1.1 How does teaching impact upon achievement? How good is history teaching? How effectively does teaching enable
pupils to make progress? This lesson has been judged as excellent. In a limited amount of time, Teacher Two has deployed a
wide range of resources and activities to ensure pupil progression from all his/her pupils.
Lesson Observation Form
Period/ Year/Group/ Subject
Teacher:
Observer:
Date:
No of boys: 15
Per 7/8V/History
Teacher
SL
3/12/15
No of girls: 8
Two
Lesson context (eg details of any AEN, AG&T pupils, EAL, how well Part of Armada topic, class had covered what happened
you know the class, what has been taught recently):
last lesson. This lesson focused on causation: Spanish
Will : colour blind
weaknesses vs English strengths
Toby : mild dyslexia weak working memory uses a laptop in class
Oliver : moderate dyslexia weak short term memory

Lesson focus nominated by teacher (eg the topic of the lesson

and any particular skills, knowledge and understanding to be developed)

Ability to develop critical thinking and use different
source analysis to prepare for essay task next lesson.

You may find the prompts and the grade descriptors overleaf helpful in commenting on pupils’ learning and
achievement and your/the teacher’s contributions to their learning. Specific examples from the lesson and your
comments on these should lead to an overall judgement on how well the focus is met.
Learning and achievement of pupils during the lesson. Please comment on how well the focus has been achieved
Teacher’s comments
Class worked well and listened to one another during class
discussions. Different range of ability shown by asking a variety of
pupils to respond to questions.
Pupils aware of expectations despite arriving slightly late from
previous lesson they settled well as aware of the teacher’s expectations.
Engagement in all tasks was universal and variety of sources and task
focus kept pupil interest.

Observer’s comments
Class settle down well to first task
Good opportunities for pupils to discuss/debate notions of
strengths/weaknesses
Pair work discussing Spanish excuses worked well, pupils focused and
on target
Some excellent/top level pupil responses observed e.g. ‘masculine’
‘martyr’ after watching clip from ‘Elizabeth’

Time as always was tight but use of timer kept pupils aware of the
time targets set. Homework as usual set at beginning of lesson and
marked homework given back.

A 50 minute lesson would have enabled even more learning to take
place in this type of lesson (NB lesson was not rushed or hurried nor
inappropriately paced though)

Contribution of the teaching during the lesson. Please comment on how well the focus has been achieved
Teacher’s comments
Pace of lesson set by teacher and links to previous lesson made.
Encouragement given for all answers with emphasised praise for
perceptive answers.
Video clip backed up with literacy task and all activities showed
progression.
Adjustment of tasks performed for AEN pupils and circulation allowed
for quick answering to individual pupil questions

Observer’s comments
Very well planned lesson (as ever with Teacher Two)
Nice range of activities e.g. discussion in pairs and with whole class,
use of ‘paddles’ to involve whole class in thinking/response to
questions, reading snake.
Pace and activities suited to the wide ability of class
Very good use of questioning by Teacher Two and video clip used
effectively (short focused clip)

Professional dialogue summary (points communicated or emerging in discussion):
Strengths (up to 3):
Areas for development (up to 3):
1 Excellent planning and delivery of the lesson, and use 1 Consider use of ‘hierarchy’ by pupils when analysing
of resources
causes/categories
2 Pace – appropriate and positive

2 Remember not to unintentionally overlook pupils who
want to raise/answer questions (e.g Ethne)

3 Promotion of critical thinking
3 Continue to monitor/ensure all pupils have high quality
extended writing in their exercise books
Signed: Teacher Two
Date: 4/12/15

Signed: _____Simon Lemieux____ (Observer)
Date: 4/12/15

This form should be submitted, by hand or electronically, to the Deputy
Head (Academic) within 24 hours of signature

