Tudor
Rose is red and white.

| can write a diary entry from
the point of view of a Tudor
solider.

The story of the Battle of
Bosworth Field

Diagram of the Battle
Diary entry as a solider
Make the Tudor Rose

Different text levels for the
children to retrieve
information from.

Jotters

Tudor and Stuarts
textbooks

Battle of Bosworth
Field

Text information
sheets

What was Henry VI like
as a person?

What did Henry VIIl do
all day?

| can use historical information
to understand a historical
figure.

Fact file
Biography
Pop-up booklet

Different text levels for the
children to retrieve
information from.
Different sized pop-up
booklets

Jotters
Textbooks &
Information sheets

Why did Henry VIII have
6 wives?

| can write a fact file about the
wives of Henry VIl

Data cards
Pull out wives with their info on
Timeline and significance

Different text levels for the
children to retrieve
information from.

Jotters

Data cards

Paper for pull out
wives

Textbooks &
Information sheets

Why did Henry VIII
decide to break from
Rome?

How did leaving the
Catholic Church change
England?

| can explain why Henry VIII
broke from Rome.

Find Italy on a Europe map
Highlight Rome and the Vatican
City

Booklet in the shape of a church
Guided reading

Scaffold sheet.
Sentence starts.
Writing checklist.

Key gquestions to guide
writing.

Jotters

Europe map / Italy
map

Booklets
Textbooks &
Information sheets

Did marrying Anne
Boleyn solve Henry’s
problems?

| can write a newspaper report
on the death of Anne Boleyn.

Portrait of Anne
Newspaper report

Scaffold sheet.
Sentence starts
Writing checklist

Jotters
Newspaper articles
Textbooks &




Victorian Week Year Group Key Skills Y3/ Y4

/

Year 3

(

¢

The Victorians : What was it like to go to school over 100 years ago?

Covering work af Level(s):2/3

Subject/Level | Communication Application of Information Working with Improving own Problem solving
Skills Mathematics Technology others learning and
performance
History *T can recount the *T use timelines fo *T use the internet *T look at different *I understand that *T use information to
Local study experiences of order events and to find out about points of view of the | the lives of people of | ask and answer
Victorian children things that happened in | Victorian schools past(children not the past were not all questions about events

| Level 2/3

going to school

*T can use labelled
diagrams, recounts,
stories, diaries and
pictures

to tell people what
I know

the past

*T can work out how
many years have past
since major events
took place

*T use the computer
to give my views
about histerical
figures / events and
to describe their
lives(effects on
people’s lives)

attending school full
time, working for
little money)

the same (rich and
poor children)

*I am beginning to
know that these
different types of
evidence tell us
different things
about the past

in the past, This
investigation goes
beyond what I can see
(this is called
inference and
deduction)

*T can find out about
the past by looking
carefully at evidence
and I can answer
questions

Year 4 The victorians

’
Covering work at Level(s):2,3 4

my views about

*T am beginning to

T

Subject/Level | Communication Application of Information Working with Improving own Problem Solving

Skills Mathematics Technology others learning and i
performance

History *T can recount *T use timelines to *T use the *T look at *T understand that | *I use

The Victorians | the experiences | order events and internet to find different points the lives of people information to

Levels 2/3/4 of Victorian things that out about of view of the of the past were ask and answer
children going happened in the Victerian children past(children not not all the same questions about
to work past attending school (rich and poor events in the

*T use the full time, working children) past. This

*I can use *T can work out how | computer fo give for little money) investigation goes
labelled many years have beyond what I can

Y TN R | )




Leadership

The Assessors agreed that leadership was a particular strength of the school and exceeded the Quality Mark Criteria for ‘Gold’.

The History Coordinator has a very clear vision on where she is taking the Teaching and Learning in History. She has an excellent understanding of
the school’s strengths and where they need to focus next to continue this improvement.



Knowsley Junior School
Stoneleigh Road
Springhead
Oldham
OL4 4BH

Telephone: 0161 633 4433
School Website: www.knowsley.oldham.sch.uk

Headteacher
Miss V Payne BSc, PGCE

Dear Parent

Thank you for the huge response to our history survey carried out last term. It was very pleasing to hear that our
children enjoy their learning in history and the educational visits available to them. We have analysed your
comments and will ensure that these, along with those collected from the pupils, will be addressed as we
prepare for the new academic year.

Many responses highlighted the unfamiliarity with the term history standards and what they mean for the
children. The new National Curriculum set out that children in for Key Stage 2 should:

e know and understand the history of these islands as a coherent, chronological narrative, from the earliest times to
the present day: how people’s lives have shaped this nation and how Britain has influenced and been influenced by
the wider world

¢ know and understand significant aspects of the history of the wider world: the nature of ancient civilisations; the
expansion and dissolution of empires; characteristic features of past non-European societies; achievements and
follies of mankind

e gain and deploy a historically grounded understanding of abstract terms such as ‘empire’, ‘civilisation’, ‘parliament’
and ‘peasantry’

e understand historical concepts such as continuity and change, cause and consequence, similarity, difference and
significance, and use them to make connections, draw contrasts, analyse trends, frame historically valid questions
and create their own structured accounts, including written narratives and analyses

e understand the methods of historical enquiry, including how evidence is used rigorously to make historical claims,
and discern how and why contrasting arguments and interpretations of the past have been constructed

e gain historical perspective by placing their growing knowledge into different contexts: understanding the
connections between local, regional, national and international history; between cultural, economic, military,
political, religious and social history; and between short- and long-term timescales

We are also aware that many of our children’s family members have a depth of knowledge which would greatly
support our history curriculum, whether it be changes in the locality, personal research or qualifications within a

nartictilar arona AF hictarys \A/a winiild ko Aaratafiil i viat winanild he nranarad +A viiecit 2 ~Alace in Aardoar +Aa enasnly ahAarn it



Saddleworth Independent following Year 3 Greek
Workshop.
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Knowsley Junior School
Stoneleigh Road
Springhead
Oldham
OL4 4BH

Telephone: 0161 633 4433
School Website: www.knowsley.oldham.sch.uk

Headteacher
Miss V Payne BSc, PGCE

7" January 2014

Dear Parent

We are inviting children in Year 5 and 6 to enter a national Historical Fiction Competition run
by the Historical Association.

The children can set their stories in any period or place in the past they choose.
The rules are as follows:

Entries may be word-processed or handwritten.

The story may be illustrated.

There is no word count.

Each entry must be submitted with an entry form (find attached).

Entries must be handed in to Miss Sharples by Friday 31 January 2014.

For the best individual story, winning students will each receive a cash prize of £25 and an
engraved Bath Aqua Blue glass paperweight. In addition, this year there is a brand new
category for the best fictional historical character in a convincing historical setting.

For more information and to read past primary winning entries please visit
www.history.org.uk/resources/primary_resources_245.html
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PUPILS at Knowsley school took a trip
&wn memory lane when th:ey took part
in a Victorian week.
 Teachers organised the event to bring
“the past to life and allow children to

' ence at first hand the changes in
: eﬁueatmn and culture over the past cen-

tury.

Pupils were taught about different
‘aspects of the Victorian era including
the life of children, education and local
history.

History co-ordinator Liz Sharples

said: “We have all enjoyed our whole

. 8school Victorian week.

“Children learned about their loeal
history and the impact of the cotton
trade on Oldham.

“The week culminated in a full
Victorian school day where everyone
dressed up and behaved as they would
have done at the time The whole week
was a big success.” .




Status of History in general at Knowsley Junior School:

Six out of our twelve school curriculum topics have history as their main driver, this
ensures that the subject remains high profile throughout the academic year and
there are current displays in both classrooms and corridors. In addition, many class
assemblies, to which parents are invited have an historical focus as they focus on
the topic and learning the children have been undertaking throughout the previous
few weeks.

As well as annual services of remembrance, staff often choose to link their own
weekly assemblies to dates and people of historical importance; Black History
Month, Bonfire Night, D Day, Fall of the Berlin Wall, Battle of Hastings, Marie Curie,
Isaac Newton etc. The history coordinator always links her assembly to history.

Commemorative and theme weeks are always accompanied by a competition or
challenge for pupils to undertake at home (Victorian Week/ Remembrance Day) as
well as enabling children to submit entries for appropriate Historical Association
competitions.

Children in Need 2013 was themed around the 1950s and the whole school
community where encouraged to dress up and take part in contemporary activities
for a donation. The event was covered by the local newspaper and was included on
our school website.

