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   Millthorpe School Lesson observation

	Teacher:  ARB
	Date: 19th March
	Lesson:5

	Class: 9s1
	Subject: 
	Observer: 

	Set/Mixed: Top set
	Teaching Assistant:   

	Description of teaching and learning and evidence of progress

Students line up outside the door quietly. There is a starter activity on the board and work sheets laid on desks. ARB provides a calm and orderly start. Students come in and settle to the first task while the register is taken. Very calm working environment.
ARB then questions students on the task. He uses a “no hands up” rule and assesses the understanding of a range of students.  New information has been absorbed and ARB challenges students to think more deeply by persistent questioning.

Learning objectives are explained. The level of challenge is excellent and students are all encouraged to work at L6/7/8. This shows ARB has responded to the needs of this high ability group. 

The first task is introduced – students are given three interpretations of life in Nazi Germany. They have to apply knowledge to the interpretations – good application of new learning- demonstrating their understanding of new learning. All students working hard. ARB circulates and challenges students with appropriate interventions “but what do you know that disproves this?” “prove it to me”. This encourages students to use the worksheet as a source of factual evidence.
Books are well marked with evidence of clear targets being set. Clearly ARB has also encouraged students to use their green pen to self assess and correct and there is evidence of lots of meaningful improvements that have been made by the students.

ARB then moves to the second task and encourages students to evaluate the provenance of the source. There is a quick Q and A session. ARB encourages students to explain which interpretation they think is most reliable. Students come up with some excellent ideas. I wonder if you could encourage them to develop each other’s points as well as talking directly to you? Students again settle to the task and work quietly. ARB circulates checking answers and answering any questions.

Having evaluated all the sources the students are encouraged to explain which one they think is the most accurate interpretation. There is a clear consensus of opinion. You play devil’s advocate very well here encouraging students to challenge you. They refer back to their evidence in order to try to topple your interpretation – great modelling of historical thinking. Well done.

This requires them to substantiate their view with their own knowledge and neatly pulls the lesson together. ARB skilfully readdresses the outcomes which have been successfully achieved. Good to see the green pens being used here as students determine their level. Students are dismissed in an orderly fashion.



	
	
	4 - INADEQUATE
	3 - REQUIRING IMPROVEMENT
	2 - GOOD
	1 - OUTSTANDING

	
	
	
	
	
	

	BEHAVIOUR
	ROUTINES
	A disorderly classroom environment with few visible routines. Behaviour management strategies are ineffective.
	The school’s behaviour management procedures are clear and usually applied, but the teacher is inconsistent in its use, lessening the effectiveness.
	Pupils – including those with identified behavioural difficulties - respond well to the school’s behaviour strategies, which are applied consistently and effectively to uphold a positive learning environment.
	Students and staff create a positive learning environment and routines are clearly established.  Students are clear of expectations and disruption is pre-empted, so sanctions are rarely required. 

	
	DISRUPTION
	Persistent low level disruption and instances of inappropriate behavior reduce the learning that can take place.
	Major disruption is uncommon – occasional low level disruption occurs, which slows the pace of learning for some.
	Disruption is unusual and on rare occasions where disruption occurs, students adhere to the school’s/ teachers expectations 
immediately upon instruction
	The lesson proceeds without disruption.



	
	ENGAGEMENT
	A significant number of students do not engage with the teacher, the work, or each other.
	Student engagement is high enough to establish compliancy and encourage most learners to make some progress.
	Students’ higher engagement leads to higher expectations – they tackle more challenging tasks with focus and confidence.
	Excellent, enthusiastic attitudes to learning make an exceptional contribution to a class culture that thrives on challenge.

	
	ATTITUDES
	A significant number of students display a disinterest and/or a negative attitude to learning.
	Students are compliant but very few show independence or resilience.
	Teaching generally (or indirectly) develops attitudes to learning such as resilience, and independence through challenging activities.
	Teaching actively promotes high levels of resilience, confidence and independence when students tackle challenging activities.

	
	
	
	
	
	

	ASSESSMENT TO SUPPORT LEARNING
	MONITORING
	Learning activities are not sufficiently well matched to the needs of students.
	Teachers monitor pupils’ work picking up any general issues.
	The teacher carefully observes and skillfully questions students in order to reshape and develop  tasks and explanations.
	Teachers systematically and effectively check pupils’ understanding throughout lesson; this process leads learning.

	
	INTERVENTION
	The teacher (& adult support) is unaware of this - or is unable to correct this in the lesson.
	Teachers adjust their plans accordingly (including the use of adult support); this is usually successful but not quick or 

focused enough, slowing 
learning for some.
	Intervention is timely and regular, providing support and extra challenge (including planned use of other adults) where it is needed.  
Learning improves as a result.
	Intervention is often anticipated due to precise knowledge of the capabilities of the group; (Adult support is pre-planned based on this accurate information)

learning improves significantly as a 
result.