Please use these grade descriptors to assess your lesson
Excellent
1. Pupils are helped to develop a secure understanding of their subject and make rapid progress overall.
2. High expectations of pupils’ work are evident throughout the lesson and in marking.
3. The flair and enthusiasm apparent proves infectious and sparks endeavour and interest in the pupils.
4. Resources such as books, internet and computers are most advantageous in support exciting approaches to learning.
5. The teachers know their pupils’ capabilities and adapt teaching well to meet their differing needs.
6. Teachers are highly effective in building on previous learning and helping pupils overcome difficulties.
7. Marking and assessment are productively focused on guiding improvement and ensure that pupils have a clear
understanding of their strengths and areas for development.
Good (use this section as a benchmark. Key teaching points are shown in bold and learning/pupil related responses are in italics.)
1. The teaching is effective in capturing the pupils’ interest in their work and secures good progress. (ie there is a sense of
purpose/praise/presence/interaction/clear learning intentions/group work)
2. Good subject knowledge is an important factor in ensuring work is suitably challenging.
3. Resources such as books and ICT are used well in support of the pupils’ learning.
4. The teacher makes good use of assessment (questioning and marking) to learn about the pupils’ capabilities and this
enables her/him to set appropriately high expectations for all pupils and to plan suitably demanding work.
5. Teachers are successful in matching work to individual needs (eg AEN, EAL), paying close attention to the specialist guidance
provided.
Sound
1. Weaknesses are not widespread, so that overall pupils show interest in their work and are enabled to make progress in line
with their abilities.
2. Teachers have sound knowledge of the subjects they teach.
3. Teachers make reasonable use of resources, including ICT.
4. The teachers’ expectations of the pupils are appropriate on most occasions but are too low at times and/or for groups of
pupils.
5. Work is suitably planned and the lesson runs smoothly with adequate use of time but little sense of urgency.
6. Assessment and marking vary in quality but are used to encourage pupils and generally help to improve the quality of
pupils’ work.
7. Teaching has a modest impact on individual learning needs, of those with AEN or EAL.
Unsatisfactory
1. Teaching has shortcomings and demonstrates low expectations in not making good use of time.
2. Teaching does not support significant groups of pupils, for example those with particular learning difficulties.
3. Marking is perfunctory, and does not do enough to help pupils improve the quality of their work or provide sufficient
challenge to those who need it.
4. Subject knowledge is sufficient but shortcomings occur when teachers are working outside their specialism.
5. The teacher has insufficient rapport with the class.
6. The teacher does not maintain a suitably high standard of classroom behaviour.
7. Teachers are not properly informed about pupils’ needs and leave the learning support department to provide all necessary
support to them.

Please use these prompts to assess your lesson
Learning and achievement of your pupils during the lesson.
•
•
•
•
•
•
•
•

progress made by all pupils, according to their needs (eg
EAL, AEN, AG&T)
improvement of pupils’ subject knowledge and
understanding and skills during the lesson
Which pupils ask/answer questions
Who learns in individual and group work
The types of questions pupils answer
What pupils write
Pupils’ literacy and numeracy (including presentation and
SPaG in written work)
Whether pupils demonstrate that they know how to
improve

Contribution of your teaching during the lesson.
•
•

•
•
•
•
•
•
•
•
•
•
•

Quality of planning
Whether the teacher identifies the needs of pupils (eg gender,
minority groups, EAL, AEN AG&T) before the lesson and
responds to them
The impact of what the teacher says
The type and level of challenge of questions asked of all pupils
Whether the teacher succeeds in ensuring progress
Whether the teacher checks the progress of pupils throughout
the lesson
Whether the teacher adapts teaching accordingly
The teacher’s subject knowledge and understanding
The teacher’s literacy
The teacher’s relationship with pupils
Room lay-out and impact on learning
SMSC (spiritual, moral, social and cultural provision)
Use of ICT

1.2 Teaching, Learning, Achievement and Progression: How much progress do pupils make in lessons?
How do you know? Progress in all year groups is regularly discussed in internal department meetings,
highlighting very able students and those who are struggling.

1.2 Teaching, Learning, Achievement and Progression: How much progress do pupils make in lessons? How do you know? Teachers and pupils follow this mark scheme used for Years 7-9, shown in classrooms over the department. It allows pupils to work towards the same set
of marking criteria, setting their own targets. For teachers, they too are marking from the same criteria. Each piece of work is awarded a mark out of 10 (the three far left columns) and is then given a grade. The marks awarded achieved diﬀer across each year, clearly showing
pupils the standard of their work against what they should be achieving at their respective level of study, and how they have progressed since their entry in Year 7.

Yr 7 Yr 8 Yr 9

Grade Knowledge and
Understanding

Analysis (of causation, interpretations or
change & continuity)

Source Evaluation

Creativity/Presentation

1-3

4

I have some
understanding but have
made some factual
errors and /or have
misunderstood some
concepts.

I can identify some reasons why an event
happened.

I can describe a source.

My work is neatly presented, with a
clear date and title where
appropriate. I write in full sentences
and/or speak clearly.

I have a general
understanding of events.

I can explain reasons why an event
happened using paragraphs

I can identify and describe the message
and /or purpose of a source and identify
fact and opinion.

I write in full sentences and
paragraphs when writing formally.

4-6

1-3

4-5

1-2

3-4

4/3

I can describe different views of an
event/person.
I can identify areas of change or continuity.

I can identify reasons why people have
different views or why factors have
changed/stayed the same
7-9

10

6-7

8-9

10+ 10
R

5-6

7-8

3/2

2/1

9-10 1

I can identify reasons why a source might
be useful/reliable but this is not explained.

If appropriate, I have included
relevant images.

I can show accurate
understanding of events
and include some
detailed factual evidence
including dates, names
and places.

I can explain several factors with
supporting evidence. I can explain some of
the links and relationships between factors.
I can suggest why one factor is more
important than another, giving my opinion.

I can identify the message and purpose of
a source and can start to explain them
using my knowledge.

I have included some relevant
historical terminology.

I can explain some reasons for why a
source is useful/reliable, considering
content and some aspects of context
(author, type, date, purpose).

I have taken some care with
presentation.

I can show accurate
understanding of events
with consistent detail

I can explain several factors with
supporting evidence. I explain the
relationships and links between factors. I
can compare factors to each other to show
one is more important than the other,
providing some support for my opinion.

I can explain the message and purpose of
a source. I can explain reasons why a
source is useful/reliable, using both
content and context. I can explain how
useful/reliable sources are compared to
each other.

My writing style is appropriate for
my audience.

I can show accurate
understanding,
supported with a wide
range of detailed
evidence.

I can explain a wide range of factors with
detailed supporting evidence. I explain the
relationships between factors and can
compare the factors to each other,
supporting my
conclusions about
which is more important than the other. My
analysis is always clearly
explained,
developed and supported with
evidence.

I can explain the message and purpose of
a source. I can explain reasons why a
source is useful/reliable using a range of
information about the content and
context of the source.

I have used a range of historical
terminology accurately and my
writing style and vocabulary are
appropriate for my audience.

I can explain how useful/reliable sources
are compared to each other, and make a
judgment about which is the most
useful/reliable.

Any images included are relevant.

My work is imaginative but
historically accurate.

I have taken excellent care with
presentation, and thought carefully
about the selection and position of
relevant imagery, if appropriate to
the task. My work is both accurate
and imaginative.

1.3 Teaching and Resources (including TAs and ICT): How effectively are available resources deployed for the
teaching of history? This lesson employs a wide range of resources, including iPads, videos, textbooks and photo
sources, to deliver an engaging lesson.

LESSON PLANNING FORM
Teacher: Teacher One

Subject: History

Number of pupils:24

Date: 28/01/16

Exam Course: N/A

Boys:16

Class: 9T

Exam Board:

Girls: 8

Period: 5

Ability: Mixed

Outline of learning objectives (all / most / some):
What happened in Austria and how did this spark the First World War?
Source analysis to recognise the order of events and value or limitations of the sources presented
Assessment to inform learning:
Verbal reasoning of source analysis and completion of source chart
H/w police report will assess knowledge and understanding of event and analysis of sources in
formulating report.
Brief lesson outline:
1. Students receive books, read homework mark and comment and write pupil comment.
During register use ipads to follow cnn link on the google classroom and read silently
about Princip
2. One pupil to roll dice and class asked that number question about Gavrilo
1. Watch short video of events: https://www.awesomestories.com/asset/view/Assassin-ofArchduke-Franz-Ferdinand-Gavrilo-Princip watch until min 2.02
3. What is the crime we are investigating, who is your main suspect? Why is it important?
4. Copy chart: source? What does it tell me? What else do I want to know? Value?
Limitation?
5. In pairs analyse source A from worksheet what do you think is strange about this picture
of the heir of the Hungarian throne? Feedback of the picture into chart. (Extension: what
does the map tell you is the area of concern/ which long term cause does it correspond
with? How does photocopy of textbook description help? What extra information do we
know?)
6. Read Source D and Source E- complete chart with further information you have learnt
(extension: which of these support source A and who could you blame for the
assassination according to these sources)
7. In pairs look at the remaining sources- complete chart (extension: match any supporting
sources and what advice could you provide the organiser of the event for next time?)
8. Feedback by asking who is your biggest suspect? Which source has proved this? How?

9. Explain the police report h/w
AEN, EAL & AGT:
Pupil:
Pupil One

Characteristics:
Processing difficulty

Strategy in this lesson:
1. Encourage
contributions to class
discussions
2. Scarlett strategy in
History is (once task
has started) to explain
to teacher what the task
is
3. Concentrate on Sources
FG and H
4. write person or key
word on the sheet to
remind you for
homework
5. encourage bullet points
for key ideas in report

Pupil Two

Spelling support

Homework spellings are
corrected and encourage
answers

Pupil Three

Dyslexia

Pupils Four, Five and Six

AGT

Encourage contributions to
class discussions to
demonstrate high ability and
reduce frustration in writing
tasks. Word processor
encouraged for homework
task
Encourage answers in class
discussion for reasoning/
higher level skill.
Complete extension work in
brackets above

Lesson context (recently covered, to cover in coming lessons and homework):
Recently covered: Long term causes of the First World War
H/w to return: essay on which was the most important long term cause of the First World War
H/w set: Complete police report on the murder of the Archduke Franz Ferdinand including
reference to source evidence

1.3 Teaching and Resources (Including TAs and ICT): How effectively are available resources deployed
for the teaching of history? The History department makes use of Google classroom to enhance
learning and keep track of progress for both teachers and pupils.

1.3 Teaching and Resources (Including TAs, classroom environment and ICT) How effectively are
available resources deployed for the teaching of history? Teacher One (currently training for his
QTS) explains how iPads have enhanced his teaching and learning strategies.

Using the iPad
The iPad has really helped me to improve my teaching.
The use of Keynote and Airplay apps have allowed me to move my teaching away from the front of the classroom. I can now roam the space,
when delivering presentations or explaining activities, making sure all students are on task. I can even hand my iPad over to individual pupils
and they can take control. Finally, it also allows me to quickly navigate all my documents and quickly refer to any part of the course,
I have also found the app Explain Everything very useful. It has allowed me to take information from a range of sources and collate it in one
lesson friendly document instantly. During class, I can then maximise and minimise the individual pictures as I need them. I take my iPad
around school with me, so I can snap inspiration for my lessons anywhere and everywhere.
Finally, using Google Docs with a class is really enhanced with an iPad. I can create a collaborative document and share it with the class very
easy. I can even then add to it myself whilst still circulating the room. This means that I can make quick corrections during the lesson and,
perhaps most usefully, take pictures of good work and add them to collaborative documents or virtual classrooms for students to consult.

1.3 Teaching and Resources (including TAs and ICT) How effectively are available resources deployed for the
teaching of history? This Year 7 scheme of work shows a wide variety of resources used and tasks deployed, from
traditional textbooks to use of IT and creative design projects. Importantly, it shows a drive for independent
investigative learning at an early stage.

Year 7 – The Medieval World
Unit 1 An introduction to History
Timescale

2 lessons

Enquiry question

`What is History?

Suggested Content
Concepts of chronology and interpretation, use of evidence
Resources
Timeline images stored on shared folder
Ppt on Anglo Saxon life – drawing inferences through evidence
Assessment
N/A

Unit 2 The Norman Conquest
Timescale

10 -12 lessons

Enquiry question

How did the Normans establish control over England?