Children in Need
2013
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Events
Today
= School closes

Tomormow
» School closes

Wednesday, 29
= School closes




Knowsley Junior School
Stoneleigh Road
Springhead
Oldham
OL4 4BH
Telephone: 0161 633 4433
School Website: www.knowsley.oldham.sch.uk

Headteacher
Mrs J.Goodwin BA, PGCE

UiCtorraniSaddleWoRHISToR)

This is your opportunity to research Springhead and Saddleworth and share what you can discover
about our past. Entries will be judged by the curator of Saddleworth Museum, and there will a
winner in each category.

e Lower Juniors — Year 3and 4
Choose from the following:
Draw and describe a Victorian building in Saddleworth.
Do you know what it was once used for? What is it used for now? What materials is it built from? Who lived or worked
there?

OR

A poster about nineteenth century transport.

How would you have travelled to and around Saddleworth in Victorian times? How long would it have taken? Can you
compare these ways of travelling with modern transport? Think about canals, railways, packhorse and cart, turnpike
roads.

e Upper Juniors - Year 5 and 6

Describe one of the following topics in your own words and pictures:



=

chronological understanding;
knowledge and understanding of events people and changes in the past;
3. historical interpretations;

n

5. organisation and communication.

Key Stage 1 Key Stage 2
O Pupils should be given opportunities to develop an awareness of O Pupils sound be given opportunities to develop an awareness of the
the ways in which the past is different from the present. characteristics of different periods in the past from the earliest times to the
present,

0 and the way in which periods of history are different from each other.

O They should be taught about the ways of life of different people in these
periods of history, drawing on important developments, key events and
notable people in their locality and Britain.

Q They should be taught to develop an awareness of chronology, O They should be helped to develop their understanding of chronology,

a of different types of historical sources, O touse arange of historical sources, including representations and

interpretations of the past,

O andtocommunicate their knowledge and understanding in a
variety of ways. 0 andto organise and communicate their knowledge, understanding and

skills in an increasing variety of ways.

Range of levels within which the majority of pupils are expected to work Expected attainment for the majority of pupils at the end of the key stage
Key stage 1 1-3 atage 7 2
Key stage 2 2-5 atage 11 4
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* Main changes to vour subject under the Mew Curriculum

* Self review
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* What do yvouneed to know further?
* What can you offer?

* Coodpractice

* Please bring an example of what gooed practice lecks like orsemething that has beer helpful it implementing the new curriculum

* Focus of future meetings
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Minutes from Humanities Network Meeting 1

Monday 3™ March 2014 @ Ss Aidan & Oswald RC Primary, 3:45-5pm

Sclool Presert/Apologies
Halley $1 Aidan ¥ Oswalds Present
rindley Springlesd Presrt
s Sprighosd Prsn
o $1 Arne's Royton Apologies
Wainwnight Crompton Prinmary Presert
Meare Crompton Primary Apologies
ples Knnowaley Present
Dotts Knowsley Presernt
Liner $1Chad’s Present
Preece Glodwick Presert
Yehmenly Littlemoon Apologies
wis Beal Vale Primary Presernt
lesndbian Wernertd PMMA/ Presest
baw St Hugh's Present
) Stanley Road Presest
Brierley Alex Park Apolagies
guton ST Margaret's Apologies
an Lefield Ppolegies
Sutteworth Frieglard Apologies

1. Welcome and introductions

Jenny welcomed everybody and explained that an audit completed

by the curriculum hub indicated there was a need within the

authority to re-establish network meetings. Humanities was

chosen as one of the first networks to re-establish as geography

- _




OLD CURRICULUM KS2 BREADTH OF STUDY

NEW CURRICULUM KS2 BREADTH OF STUDY

During the key stage, pupils should be taught the Knowledge, skills and understanding
through a local history study, three British history studies, a European history study and
a world history study.

Local history study

A study investigating how an aspect in the local area has changed over a long period of
time, or how the locality was affected by a significant national or local event or
development or by the work of a significant individual.

British history

In their study of British history, pupils should be taught about: athe Romans, Anglo-
Saxons and Vikings; Britain and the wider world

in Tudor times; and either Victorian Britain or Britain since 1930 baspects of the histories
of England, Ireland, Scotland and Wales, whereappropriate, and about the history of
Britain in its European and wider world context, in these periods.

Romans, Anglo-Saxons and Vikings in Britain

An overview study of how British society was shaped by the movement and settlement
of different peoples in the period before the Norman Conquest and an in-depth study of
how British society was affected by Roman or Anglo-Saxon or Viking settlement.

Britain and the wider world in Tudor times

A study of some significant events and individuals, including Tudor monarchs, who
shaped this period and of the everyday lives of men, women and children from different
sections of society.

Victorian Britain or Britain since 1930
Teachers can choose between a study of Victorian Britain or Britain since 1930.
o Victorian Britain
A study of the impact of significant individuals, events and changes in work and
transport on the lives of men, women and children from different sections of society.
e Britain since 1930
A study of the impact of the Second World War or social and technological changes that

Pupils should be taught about:
changes in Britain from the Stone Age to the Iron Age
This could include:
¢ late Neolithic hunter-gatherers and early farmers, e.g. Skara Brae [] Bronze Age
religion, technology and travel, e.g. Stonehenge
o Iron Age hill forts: tribal kingdoms, farming, art and culture
The Roman Empire and its impact on Britain
This could include:
e Julius Caesar’s attempted invasion in 55-54 BC
¢ the Roman Empire by AD 42 and the power of its army
successful invasion by Claudius and conquest, including Hadrian’s Wall
British resistance, e.g. Boudica
Romanisation” of Britain: sites such as Caerwent and the impact of technology,
culture and beliefs, including early Christianity
Britain’s settlement by Anglo-Saxons and Scots
This could include:
e Roman withdrawal from Britain in c. AD 410 and the fall of the western Roman
Empire
e Scots invasions from Ireland to north Britain (now Scotland)
¢ Anglo-Saxon invasions, settlements and kingdoms: place names andvillage life
Anglo-Saxon art and culture
e Christian conversion — Canterbury, lona and Lindisfarne

The Viking and Anglo-Saxon struggle for the Kingdom of England to the time of Edward
the Confessor
This could include:
Viking raids and invasion
resistance by Alfred the Great and Athelstan, first king of England
further Viking invasions and Danegeld
Anglo-Saxon laws and justice
e Edward the Confessor and his death in 1066
a local history study




History

Subject Tracker

Success Criteria:

History’'s relevance to their own lives and future.

2013/2014

Autumn Term 1

Ensure that each year
group has integrated a
history focussed topic
into their long term
plan.

Investigate and begin
to gather ideas about
the revised History
curriculum

Monitoring:
Share with Geography
coordinator SPotts

Funding Implications:

Evidence for assessment to be recorded in a range of ways.

e To ensure that History's educational potential and its relevance to the skills agenda are understood by staff.
e To raise pupils’ achievement in History through effective learning opportunities and the demonstration of

For History to be integrated into the curriculum in order to provide a cohesive and meaningful learning experience for all pupils.
History needs to be relevant to the children’s own reality, with events/people placed into the bigger picture.
To use historical enquiry to develop thinking and problem solving skills which can be applied across the curriculum.

Autumn term 2

Implement some ideas
from HA with my class
(case study) to
ascertain their
effectiveness — do they
teach chn the skills to
be effective historians?
CRITICAL THINKING

Spring Term 1
Share with staff so they
feel more comfortable

assessing children in
History.

Victorian Week 6.1.14
Collect assessed work
HA/MA/LA/SEN per year

Spring Term 2
Collate data from pupil
website survey

Parent history subject
survey — questionnaire

paper copy

Network meeting re

Summer Term 1

Implement comments
from pupils and parents
into new curriculum
design

Collect work from staff
and create humanities
display of chn’s work

Summer Term 2

Ensure IMPACT is
made on children’s
learning.

Share ideas of topics to
be implemented next
year — impact on
planning/assessment

History Quality Mark
Audit

School Council
Questionnaire

Ongoing collection of
evidence of history

throughout school
Monitoring:

group new curriculum from across the arrangements
school? _
»
. Research possible new
Monitor assessment of resources needed —
History across the training?
school.
History subject survey
on website
Gather evidence for
history Trark >
Monitoring: Monitoring: Monitoring: Monitoring:

ES - reflect upon impact
of enquiry and
investigation sessions in
Y3 and chn’s knowledge.
Evaluate chn’s knowledge
— would they approach
questions differently/look
deeper?