	
	ASSESSMENT
	Assessment is not rigorous or accurate enough to give the teacher an accurate sense of students' current ability.
	Assessment is not always rigorous enough and so there may be unnecessary repetition of work or tasks being planned that do not fully challenge pupils.
	Teachers create opportunities to accurately assess current skills, knowledge, and understanding.  This accurate assessment helps them plan and set challenging tasks during lessons.
	Constructive assessment and feedback work together as part of a learning process. Assessment is carried out effectively by both teachers and pupils - it is frequent and of a consistently high quality, enabling students to understand precisely how to improve their work.  This demystifies the process of assessment, encouraging high levels of engagement and interest.

	
	FEEDBACK
	Students are not aware of how they can improve     their work further.
	Pupils are informed about the progress they are making and how to improve through marking and dialogue that is timely and encouraging. 
	The teacher frequently discusses -and shares the process of assessment.  Students know how well they are doing and how to
improve.
	

	
	
	
	
	
	

	ACHIEVEMENT
	PROGRESS
	Students make inadequate progress –behind similar    students nationally.
	Most pupils (including SEND) make progress in line with pupils nationally that have similar starting points.
	Most pupils and groups, including SEND, are achieving well over time.
	Almost all pupils are making rapid and sustained progress - both in the        lesson and over time.

	
	ACTIVITIES
	Learning activities are not sufficiently well matched to the needs of pupils.
	Learning activities and additional support ensure that the needs of most groups       of pupils are usually met.
	Effective task setting, together with appropriately targeted support and intervention, match most pupils’ individual needs. 
	Well judged, imaginative tasks and intervention match individual needs accurately so that pupils learn         quickly and deeply.

	
	SKILLS
	Progress is limited by skills in literacy, numeracy, and communication.  Teaching does not     help to   overcome this.
	Teaching of skills such as literacy, etc is inconsistent.  Opportunities to make links to - and develop - these skills    are missed.  
	Teaching stresses the importance of a range of skills including literacy, numeracy, and communication in tackling an activity in class.
	Every opportunity is taken to develop and apply crucial skills in different subject contexts; in turn, student outcomes are more developed as a result.

	
	H/W
	Homework is inappropriate, irrelevant, or irregular.
	Appropriate homework has some impact on the quality of        students' learning.
	Appropriate and regular homework contributes to the learning                  of all pupils.
	Appropriate and regular homework contributes visibly to the progress      made by all students.

	
	
	
	
	
	

	TEACHING
	CHALLENGE
	Expectations are too low.
	Expectations are high enough to encourage most pupils to         make progress.
	High expectations of all students - based on accurate assessment -    leads to challenging tasks.
	There is a culture of high expectations.  Effects over time are evident            through pupil progress and attitudes.

	
	PARTICIPATION
	Teaching isn't encouraging, exciting, enthusiastic, or engaging.
	Teachers employ strategies that encourage most students to make some progress     during the lesson.
	Teachers and other adults use effective teaching strategies to enthuse and motivate students         to participate more actively. 
	Teachers and other adults use effective and imaginative strategies to generate high levels of enthusiasm and participation.

	
	KNOWLEDGE
	The teacher's subject        knowledge is insecure.
	The teacher's subject        knowledge is secure, but is not always strong enough to effectively convey this to students.
	The teacher has well developed subject knowledge and can   articulate in a variety of ways, often using examples.
	Excellent subject knowledge results         in original and exciting planning that 

Is highly effective in securing understanding 


Lesson Judgements
	Grades
	4 -INADEQUATE
	3 -REQUIRING IMPROVEMENT
	2 -GOOD
	1 -OUTSTANDING

	Behaviour
	
	
	
	1

	Assessment to Support Learning
	
	
	
	1

	Achievement
	
	
	
	1

	Teaching
	
	
	
	1

	Overall Judgement
	The lesson is inadequate.
	The lesson is generally satisfactory and features no inadequacies.  It  may contain some good elements
	The lesson is largely good (and there may be outstanding elements).
	The lesson is at least good in all aspects - and much is outstanding.


	Summary of strengths:

You enjoy an excellent relationship with the class
Your behaviour management is superb leading to a calm, orderly working atmosphere

The lesson was high challenge and used principles of accelerated learning cycle to apply and demonstrate, review and reflect.



	Issues/questions arising:

Keep exploring your questioning – it is all ready good but how can you encourage more independent debate from the students? (PAUSE, POUNCE, BOUNCE?)
Keep exploring independent learning for your students – you are less comfortable with group work and prefer teacher led activites( which you use to superb effect). Are there any disadvantages to this?


	Next steps:



	Teachers comments:

Signed:


