3.1 Curriculum design

The introduction of the 2014 National Curriculum, prompted the school to redesign the
history curriculum. The vision for the revised curriculum is based on making all history
enquiry-led with progression in knowledge and key skills and having a strong emphasis on
local history (see curriculum map 2015-2016 1.4). Where possible, local fieldwork and
inputs from expert visitors have been planned in.
Since the introduction of the new curriculum, the history units have been further revised
and updated with new innovative units that have been developed by the school staff with
expert inputs. These innovative units include, for example, in year 2 a new Darwin
enquiry. In year 5 an original enquiry about the role of Bristol in the Chocolate industry is
being taught (see Chocolate scheme of work). In year 4, the Roman enquiry has been
developed to have a more local focus with reference to Roman remains at Sea Mills and
Kings Weston Roman villa.
The curriculum is planned to ensure increasing progression in chronological knowledge
with an emphasis on local, national and international perspectives. For instance in year 1
and year 2 children focus on British Stuart, Victorian and Edwardian periods. The Brunel
enquiry and Edwardian seaside enquiry have a local focus. In KS2, children start to develop
an even broader perspective incorporating ancient civilisations from across the world;
including Stone Age to Iron Age at y3, Egyptians in y3 and Mayans at year 5. In year 6 they
develop their broad chronological knowledge and concepts of change and continuity
through the Crime and Punishment over time unit (see Skills Progression 1.3.1 for further
detail and History Policy 2.2).

3.1 Curriculum design: The EYFS curriculum
Although not part of the overall curriculum map, the Early Years’ curriculum supports the teaching of
history at Ashton Gate and begins to embed an interest and enthusiasm for history. The EYFS teachers
follow the children’s interests and lines of enquiry; which are often historical. Each year is tailored to
the specific children’s interests and this leads to the study of different areas of history. In the
academic year 2014-2015 the EYFS children looked at clothing and how this has changed over time.
This academic year they have looked at the SS Great Britain and Brunel. They have also explored
dinosaurs and completed an archaeological dig. Levels of engagement and interest are high.
Historical concepts such as change over time start to be embedded during the EYFS. Teachers and
children also talk in detail about past, present and future events that are significant in their lives, e.g.
my mum had a baby, I am now four, I will be going to year one.
The EYFS team also ensure that they stimulate interest through using different artefacts or objects
that could stimulate historical investigation. Each year they always explore significant historical events
and figures, including, Guy Fawkes, Remembrance Day, Easter and Christmas. Although each year
what the children are interested in differs, the skills they develop remain the same. At the end of the
year children are expected to reach a good level of development in understanding the world. This is
the area that links directly to History. Within this there are three areas, the world, people and
communities and technology.

3.2 Enquiry
See list of enquiry questions taught throughout the school in the school’s curriculum map
for 2015-2016 (1.4).
Planning and work scrutinies have shown that across the school an enquiry based
approach to history teaching has been embedded. The enquiries take a range of different
forms and have different starting points; for example picture sources, archaeological
remains, significant events and individuals etc.
The next few slides show progression in enquiry in children’s work from year 1 to year 6,
with increasing levels of challenge year on year.
Enquiry findings are organised and communicated using different media; including films,
artwork and writing for different purposes.

3.2 Enquiry
Y1: In year 1 children start an
enquiry about life in Victorian
times through making simple
inferences from a picture
source.

3.2 Enquiry
By year 2 children are using a range of
picture and film sources as evidence
and communicating their findings in a
range of ways including a film script.

3.2 Enquiry: In year 3 children start looking
at ancient civilisations through
archaeological enquiries.

3.2 Enquiry
By year 4, children undertake more
complex enquiries into what impact
Romans had on life today.
This enquiry started with children
trying to work out what foods were
introduced by the Romans.

3.2 Enquiry

Y5: This investigation was
part of an enquiry into local
buildings connected to Fry’s
chocolate factories. The
children used a specialised
website that provided a
range of detailed
information about the
different aspects of Fry’s
chocolate factory.
The website used was
designed specifically for the
school’s enquiry unit by the
Chief Archaeological officer
at Bristol City Council.

3.2 Enquiry skills
Y6: Children’s work
showing increasingly
challenging enquiries
exploring concepts of
change and continuity
over the medieval and
Tudor periods.

3.3 Broad and balanced curriculum
The history subject lead has monitored the progression and breadth of the curriculum through a progression in
skills document, which tracks each year group against the skills and concepts in the National Curriculum (see
1.3.1). This original document produced by the school has been written to exemplify and assist teachers in
ensuring that they cover an increasingly challenging range of historical skills and concepts.
Monitoring by the history subject lead shows a progression in conceptual understanding and perspective being
taught. The curriculum map shows how whilst including a significant new emphasis on Bristol’s history, the school
also focuses on the national and international perspective. For example, local studies on Brunel, Victorian
Bedminster and Roman Bristol run alongside the bigger international context for instance enquiries on Ancient
Egypt and the Mayans.
There is a focus on linking the teaching of historical skills and knowledge with other aspects of the curriculum (see
3.4 Mayan overview), particularly English. In any cross-curricular work the history skills are always made explicit.
For example, in a recent unit on the Great Fire of London cross-curricular English/History lessons were taught (see
3.3 Great Fire of London planning example). In year 6, historical fiction (the novel Treason) has been used to
enhance both the teaching of history and literacy skills. Strong links are also made with geography, these have
been strengthened by the new emphasis on local history. For example in year 2 children map Darwin’s journey
across the world, in year 3 children learn about the geography of Egypt and Greece while learning about the
ancient civilisations and in year 5 children learn about the geography of the Mayan civilisation. Strong links are
made between the teaching of art and history too. In year 3, children make replica Greek pottery. In year 4,
children designed Roman villas and brooches. ICT and history skills are developed simultaneously for example in
year 5, children used iPADs to produce a presentation to explain their findings from a local Victorian enquiry.
Other cross-curricular projects have been planned, for example the maths subject lead for KS2 has been working
with Arnos Vale cemetery and the Council in designing a workshop based on war graves. Examples of children’s
cross-curricular work is shown on the next few slides and also in 5.4.

3.3 Broad and balanced curriculum

History and ICT
Year 5 summarised their
research using PicCollage
after looking at extracts of
the local census, the
school’s admission
logbooks and having a visit
from a local Victorian mine
expert.

3.3 Broad and balanced
curriculum
History/Literacy
Narrative writing using
historically accurate
content and terminology
by year 4 following a visit
to the Roman Baths.

3.4 Time Allocation
Staff take History, as a subject within the curriculum, seriously throughout the school.
The focus on history has increased since the September 2014 curriculum, with new
units and schemes of work being introduced. Every term, each year group carries out a
significant history unit (see 1.4 curriculum map 2015-2016). Often these units form a
focal point for the wider curriculum (see 3.4 Mayan overview).
Using enquiries based on detailed schemes of work provided enables teachers to do in
depth work on different history units. This is concordant with a mastery based
approach. Teaching history and English skills jointly enables teachers to devote more
time to history. For instance, year 5 study Streetchild as part of their Victorian Bristol
unit and in year 2 a study of Grace Darling is taught through a joint History/English
enquiry.

3.5 Historical thinking – How well does the history curriculum
develop historical thinking?
A clear path of progression in historical knowledge, skills and concepts is ensured
through the schemes of work and the progression in skills document (see 1.3.1).
Historical thinking has been a big priority as part of the whole school CPD (see 2.2
for more details on recent staff meetings). The balance between local, national
and international is built into the schemes of work (see for example Local
Victorian scheme of work which incorporates exploration of Bedminster in
Victorian times but also an examination of Britain at this time and its position in
the wider world).

Year 2 children develop
chronological skills by
sorting Edwardian,
Victorian and modern
holiday pictures.

3.6 Local Dimension
For the last two years the local dimension has been a major area for development; with
new local schemes of work (such as Roman Bristol and Chocolate in Bristol) being
developed specifically for use by the school.
The overhaul of the curriculum since 2014 has involved a substantially increased local dimension to
the teaching of history. Local perspectives include:
Y1: Brunel enquiry with Bristol focus. Visit to SS Great Britain and visit to local Victorian school.
Y2: Great Fire of London involved a comparison of London and Bristol and work on mapping the local
area with inputs from Bristol City Council town planners.
Major focus on Edwardian Clevedon as part of a unit considering Edwardian seaside holidays
culminating in a fieldtrip by children dressed as Edwardian holidaymakers to Clevedon pier.
Y3: Stone Age to Iron Age unit includes discussion of local Iron Age hill forts and artefacts.
Y4: Roman unit includes substantial local focus on Sea Mills Roman settlement and Kings Weston Roman
villa and archaeological remains. Investigation of Roman Bath culminating in fieldwork to Roman baths
and museum in Bath.
Y5: Chocolate unit centres on an investigation of the Fry’s factory in Bristol. Visit by retired chocolate
factory workers using oral history to enable children to learn about experiences of working at Fry’s.
Field trip to M-shed for workshop by museum staff on the story of Bristol and the chocolate industry.
Study of Victorian Bedminster as a local study with particular reference to mining in Bedminster. Visit by
local historian to talk about Bedminster’s mining history.
Work on project to design version of 1914 White City project at Ashton Court.
Y6: Local Show of Strength theatre company performing theatre piece at school as part of WW1
enquiry.
Crime and Punishment involved a study of the life of Bristol highwayman, John Poulter. Investigation
into local prisons. Bus tour of historic crime and punishment sites in Bristol designed in partnership with
the school and the Bristol open top bus company.

3.6 Local Dimension: Show of Strength theatre
company on a local heritage walk with year 5.
Actors acted out local Victorian stories, and a
local expert from Heritage schools led the walk.

3.6 Local dimension SS Great
Britain trip as part of year 1
enquiry into Brunel.