Resources new
curriculum
Training

Evaluation Meeting:



Position Statement:

¢ Breadth of study covered throughout school and history is fully integrated and embedded into the curriculum
e History is not being assessed as a discrete subject consistently

e Teacher directed and independent learning needs to be more balanced
¢ Not all children understand chronology and can place historical episodes into a long term narrative. They do not have an

overview.
Action Impact Next Steps
e Staff asked to share a selection of their e Assessment materials created to
topic books to see how assessment is ensure ease of use to assess
carried out. history skills e Assess impact through data
analysis
e Assessment materials rewritten to e Staff will assess as discrete
enable ease of use for staff — more subject consistently e Share with staff
regular assessment ¢ Methods and ideas collated
e LS CPD to discover new, engaging e Evidence gathering
ways to teach subjects e History high on agenda e Provide HA with case study
e Working with Historical Association as a e Full audit of subject carried out materials
pilot school for the new Primary History e Good practice shared e Staff training
Quiality Mark
0 Links made between pilot e Weave children’s ideas into
schools to share good practice e Topics can be modified to ensure new curriculum
o Staff training materials being lessons are relevant and e Assess impact via pupil
prepared engaging voice/assessment
e School council asked to complete e Children can see connections/ e Keep up to date and
questionnaires about teaching links between periods relevant
methods/topics e Children follow up learning at
e Create whole school chronological home
history display
e Dedicated history page added to
website
Training Impact Next Steps




Position Statement:

e Breadth of study covered throughout school and history is fully integrated and embedded into the curriculum
o Assessment materials created to track children through KS2

e Network meetings attended to research new curriculum/ make links with other schools
e Evidence gathering for pilot History Mark

Action

Impact

Next Steps

Assessment materials created —
implemented during Victorian Week

Assessment materials able staff to assess
as discrete subject

LS CPD to discover new, engaging ways to
teach subjects — test with 3S, then roll out
across Y3

Working with Historical Association as a
pilot school for the new Primary History
Quality Mark
0 Links made between pilot schools to
share good practice
o Staff training materials being
prepared

School council completed questionnaires
about teaching methods/topics

Parental survey sent home to inform future
planning

Dedicated history page added to website

Attended first humanities network meetin

e Levels across can the school can be
recorded and key children tracked

e Tracking sheets created to confirm
levels of children across topic areas

¢ Children have had the opportunity to
develop skills of enquiry and
investigation

e History high on agenda
o Full audit of subject carried
out
o0 Good practice shared

e Topics can be modified to ensure
lessons are relevant and engaging

e Thoughts and views collated — what
can we do better? Scrutinise by year

group

e Children follow up learning at home

e Sharing good practice/ ideas

e Follow highlighted children
through KS2

e Tracking sheets created to
confirm levels of children
across topic areas

e Share with staff and roll out
across KS2

e Evidence gathering

e Provide HA with case study
materials

e Staff training

e Weave children’s ideas into
new curriculum

o Assess parental views and
incorporate into new
curriculum where possible

e Keep up to date and relevant
e Meet 1% May to discuss local

places of interest, resources
for NC2014




Subject Leader Self Evaluation Summary

| Subject: History | Leader:

| Date: September 2013

Strengths

LT plan offers a wide programme of study
Staff enthusiasm/knowledge
Some teaching is outstanding

LS:

Want success, optimistic
Self awareness
Determination
Enthusiastic

Subject knowledge

Next steps

Ensure staff are confident in their subject
knowledge — less reliance on worksheet
based lessons.

Ensure history is the core, not reading
comprehension exercises.

Ensure staff are adhering to LT plan — not
‘dragging’ out subject.

No repetition across school.

Move attention away from factual knowledge
of a unit towards skills required to be an
historian = worthwhile topic

Historical texts and fiction implemented into
guided reading programme? Explore AF7,
which relates texts to their social, cultural and
historical contexts and literary traditions.

Outcomes: standards

Questioning: Questions focus attention,
rouse curiosity and interest, elicit views and
stimulate discussion.

Challenge: challenge pupils to speculate, to
debate, to make connections, to select, to
prioritise, to persist, in tackling real issues
and important questions.

Denth: real knowledaoe demand< <tiidv in

Progress children make
Children have experience of different periods.

Children have experience of world and local
history.

Children can compare and contrast, and see
history in a wider context.

Children develop a sense of identity through
learnina about Britain and the wider world




SWOT ANALYSIS
History 2013/14

10/03/2014



Lesson Observation Form

Teacher: Subject: AUTUMN / SPRING / SUMMER
Mrs Gresty Topic/ Literacy
I N Date: Thursday 8" 2014

Observer: Year Group: 4 LO: To understand the main events of the first moon

landi
Liz Sharples "9

No. of Additional Staff and how used: Miss Smith to support LA group

Observation Focus:
Children’s understanding of chronological order

Areas of strength:

+ Well differenatiated lesson — differentiated by support and resources

« Challenging for HA children — really needed to think about the order of events by reading
statements and using clues. No dates/ times were provided to support and summary needed to
be written in their own words.

Effective planning

Use of sources (images) used well to show events

Accurate use of subject vocabulary

Children engaged in their learning

Areas for Development:

Are ALL children secure with the term chronological?

Will the event be placed into a wider context of time?

Can they compare the use of space technology between then and now?

Will children have the opportunity to uncover what the result of the USA reaching the moon
was?




Support of Staff:

Following the Staff Survey for the new history curriculum a number of resources and
staff meetings were put into place.

2013/ 2014

e SWOT analysis of new curriculum in staff meeting to identify areas to focus on

e Medium term plans produced by history coordinator for new history topics;
staff meeting held to allow for feedback from year groups and amendments to
be made

e Visit to local education bookshop (Madeline Lindley) with English coordinator
to purchase historical fiction and non-fiction to support new topics

2014/ 2015

e INSET day before start of autumn term to inform staff of major changes to
new curriculum and to hand out finalised medium term plans

e Discussion with year group leaders and new members of staff to ensure they
are comfortable with the plans and the topics they are teaching

e Visit to bookshop to purchase further resources

e ‘History Teacher Pack’ produced and handed out during history skills staff
meeting. Pack includes new assessment procedures, short term enquiry
formats and information sheets about topics

January 2015

e Analysis of autumn term topics; is there anything that didn’t work? New ideas

etc.
e Observations of new staff members (Year 3,5 and 6)



CPD Programme

Over the course of my time as History Subject Leader | have completed a course in Subject
Leadership through the National Teaching School.

| regularly attend Oldham Humanities Network meetings to share ideas and resources with other

schools.

Minutes from Humanities Network Meeting 1

Monday 3™ March 2014 @ Ss Aidan & Oswald RC Primary. 3:45-5pm

Sclool Present/Apologies
Halley $o Aidan & Oswalds Presert
nindley Sprimgflead Present
ety Sprimgllead Present
lew $1 Avne's Royton Apologies
Mairnight Crompton Primary Presert
Moore Crompton Primary Apologies
ples Knowiley Present
Potts Knowaley Present
Uinor $1 Clad's Presert
Precce Glodwick Present
Wi Beal Vale PW Present
Tendbam Werserth Primany Present
haw St Hugl's Present
amma Stanley Road Present
 Brierley Alex Pank Apolagies
Yuton $1 Margaret's Apologies
Buttrworth Frigglard Apolagies

Prior to the implementation of the new curriculum, | undertook a staff subject knowledge audit, this

gave me a clear overview of each teacher’s topic knowledge and the level to which they studied
history. Using the results of the audit | was able to deliver INSET training that was applicable to the
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Knowsley Junior School

History Handbook

e Principles of history in our school

e Studvina obiects and artefacts
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Knowsley Junior School
Stoneleigh Road
Springhead
Oldham
OL4 4BH
Telephone: 0161 633 4433
School Website: www.knowsley.oldham.sch.uk

Headteacher
Miss V Payne BSc, PGCE

39 March 2014

Dear Parent

We are undertaking a self-evaluation of history in our school. To help us in that evaluation, we would be very
grateful for your views and opinions on the matters in the questionnaire below. The questionnaire should take

around 5 minutes to complete. Please return it to your child’s class teacher by Friday 28" March. The

guestionnaire is anonymous and all responses will be treated confidentially.

Please circle:
My childisin Y3 Y4 Y5 Y6

Strongly
agree

Agree

Don’t
know

Disagree

Strongly
disagree

My child enjoys the topics taught at school.

My child enjoys the historical topics taught in school.

Teaching of history is good in the school.

My child has an awareness of the past.

My child has the opportunity to experience historical
trips and visits.

My child understands what history is.

My child has a good grounding in British history.

My child can explain what chronology is.




Parent Survey Evaluation

On the 3" March 2014, a survey was sent out to parents to ask them about their
child’s history education at Knowsley Junior School. Part of the survey was tick box
and the other open ended questions about the effectiveness of the teaching.

We received 126 responses out of a possible 360, a total of 35%.

The majority of respondents stated Strongly Agree or Agree to the statements. Point
8, ‘my child can explain what chronology is’, gained a variety of responses across
the board. This was not entirely unexpected as we are aware that children are not
secure with chronological order and are looking to address this through our teaching.

Of the parents who completed the open ended questions, many requested more
historical trips be offered. Whilst this is preferable, the cost is a barrier to some and
we do not wish to place further pressure on our families. We will, however, be
looking to organisations such as Portals to the Past, who can hold a workshop in
school, thus reducing costs.

Parents are unsure of what is expected of their child in the subject and many wish to
be more actively engaged within our topics in school.

We are pleased with the overall opinion of our parents towards the teaching of
history, but will work to address obvious concerns. Initially, an information sheet will
be sent home to inform about history standards and the upcoming changes with the
new curriculum. Further to this, a request will be made to parents who have
knowledge/ skills/ contacts within the local community who would like to be more
involved with our school.

We will repeat this exercise in the new academic year to assess impact.



4.) Achievement
The Assessors agreed that the achievement of students met the Quality Mark Criteria for ‘Gold’.

The evidence observed, in conjunction with the portfolio demonstrated that the children develop very good historical skills and knowledge.



=

WTL3
L3
WTL4

2
WTL3

Year 3 Assessment 2013/2014

Ancient Greece

Who were the ancient Greeks?
How do we use ancient Greek ideas today?

% at each level:
3JG 3S 3P
83% 67% 84%
10% 30% 10%

7% 3% 6%

% at each level:
3JG 3S 3P
79% 73% 71%

Overall as Ye:
79%

16%

5%

Overall as Ye:
75%



Why have people invaded and settled in Britain in the past? A Roman case study

Pupils Names

Expectations Attainment Target
Most children will: demonstrate knowledge and understanding of why Level 3 - Pupils show knowledge and
people leave their homeland to settle in another country; use a range of understanding of some of the main
information to ask and answer questions about events related to Roman events, people and changes studied

Britain; show knowledge and understanding of why Boudicca led a revolt, L .
what happened and some of the results; know that an event can be They are beglnnlng togive a few .
interpreted in different ways; know about aspects of life in Celtic and reasons for, and results of, the main
Roman Britain; present information they have researched, using the events and changes.

terminology appropriate to the period

Working at level 3

Teachers Comment

Some children will not have made so much progress and

will: recognise that the Roman period was a long time ago; Chn could access primary and
recall some details about Boudicca; identify some of the secondary sources to help them
ways the Romans changed Britain answer questions about Roman Britain

and to investigate life in Celtic and
Roman Britain. WTL3 Chronology
posed an issue for some.

Working towards level 3

Some children will have progressed further and will

also: use the time conventions BC and AD to locate the
dates of the Roman invasions and occupation; list, in order of
importance, the reasons for and results of Boudicca’s revolt;
explain why Boudicca and the revolt are interpreted in
different ways

Working towards level 4




N

1
WTL4
L4
WTL5

2
WTL4
L4
WTLS

WTL4
L4
WTLS5

Year 5 Assessment 2013/2014

What was the effect of Tudor exploration
What were the differences between the lives of rich and poor
Why did Henry VIII marry six times?

% at each level:

5PM 5C 5AM Overall as Year Group
63% 34% 21% 39%

37% 66% 79% 61%

0% 0% 0% 0%

% at each level:

5PM 5C 5AM Overall as Year Group
52% 30% 25% 35%

48% 70% 71% 64%

0% 0% 4% 1%

% at each level:

5PM 5C 5AM Overall as Year Group
48% 30% 21% 33%

52% 70% 71% 65%

0% 0% 8% 2%



Year 6 Assessment 2013/2014

=

How has life in Britain changed since 19487?

2 What was it like for children in the Second World War?

% at each level:

1 6J 6A 6P
WTL4 64% 24% 22%
L4 25% 52% 50%

WTLS 11% 24% 28%

% at each level:

2 6J 6A 6P
WTL4 39% 21% 11%
L4 46% 45% 53%

WTLS 15% 34% 36%

Overall as Year Group
34%
42%
24%

Overall as Year Group
24%
48%
28%
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PrEsented to

‘ For‘a—\:inning entrym
~ Knowsley Junior School’s
! Victoﬂa:n Week competition.

15t February 2013




Year 3 created their own cave paintings using
chalk in natural, earthy colours. In order to add
an air of authenticity, the pupils were
encouraged to tape their piece of card
underneath the table and work on their backs,
or stick it onto the walls. After all, cavemen

put up that afternoon in the corridor outside the
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Year 3

The Victorians : What was it like to go To school over 10

)

0 years ago?

Covering work at Level(s):2/3

*I use the computer

time, working for

poor children)

Subject/Level | Ci icati Application of Information Working with Improving own Problem solving
Skills Mathematics Technology others learning and
performance
History *I can recount the *T use timelines to *I use the infernet *I look at different *T understand that *T use information to
Local study experiences of order events and to find out about points of view of the | the lives of people of | ask and answer
Level 2/3 Victorian children things that happened in | Victorian schools past(children not the past were not all questiohs about events
going to school the past attending school full | the same (rich and in the past. This

investigation goes

*T can use labelled *I can work out how to give my views little money) beyond what I can see
diagrams, recounts, | many years have past about historical *I am beginning to (this is called
stories, diaries and | since major events figures / events and know that these inference and
pictures took place to describe their different types of deduction)
to tell people what lives(effects on evidence tell us
I know people's lives) different things *I can find out about
about the past the past by looking
carefully at evidence
and I can answer
questions
~ ’
Year 4 The victorians Covering work at Level(s):2,3 4
Subject/Level | Communication Application of Information Working with Improving own Problem Solving
Skills Mathematics Technology others learning and
performance
History *I can recount *I use timelines to *I use the *T look at *T understand that | *I use
The Victorians | the experiences | order events and internet to find different points the lives of people information to
Levels 2/3/4 of Victorian things that out about of view of the of the past were ask and answer
children going happened in the Victorian children past(children not not all the same questions about
to work past attending school (rich and poor events in the
*I use the full time, working children) past. This
*I can use *I can work out how | computer to give for little money) investigation goes
labelled many years have my views about *T am beginning to beyond what I can
diagrams and past since major historical figures *I use role play know that these see (this is called
pictures events took place / events and to and acting fo different types of inference and
to tell people describe their represent evidence tell us deduction)
what T know *I can place lives(effects on different different things
changes of a period | people's lives) viewpoints about about the past *I give clear and
*I present my in history within a the past. detailed reasens

A

AL




Progression in history involves developing historical perspective through ...
*  wider, more detailed and chronologically secure Imowledge
» sharper methods af enquiry and communication
*  deaper understanding of more complex issues and of abstract ideas
s closer integration of history's key concepts (see section 5 below *)
»  greater independence in applying all these qualities

>

(Ttalics are non-statutory explanations, examples or suggestions)

Work likely at K51 to > _ work likely at K52 to =2 _ work likely at KS3
1. *  Develop an awareness of the +  Continue to develop chronologically +  Extend and deepen their
Chronelogical past secure knowledge of history chronclogically secure knowledge of
Enowledge / »  Use common words and phrases | »  Establish clear narmatives within and history and a well-informed context
understanding relating to the passing of time across periods studied for further leaming
(including »  Enow where all people/events +  Note connections, confrasts and trends | *  Idenfify significant events, make
characteristic studied fit into a chronological over time connections, draw contrasts and
features of periods) framework analyse trends within periods and over
*  [dentify similanties / long arcs of time
differences between periods
2. Historical terms | »  Use a wide vocabulary of +  Develop the appropriate use of +  Tse historical terms and concepts in
£g empire, peasant everyday historical terms historical terms increasingly sophisticated ways
3 *  Ask and answer questions * +  Repularly address and sometimes *  Pursue historically valid enquiries *
Historical enquiry | «  Understand some ways we find devize historically valid questions * including some they have framed
- out about the past +  Understand how knowledge of the +  Understand how different types of

Using evidence /

Choose and use parts of stories

past is constucted from a range of

sources are used ngorously to make

Cnmmurl.imn'ng and other sources to show SOUTCES histoncal claims
ideas understanding (of concepts in Construct informed responses by ... +  Create relevant, structured and
part 5 below) Selecting and organising relevant evidentially supported accounts
historical information
4 +  Identify different ways in which | = Undersiand that different versions of +  Discem how and why contrasting

Interpretations of
history

the past is represented

the past may exist, giving some
reasons for this

arguments and mterpretations of the
past have been constructed

* § — Questions relate to these key concepts that underpin all historical enguiry, developed through regular re-visiting in a range of contexts:
Sa. »  ldentify similarities / *  Describe / make links between main »  Identify and explain change and
Continuity and differences between ways of lifz events, situations and changes within continuify within and across periods
change in and at different fimes and across different periods/societies
between periods
5h. »  Recognise why people did *  Identify and give reasons for, resulis * . dnalyse / explain reasons for, and
Cause and things, why events happenad af, historical events, situations, results of, historical events, situations,
CONSEQUENCE and what happened as a result changes changes
Se. *  Make simple observations *  Describe social, cultural, religious * Understand and explain / analyse
Similarity / about different types of people, and ethnic diversity in Britain & the diverse experisnces and ideas, beliefs,
Difference within a events, beliefs within a society wider world attitudes of men, women, children in
perniod / situation ‘past societies




Year 3 — Victorian Week

History Level Descriptors
Related to the Five Aspects of Knowledge Skills and Understanding

1A

Level

 WISTORY ATTAINMENT TARGET - IDENTIFYING WHAT PUPILS CAN DO, DO KNOW AND UNDERSTAND RELATED TO EACH PROGRAMME OF STUDY

R
Chronological
Awareness

2
Knowledge and
Understanding

3

Historical Interpretations

5.
Organisation and
Communication

and differences between

« Show awareness of the +  Kniow and recount episodes | « |Begin to recognise’ . nd answ |+ Recognise and group items
&zﬂen between present | from stories about the past gﬁ;‘m‘senlnﬂ‘ons of the past. simple questions about the ‘of information to
‘past in their own and =T . from historical sources. = icate their
s puopes . d o avaronass o hepast
\/ l G 4 A USIng in tcﬂ'\ﬂk 3
~ 1 |+ 'Showanemerging sense of Scheo .
" chronology by sequencing a phc,k %)
events and objects and @N
' using everyday terms — Comd
- about the passing of time.
Schodl \ite Cori@ i
. between |+ Demonstrate knowledge of * | « Begin ta recognise that « Begin to select, organise and
of their own lives - yont there are different ways of cemmunicate items of
~and past times. 5 ] epresenting the past. Mul ehe past.
- @Lent =k
- msense of I N venn chogrom ey
£ m using terms i (or Cormporien. Yok portor
the passing | ¢ cor
m’“w ordanng even{s 5 Piory e L:j Coroparisen of
Senool awl bimatg
£ W‘“W of: 7 { w +  Identify some of the «  Askand answer questions |« M, organise and
bytheir different ways in which the about the past by using - communicate historical
increasing awareness that - e w past is represented. histarical sources. “information in a variety of
past can be divided into ~Chud guslgns - ways.
3 perlndi Dﬂlme Begin to give a few reasons S
S for, and results of main / 5
\i s andcrarges Dicry / bionulun
Lionelna Luerk [V mbﬂ\lb FeSarch
« Recognise some similarities g & )

Jacqued
Nahinzid Ludclers

ble






T ¢

Use knowledge and understanding to: s
e Make links, analyse relationships between features of a period or society, and to | &
analyse reasons for and results of events and changes. 3
™ |« Explain how and why different historical interpretations have been produced. °
§ e Show independence by carrying out research, using knowledge to identify, evaluate and g
L] use sources of information critically. Sometimes reaching substantiated conclusions | w
independently. _§
e Select, organise and use relevant information to produce well-structured narratives, | £
descriptions and explanations. oy
o Make appropriate use of dates and terms.
Using factual knowledge and understanding to:
_an Dsscribe past societies and periods and make links between features within and across x
» different periods. 2
f ¢ Examine and explain the reasons for and results of events and changes. >
Q |« Describe and begin to analyse, why there are different historical interpretations of ﬁ
] events, people and changes. x
e Identify and evaluate sources of information to use critically to reach and support | &
conclusions. <
e Select, organise and arrange relevant information to produce structured written work.
e Use the correct dates and terms.
Use Knowledge and understanding to: %’,
o Describe features of past societies, periods, events, people and changes. Ky
0 |« Make links features of past societies, periods, events, people and changes. §
§ e Give reasons for and results of important changes. i
Y | ¢ Describe and explain how and why different interpretations of the past came about. £
¢ Judge the value of sources choosing those that are most useful. z
e Select and organise information fo produce structured written work <
e Use the correct dates and terms.
{
e Give factual historical accounts. g
< | * Point out changes within and across periods of time, E
< | * Give some reasons for and results of main events and changes. o
o | ¢ Recognise different ways the past has been described and explained. §
=) |« Select and combine information from different sources. £
- Delaivn +A mmadiicrrs catmiirtrimmemsA iammitdman 1aramls 'g




=

chronological understanding;
knowledge and understanding of events people and changes in the past;
3. historical interpretations;

n

5. organisation and communication.

Key Stage 1 Key Stage 2
O Pupils should be given opportunities to develop an awareness of O Pupils sound be given opportunities to develop an awareness of the
the ways in which the past is different from the present. characteristics of different periods in the past from the earliest times to the
present,

0 and the way in which periods of history are different from each other.

O They should be taught about the ways of life of different people in these
periods of history, drawing on important developments, key events and
notable people in their locality and Britain.

Q They should be taught to develop an awareness of chronology, O They should be helped to develop their understanding of chronology,

a of different types of historical sources, O touse arange of historical sources, including representations and

interpretations of the past,

O andtocommunicate their knowledge and understanding in a
variety of ways. 0 andto organise and communicate their knowledge, understanding and

skills in an increasing variety of ways.

Range of levels within which the majority of pupils are expected to work Expected attainment for the majority of pupils at the end of the key stage
Key stage 1 1-3 atage 7 2
Key stage 2 2-5 atage 11 4




Year Team

Pitch

Aims

Key Element

Key Skills

Level 1

Level 2

A) Know and understand the
history of these islands as a
coherent, chronological
narrative, from the earliest
times to the present day:
how people’s lives have
shaped this nation and how
Britain has influenced and

Chronological
understanding

Using terminology

Ordering and

Pupils recognise the
distinction between
present and past in
their own and other
people's lives

They show their

Pupils show their
developing sense of
chronology by using terms
concerned with the passing
of time,

been influenced by the wider sequencing emerging sense of by placing events and
world chronology by placing a | objects in order,

few events and objects
F) Gain historical _ in order, and by using and by recognising that
perspective by placing their everyday terms about | their own lives are different
growing knowledge into the passing of time from the lives of people in
different contexts, the past
understanding the connections
between local, regional,
national and international
history; between cultural,
economic, military, political,
religious and social history;
and between short- and
long-term timescales.
A) Know and understand the | Knowledge and | Identifying They know and recount | They show knowledge and
history of these islands asa | understanding episodes from stories understanding of aspects
coherent, chronological of events, about the past of the past beyond living
narratlve, from the earliest people and memory,
times to the present day: how changes in the
people’s lives have shaped _ .
this nation and how Britain past Describing and of some of the main
has influenced and been events and people they
influenced by the wider have studied
world

They are beginning to

B) Know and understand Explaining recognise that there are

significant aspects of the
history of the wider world:
the nature of ancient

civilisations; the expansion
and dicenliition of emnireac:

Making links and

reasons why people in the
past acted as they did.




5.) Enrichment

The Assessors agreed that the enrichment of the school met the Quality Mark Criteria for ‘Gold’.

The classroom facilities are light and spacious. The rooms are full of student’s work and many of the displays are used as part of day to day learning. Key

vocabulary related to the history topics is prominently displayed. Students are used to being out of their seats and using the space actively. History based
displays are constantly changing and are evident throughout the school.

Links are being developed with the local museum. As part of their World War Il unit of work older members of the community or relations and

friends of the staff are encouraged to come in and talk to the children demonstrating excellent use of oral history as a primary source. The school
website has an area specifically focused on this.



Year 6 children choosing to make and sell poppies in their own time




Criteria 5.1
Culture Day

Each class chose a country to research for the day including its food, art, music, history and sporting
achievements.

Images removed for confidentiality.

Criteria 5.1

Victorian Week.

Children dressed in Victorian costume for the culminating activity of the week.

Evidence of work with timelines/ chronology.

Images from Ancient Greek Workshop removed for confidentiality
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Knowsiey Junior School
Steneleigh Road
Springhead
Oldham
(L4 4BH

Teleghone: 0161 833 4433
Schoul Welbsite: i i

Headteacher
Miss V Payne Bsc, PFGIE

26™ March 2014
Dear Parent

Qur Ancient Greece works
thoroughly enjcyad thi

hop on Monday 24™ March was a great success and the children

¥We would appreciate if you could take a moment to discuss the day with your child and allow
them to fill in the box below with their comments. This can then be used to inform our future
themed days, as well as be passad back to Porials To The Past to help them improve their
prevision.

_‘-'e:ase use this space to record what you enjoved and also suggest any improvements to the
workshep: .
. On the (J‘f?tl’i Ci(;u? I(@O:j] (j«r'}”?,tf“:k Ao Wi,
Cigmpilf ,n{.{{‘ hadl ¢ dr ~ Lin «*
ing U‘-P'I, (ﬁ L j{ﬁ & oand. T U2 enjap,
= o Mg Uked doirg Bl G N ;
“doing bhe ),_/,,'954“., {6 wins apvek (-,/."Eﬁg,’if“z &;\4 Tliked
My Fovourite parkvasen ble greek V‘z‘g:kor_?;ge,h‘,fmw(s
PSS (oot cond jnid owmonr, shulh. Sk §oF ws oL Co Deey,
re Qi ju AL my brre‘e k Aoy

£

Parent comments:

Yours sincersly

Miss Sharples

' (g |
) a'pe. \ ‘& L
Hnowsisy Junior Scheol
Steneleigh Road
Springhead
Cidham
QL4 4B8H

Telephone, {87 82
Soheol Wel

Haatieachs
Miss V Payrea B5c, PelE

26" March 2014
Dear Parent

Qur Ancient Grescs workshop on Monday 24" March was a great success and the children
thoroughly enjoved the day.

We would appreciate f you could ke a moment to discuss the day with your child and allow
o fill in the box below with their comments. This can then be used to inform our future
< days, as weli as be passed back 1o Porfals To The Past to help them improve thair
rovision.

= use this space to record what vou enjoyed and also suggest any improverments to the

‘ -'fqg W\jatjaaf oueaounjf P o b Atooke b pucve peakfeotic
Lndt on - thea el
Sha ergoged G Speiton prLaj/J Costura_ qnot e

‘L . hﬁ.,&" (e aﬂoory:jmfuf e (rizess AL%QG.Q an~d

ik’l/uc lz\-ef/—?o fromn Mg u-LO(,-{fUVS
2 Ao _fv;',orcvw el

i Parent comments:
| 4 -
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‘,H/u, fgwm new Fopic and (22 WWO%H wks
(S0 nmeccin fuah she Fogor cdoud bndeing ok ofCos Setisyl

YOS SINcerely

Miss Sharpies




Initial contact was made with Saddleworth School on June 4™ 2014 (see attached
emails) and a meeting set up for between myself, and Pippa Burgess, Head of
History on Monday 15" September at 9am.

Due to the current commemorations for the centenary of World War One, we agreed
that this should be our focus. However, as November 11" was fast approaching, the
decision was made that our joint project should continue until the 2018, to reflect the
time period of the war.

The following points were agreed:

e Our project will focus on local stories of those who went to fight

e It will initially involve year 5,6 and year 7 students

e It will involve all areas of the curriculum

e Children will carry out research and interviews

e Contact local radio stations to appeal for information

e Saddleworth School pupils will have the opportunity to visit war graves

e The event will culminate in an exhibition at Saddleworth Museum (subject to
their agreement)

Before our next meeting on Monday 13" October:

e Pippa will contact the Saddleworth Historical Society and the National Lottery
e Liz will contact Saddleworth Museum and St Chads Church



Selection of children’s letters to the Unknown Soldier




Selection of children’s letters to the Unknown Soldier




Knowsley Junior School
Stoneleigh Road
Springhead
Oldham
OL4 4BH
Telephone: 0161 633 4433
School Website: www.knowsley.oldham.sch.uk

Headteacher
Mrs J.Goodwin BA, PGCE

UiCtorraniSaddleWoRHISToR)

This is your opportunity to research Springhead and Saddleworth and share what you can discover
about our past. Entries will be judged by the curator of Saddleworth Museum, and there will a
winner in each category.

e Lower Juniors — Year 3and 4
Choose from the following:
Draw and describe a Victorian building in Saddleworth.
Do you know what it was once used for? What is it used for now? What materials is it built from? Who lived or worked
there?

OR

A poster about nineteenth century transport.

How would you have travelled to and around Saddleworth in Victorian times? How long would it have taken? Can you
compare these ways of travelling with modern transport? Think about canals, railways, packhorse and cart, turnpike
roads.

e Upper Juniors - Year 5 and 6

Describe one of the following topics in your own words and pictures:



Knowsley Junior School
Stoneleigh Road
Springhead
Oldham
OL4 4BH

Telephone: 0161 633 4433
School Website: www.knowsley.oldham.sch.uk

Headteacher
Miss V Payne BSc, PGCE

Dear Parent

| am pleased to advise you that we are participating in an Ancient Greece workshop on
Monday 24™ March 2014.

We will be visited by Portals To The Past, a team of educators, archaeologists and stars of
the BBC production Horrible Histories.

The full day will consist of the following;

e An introductory short talk on Greek life and culture.

* A Greek quiz.

* Archimedes Stomachion — A Greek puzzle for exercising the mind.

» Petteia — A Greek strategy game.

» Myths and Legends— The children take part in re-enacting Greek myths and legends.

* A demonstration of weapons and armour.

» An exploration in the differences between the city states of Athens and Sparta.

» Alesson in democracy, followed by a mini Olympic Games.

» The afternoon will finish with the great battle of Gaugamela between Alexander the Great and King Darius.

The activities will place during the normal school day and there will be no disruption to your
child’s usual lunchtime arrangements.

We have organised the activities to take place in school to reduce costs, however we ask for
a contribution of £5 towards the workshops.

For more information please visit http://portalstothepast.co.uk



Knowsley Junior School
Stoneleigh Road
Springhead
Oldham
OL4 4BH

Telephone: 0161 633 4433
School Website: www.knowsley.oldham.sch.uk

Headteacher
Miss V Payne BSc, PGCE

26" September 2013
Dear Parent/Guardian

On Friday 11" October 2013 our Year 6 children will be visiting The Imperial War Museum in
Manchester as part of their topic work. Entrance to the War Museum is free so all we are
asking for is a contribution of £3.50 to cover transport costs.

The trip will take place during school hours and the children will be back in time to finish
school at 3:15pm.

The children will require a packed lunch, no fizzy drinks or glass bottles please. If your child
is in receipt of free school meals school can provide a packed lunch. Please can you let us
know on the slip below if one is required. Children will need to wear school uniform and
sensible shoes.

Remember to follow us on twitter to keep up to date with all Knowsley events.
Text: follow knowsleyjuniors to 86444.

Yours sincerely

Miss V Payne
Headteacher






New World War One Remembrance Page added to website, including information about writing a
letter to the Unknown Solider at Paddington Station.

SJ Knowsley Junior School % =
<« C A [ wwwknowsley.oldham.sch.uk % =
i3 Apps [ Display and Resourc.. (] TESete (] General Planning [ School [ Literacy sites (] Mathssites [ Topic Planning (] Songs [ Bills #[¢ Interactivetimer ("] Shopping {ig Online Stepwatch »
Home > About us > Cumriculum > History Curiculum 4  Page20of7 P -
History CurmicUl. . Remembrance 2014 | History Survey | History Topics | Useful Links | Ancient Greek Wor..
Victorian Week 20
ET
World War One Remembrance ew
= Remembrance 2014
hool closes for half term
Tomaro
= School closes for half term
9
« School clos for half term
Thursday, 30
+ School closes for half term
More...
On Platform One of Paddington Station in London, there is a statue
of an unknown anldiar he's readina a letter. On the hundredth
schools-online.org/egi-bin/WebObjects/SchoolWebs.woa/2/wof CiNg0BbeRPaiMVZhL pdqKM/4.15.2.2.4 7.0.31.1.0.1.01.011.11.01.0.0 M
| download.jpg - # showall downloads...

Images taken from
whole school display at
the back of the hall.
Each child will make
their own poppy which
they will place on the
display on 7™ November
in the culmination of our
annual Remembrance
Assembly.




Remembrance Service

Each member of the school community
made their own poppy to take into the
Remembrance Service.

The service was led by our Chair of
Governors, Cllr Derek Heffernan.

To complete the service, each adult and
child placed their poppy on the display wall
and had a moment of quiet reflection.




Remembrance Service




History Webpage Screenshots

sley.oldham.schuk
JTESetc (] GeneralPlanning [ School (] Literacy sites (] Mathssites [ TopicPlanning (3 Songs [ Bils # € Interackive timer [ Shopping (g Orline Stopwatch & 3- lamb

“ictorian Week 2014

History Topics Useful Links

History Survey

The aim of history teaching at Knowsley Junior School is to stimulate the CorreEY FoNDED
children's interest and understanding about the life of people who lived in the .
Bronze >

past p
| 4

We teach children a sense of chronology, and through this they develop a
sense of identity and a cultural understanding based on their historical
heritage. Thus they learn to value their awn and other people's cultures in - .

Knawsley Jurior Schaol x

sley oldham.schuk
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HISTOrY SUrvey

HEStary CLPrcum

History Survey
We want to know what you think!

Fill out the survey to help improve history in

our school.

1. Do you enjoy your history topics?

Al the time Most of thefime  Sametimes




History Webpage Screenshots

Links to Other Websites

'H Partfolio - The Histarical Ass: % Y'\ Knowsley Junior School
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Events

Qur children learm marny skills which they can apply to all areas of their

learning, as wel facts about the past.

Follow the links below to some fantastic websites which can supplement
everything we study in schoal.

General Websites Topic Themed Websites

BBC Ancient Greece
hitp:itessewe bbc co.ukihistorgforkidss hitp:itessew bbc.co.ukischoolsiprimaryhistorgfancient_greeks!
Horrible Histories Romans
hitp:ifhorrible-histories.co.uks hitp:fhanene bbc.co.ukischoolsiprimaryhistoryrormansi
British History hitp:ifessewe brims . co.ukiramanss

) _ CLICK CEOP
hitpfprimanvhomeworkhelp.co.ukthistany Tudors Internet Safety
‘World History hitp:itesswe hirp.org.uk/Palacekidsidiscoverfallabouttudors

hittp:iwanna histarylearing site.co.uks hitp:iaena BbE.co.UkISChoolsiptimaryhistorgfamouspeoplehenry_uiiil

74 start




Criteria5.4

Children creating their own mythical Greek monster out of 3D shapes in numeracy. Images of
children working removed for confidentiality




Criteria5.4

Creating Greek God and Goddess props for class assembly




Assessment following Victorian Week 2014 of SEN child Year 4. The teacher has identified

where the evidence has been found/ the impact teaching has had in order to highlight the
criteria.
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Year 3

 Topic Subjects Aspects of 2014 NC Subjects Covered

Who lived in Science Link to Light and Habitats unit
Ancient Britain?

Opportunities to develop key historical skills of: asking perceptive questions, thinking critically, weighing evidence, sifting
arguments, and developing perspective and judgment through studying:

History *  Late Neolithic hunter gatherers and early farmers, Skara Brae
*  Bronze Age religion, technology and travel, Stonehenge

s __lron Age hill forts: tribal kingdoms, farmlnﬁ, art and culture

Location knowledge

Geography * Name and locate counties and cities of the United Kingdom, geographical regions and their identifying human
and physical characteristics, key topographical features (including hills, mountains, coasts and rivers), and land
use patterns; and understand how some of these have changed over time

* Tocreate sketch books to record their cbservations and use them to review and revisit ideas

Art and Design
*__Toimprove their mastery of art and design technigues, Iincluding drawing and painting with a range of materials

Design
*  Design purposeful, functional, appealing products for themselves and other users based on design criteria

Design and Technslog: * Generate, develop, model and communicate their ideas through talking, drawing, templates, mock-ups and, where

appropriate, information and communication technology

Make




Topic Ancient Britain Ancient Greece Underground
c . - Adventure and .
Enghsh Narrative, Letters, Diaries Myths and Legends Reports Recounts Instructions
Maths Following Primary Framework for Mathematics
Computing Following Rising Stars Syllabus
. . . . . Helping Plants
Science Light and Shadows Habitats Materials Rocks and Soils Grow Well
Art Cave Painting Autumn Investigating Patterns Landscapes Printing
History Stone Age to Iron Age Ancient Greece 19" Century Mining
Geography Counties of Britain/ Land Use Greece —human and physical Physical geography
DT Weaving/ Stonehenge Maze Building Amphg;atsthumb Volcanoes
PE/ Games Following Joint Plan with Oldham Sports Development
Music Play it again Class Orchestra Painting with Sound Animal Magic Dragon Scales
RE Harvest Christmas Intro to the Bible Easter Church Judaism
P4C Child led and Topic linked
Languages French
Healthy School’s .
Week Teeth and Eating
Eco Week Composting
Victorian Week Victorian Schoolroom

Year 3




: .. Michael
Topic Romans and Anglo Saxons Vikings Water Worlds
Morpurgo
- £ -
English Stories - Historical Izli?c:/rricar:c?c:; Poetry Persuasive Texts Poetry Nonx(?I:?Zigronsical
ngis Setting Sagas Adventure Stories Persuasive Posters g
Texts Reports
Maths Following Primary Framework for Mathematics
Computing Following Rising Stars Syllabus
ids. Liqui
. . Magnets and Solids, Liquids and Circuits and Solids, Liquids and
Science Friction ) Gases and How They Gases Around Us
Springs Gases Conductors
Can Be Separated
Art Drawing Weaving Sculpture Painting Sewing Printing
History Romans and Anglo Saxons Vikings
Locate countries of
Geogra phy Settlements Human geography the world Water and Landscapes
. . Desi il -
DT Celtic roundhouse Shields, runes esten I:g:tbw da Building a Dam
PE / Games Swimming and Following Joint Plan with Oldham Sports Development
Music Rhythm Winter Instruments Dragon Scales Pitch Singing
RE Harvest Christmas Old Testament Easter Hinduism
P4C Child led and Topic linked
Languages French
Healthy School’s . .
Week Moving and Growing
Eco Week Protecting Birds
Victorian Week Victorian Working Children

Year 4




Topic Africa Ancient Egypt Lights, Camera, Action!

. Myths, L ds, Fables, Stories- Oth L . . .
Enghsh yihs, Legen SC’uIiurZ? ories er Myths, Letters, Newspapers, Historical Fiction Roald Dahl, Classic Poetry, Narrative
Maths Following Primary Framework for Mathematics

Computing Following Rising Stars Syllabus
. . Keeping Warm, Gases Around Us, Changing Earth, Sun and How we see
Science Life Cycles State Moon things
Art Portraits Silhouettes, African Art Quentin Blake, Set Design, Celebrity
History Apartheid Ancient Egypt History of Film
Geography River Nile Study LA, Hollywood
DT Tudor Houses African Bracelet Clay- Oscars
PE / Games Following Joint Plan with Oldham Sports Development
Music Wider Opportunities- Ukulele
Old Testament
Christmas- Light
RE Harvest-Sharing ristmas-Lig Joseph Easter- Forgiveness Islam
P4C Topic related
Languages French
Healthy School’s . -
Week Balanced Diet and Healthy Living
Eco Week Carbon Footprint

Victorian Week

Victorian Schoolroom

Year 5




Topic Battle of Britain Mayan Chosen by children

English All genres are covered Big Writing- Narrative Topic related
Maths Following Primary Framework for Mathematics
Com puti ng Following Rising Stars Syllabus
. Reversible and L Living things and Balanced and . . . .
D
Science Irreversible changes Circuits Adaptation unbalanced forces issolving Micro Organisms
Propaganda (War Art) .
Art Picasso Topic related
History WW?2 and Local History Mayan Civilisation Topic related
Geography Europe Comparing Cities- climate maps/ tourism Topic related
DT Gas masks. Sugarless Sandwich Cake Art focus this term Board Game Project
PE/ Games Following Joint Plan with Oldham Sports Development
Music Hip Hop World music End of year performance
. Old Testament Easter .
RE Harvest Christmas Peace Moses Victory World Religions
P4C Child led and Topic related
Languages French
Healthy School’s .
Week Keeping Healthy/ Heart Start
Eco Week Global Issues
Victorian Week King Cotton- Victorian Oldham

Year 6



5112014 Gmail - Knowsley Junior School Victorian Day'Competition

Gmail

by GOOgle

Knowsley Junior School Victorian Day/Competition

Liz Sharples 27 November 2012 18:59

Alan,

| am a teacher and history coordinator at Knowsley Junior School in Springhead.
| have met with Peter Fox at Saddleworth Museum, and he has kindly agreed to judge a school history
competition for us.

We are holding a Victorian Week in February and | would like the competition to tie in to make
it truly meaningful for the children.

Howewver, as | am not from Saddleworth | was wondering if you could give me some advce about what | could
ask the children to research - what is reasonable that they could find out from/in the local area about life in
Victonan Saddleworth?

| would be very grateful for any help, or if it would be possible to arrange for the historical society to contnbute
to our Victorian week, | would love to speak to you.

Many thanks,
Liz Sharples

o m W . A e g @



Knowsley Junior School and St Chad’'s CofE Primary School

Linking Project

Linking at primary level is an important time to promote community cohesion as it provides
opportunities for children to build positive relationships and deepen their understanding of identity and
diversity. Children involved have demonstrated improved confidence, self-esteem, aspiration,
communication and critical thinking skills from an early age

Proposal

The aim of the link between two year 3 classes:

To provide pupils with the opportunity to learn from and with other children from
different backgrounds. To share, explore and learn about each other’s schools and
to create a culture of cooperation.

This project will keep these principles at its heart:

Teaching, learning and curriculum

Helping children and young people to learn to understand others, to value diversity whilst also
promoting shared values, to promote awareness of human rights and to apply and defend them, and
to develop the skills of participation and responsible action.

Equity and excellence

To ensure equal opportunities for all to succeed at the highest level possible, striving to remove
barriers to access and participation in learning and wider activities and working to eliminate variations
in outcomes for different groups.

Engagement and extended services

To provide reasonable means for children, young people, their friends and families to interact with
people from different backgrounds and build positive relations: including links with different schools
and communities and the provision of extended services with opportunities for pupils, families and the
wider community to take part in activities and receive services which build positive interaction and
achievement for all groups.

The different social dimensions of ‘community



World War One project

Liz Oliver Mon, Sep 29, 2014 at 1:25 PM
To: curato

Hello

Myself, curriculum coordinator at Knowsley Junior School and Pippa Burgess, Head of History at Saddleworth
School have come together to plan a joint project related to local history and World War One.

We plan to research local stories over a period of four years, culminating in 2018, and we were hoping we
could display the children's work in an exhibition, at your museum if possible.

We are meeting 9am on Monday 13th October if you are available. Or if you have any pointers to start us off
in the right direction as we prepare resources etc for the children.

Regards
Liz Oliver

Sent from my iPhone

Sent from my iPhone

t Mon, Sep 29, 2014 at 3:05 PM

Hi LizWwOULD LOVE TO BE INVOLVED - | personally have researched a lot of material including a
chronology from the papers of home front in Saddleworth - we have lots of material in archives and a
collection of photographs so you might find it useful to visit the museum - in principle | can say we would love
to exhibit.SORRY - not able to attend meeting as involved in big project in which we are hoping to refurbish
museum. Kind regards Peter Fox -



Knowsley Junior School
Stoneleigh Road
Springhead
Oldham
OL4 4BH

Telephone: 0161 633 4433
School Website: www.knowsley.oldham.sch.uk

Headteacher
Miss V Payne BSc, PGCE

23rd October 2014

Dear Parent/ Guardian

On Platform One of Paddington Station in London, there is a statue of an
unknown soldier; he’s reading a letter. On the hundredth anniversary of the
declaration of war, in a year crowded with official remembrance and ceremony,
we are asking both parents and children to pause, take a moment of two and
write that letter.

If you could say what you want to say about that war, with all we've learned
since 1914, with all your own experience to hand, what would you say? If you
were able to send a personal message to this soldier, a man who served and
was killed during World War One, what would you write?

Your letter can be as long or as short as you wish, hand written or typed. More
information and inspiration for writing is available at www.1418now.org.uk.

Please hand your letters to your class teacher by Friday 7" November.



Knowsley Junior School
Stoneleigh Road
Springhead
Oldham
OL4 4BH

Telephone: 0161 633 4433
School Website: www.knowsley.oldham.sch.uk

Headteacher
Miss V Payne BSc, PGCE

26" September 2013
Dear Parent/Guardian

On Friday 11" October 2013 our Year 6 children will be visiting The Imperial War Museum in
Manchester as part of their topic work. Entrance to the War Museum is free so all we are
asking for is a contribution of £3.50 to cover transport costs.

The trip will take place during school hours and the children will be back in time to finish
school at 3:15pm.

The children will require a packed lunch, no fizzy drinks or glass bottles please. If your child
is in receipt of free school meals school can provide a packed lunch. Please can you let us
know on the slip below if one is required. Children will need to wear school uniform and
sensible shoes.

Remember to follow us on twitter to keep up to date with all Knowsley events.
Text: follow knowsleyjuniors to 86444.

Yours sincerely

Miss V Payne
Headteacher
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Quality
Mark

Historical Association Quality Mark Final Report

Visit to: Knowsley Junior School, Oldham Date: 28.11.14

Context:

Knowsley Junior School is a three form entry school with 360 students on roll. It is set in a semi-rural
location on the outskirts of Oldham and the affluent area of Saddleworth. Children travel from around
the authority to attend. The proportion of pupils eligible for free school meals is below average, and
the proportion of children with special educational needs is 15%. Most pupils are of a White British
heritage with a minority of pupils from minority-ethnic groups, mainly of Asian or Caribbean heritage
who are EAL learners.

The main priorities of the school development plan are; to ensure all children understand basic English,
equip all students with problem solving skills in mathematics, supporting pupil premium children
adequately and challenging the high achievers. We are also looking towards implementing and
planning the new curriculum. In terms of history, the subject leader is seeking to ensure that its
educational potential and relevance are understood by both staff and pupils. Investment in resources
is also required to allow for effective learning opportunities.

1.) Learning and Teaching

The Assessors agreed that the evidence meets the Quality Mark Criteria for ‘Gold’.

The Assessors observed lessons in Y3 and Y6. Four lessons were sampled; VE day (Year 6 x 3) and
Stonehenge (Year 3). Both Assessors agreed that the practice observed easily fell into the ‘Gold’
criteria for the Quality Mark. The Year 6 children confidently considered differing perspectives, for
example how the end of war did not bring joy to everyone as many people had lost loved ones and the
Year 3 children were careful to use tentative language such as “possibly...might...probably... we’re not
absolutely sure” when discussing what we know about Stonehenge. The teachers demonstrated




excellent questioning skills and the related literacy activities were carefully scaffolded to support and
challenge the children appropriately. Within the Year 6 lessons observed the pupils successfully
communicated their knowledge and understanding via a hot-seating activity.

2.) Curriculum:

The Assessors agreed that in both its content and approach to curriculum development practice met
and exceeded the Quality Mark Criteria for ‘Gold’.

The history units of work are closely aligned with expectations for literacy and from the evidence with
in the portfolio the assessors were concerned that this might ‘overshadow’ the history being taught.
This was an unfounded concern. The four lessons observed clearly demonstrated that the children are
developing their historical skills very well. However the marking of the children’s work could be
focused more on the historical skills sometimes.

The amount of time allocated to history is very good. The curriculum map of the units of work has
been carefully thought out. The coordinator has developed a new curriculum plan taking into account
previous units of work but also where newer units could sensibly be incorporated. The local history
component is taught as part of a Victorians week which the whole school take part in. This is carefully
planned to ensure progression of expectations and using local links within the community. Further
opportunities are used to enhance the curriculum offered, for example their Children in Need day
(2013) was linked to the 1950s and Remembrance Day is commemorated each year — but especially so
in this centenary year.

One area which could be reviewed is the post 1066 unit on the Second World War to ensure this is
examined as a turning point rather than as a general Home Front topic as in the pre-2014 National
Curriculum.




3.) Achievement
The Assessors agreed that the achievement of students met the Quality Mark Criteria for ‘Gold’.

The evidence we observed, in conjunction with the submission demonstrates that the children develop
very good historical skills and knowledge. The children demonstrate good chronological skills within
the context of the unit, they can research and interpret well and they organise and communicate their
work confidently through a range of literature types, for example -letters, diaries, non-chronological
reports, chronological newspaper reports and persuasive texts. Extensive systems for monitoring and
tracking are in place and are utilised by the coordinator and staff to ensure progress is made.

One area which could be built on is to develop the children’s ‘big picture ‘of chronology further. The
coordinator should continue to endeavour to make stronger links with the Infant feeder school to
ensure progression between the key stages.

4.) Leadership
The Assessors agreed that leadership was a particular strength of the school and exceeded the Quality
Mark Criteria for ‘Gold’.
The History Coordinator has a very clear vision on where she is taking the Teaching and Learning in
History. She has an excellent understanding of the school’s strengths and where they need to focus
next to continue this improvement. Detailed audits of the staff subject knowledge and pupil voice have
been carried out and these have been responded to appropriately. An audit of parents’ knowledge,
links and how these could be used has also been undertaken. The coordinator is actively involved in a
local cluster group for the humanities and there is evidence this has led to a series of successful
training events within the school to implement the new curriculum.
The coordinator is developing links with the secondary school which the majority of the pupils move
on to and also networking with other local primary schools to consider other approaches and how
differing children are catered for.
Through discussion with the head Teacher and subject coordinator it is clear that the senior
management team of the school regard history as a key focus for the school and recognise its value in
supporting the teaching of the core curriculum and also in motivating students and enriching the wider




curriculum. The SMT also values the way in which the subject enables the school to strengthen links
within the local community. From the portfolio it was clear that the coordinator was knowledgably and
passionate about the subject, however it was clear from discussions with staff and lessons observed
that these are attributes shard across the team.

5.) Enrichment
The Assessors agreed that the enrichment of the school met the Quality Mark Criteria for ‘Gold’.

The classroom facilities are light and spacious. The rooms are full of student’s work and many of the
displays are used as part of day to day learning. Key vocabulary related to the history topics is
prominently displayed. Students are used to being out of their seats and using the space actively.
History based displays are constantly changing and are evident throughout the school.

Links are being developed with the local museum. As part of their World War Il unit of work older
members of the community or relations and friends of the staff are encouraged to come in and talk to
the children demonstrating excellent use of oral history as a primary source. The school website has an
area specifically focused on history within the school and is both informative and entertaining to a
wide audience.

The activities students are engaged in include; role plays, poetry and other cross curricular work with
the Literacy. Students also communicate their understanding of history via the creative arts as evident
in display work related to the blitz.

6.) Other




Final Comments:

The Assessors would like to thank all members of the school community for a thoroughly enjoyable

day.

Award made? Yes
Level: Gold

Date of Award:
28" November 2014

Renewal Date:
28" November 2017




	Thoughts on the QM Process Knowsley Junior School
	Hi, my name is Liz Oliver and I have led the Quality Mark Process for Knowsley Junior School. We were delighted to be visited and awarded a QM Gold Award. You can find a selection of materials from our portfolio plus our final report as a case study b...