Suggested Content
The Battle of Hastings
Doomsday Book
Feudal System
Harrying of the North
Motte and Bailey Castles
Skills Causation and analysis
Resources
JAC booklet pp. 7-45, including:
•

1066 – Who should be king? Blind date worksheet

•

What exactly happened in 1066? Investigation (open ended task)

•

How useful is the Bayeux Tapestry to tell us about why William won Hastings?

•

Why did William win Hastings? Factor cards for essay

•

1066 summary quiz

•

The feudal system

•

Castle Life and design task and info sheets

Galore Park textbook Chapter 1
Video 41
Ppts on shared folder
Assessment

Common Assessment Task – Why did William win the Battle of Hastings?
Other opportunities for extended writing – Who had the best claim to the throne in 1066?
Who was better prepared for the Battle of Hastings? Why did William want the Doomsday
book?

Unit 3 Castles
Timescale 4 lessons
Enquiry question

How and why do castles change in the Medieval period?

Suggested Content
Changes in building materials, structure, weaponry, usage and defence from 1066-1450
Skills Change and continuity
Resources
•
•

Castle Life and design task and info sheets
Textbooks

Assessment
Group presentations or individual projects – emphasis could be on independent learning in
light of visit to Tower of London

Unit 4 Norman Monarchs
Timescale 4 lessons
Enquiry question Who was the most successful Norman Monarch?
Suggested Content
William Rufus, Henry I, Stephen and Mathilda
Skill Interpretations
Resources
Text book chapters 3 and 4 pg 33-36 and 47-48
Assessment
Group work and debate over success – verbal feedback
Written conclusion balancing each monarch’s contribution.

Unit 5 - Thomas Becket
Timescale 4 lessons
Enquiry question How much do we know about the death of Thomas Becket?
Skill Introduction to source analysis (fact and opinion)
Suggested Content
Death of Becket
Interpretations of Becket
Resources
Text book
Assessment
Creative task demonstrating understanding of fact and opinion

Unit 6 – The Crusades
Timescale 8 lessons
Enquiry question Why did people go on Crusade?
Skill Causation and source analysis (inference and reliability)
Suggested Content
Islam and Christianity
The origins of the Crusades
The early Crusades
The outcome of the Crusades

Resources
JAC booklet pp. 54-65, including:
•

The crusades keywords and introduction

•

Why did the Crusades take place and what were they like?

•
Why did people go on the crusades? Source analysis (Sources on T drive in
PowerPoint named ‘Crusades sources’)
•

Why did people risk their lives by going on a crusade? Writing Frame

•

Richard I: Hero or Deserter?

•

Who benefitted from the Crusades?

•

Were the Crusades successful?

Galore Park textbook Chapter Five
Video 46
Assessment

Common Assessment Task - ‘Religion is the main reason that people went on Crusade.’
How far do you agree with the statement?
Other opportunities for extended writing: Was Richard I a hero? What can you learn from
primary evidence about the events of the Crusades?

Unit 7 King John
Timescale 8 lessons
Enquiry question Does King John deserve his reputation as a bad king?
Skill Source analysis and interpretations
Suggested Content
King John
Magna Carta
The Church
Origins of Parliament
Resources
JAC booklet, pp. 62 & 66-69, including:
•

Richard I Hero or deserter?

•

Problems facing medieval kings

•

King John and the Magna Carta

•

Medieval Monarchs and Magna Carta bingo

Galore Park textbook Chapter Five
Magna Carta Video
Assessment

Common Assessment Task – Source Assessment on King John
Other opportunities for extended writing: Explain why John can be seen as a bad king? A
comparison of John and Henry II’s arguments with the church.

Unit 8 Black Death and the Peasants’ Revolt
Timescale 8 lesson
Enquiry question How did the Black Death change people’s lives?
Skill Change and Continuity, causation

Suggested Content
Symptoms, spread, death rate, believed causes, actual causes, impact upon church, impact
upon feudal system. Causes, events and impact of the Peasants’ Revolts
Resources
JAC booklet, pp.70-76, including:
•

Video worksheet ‘Schama – King Death’

•

The Black Death Symptoms

•

Chronicles of the death of Wat Tyler (relating to photocopy available in office file)

•

Black Death and Peasant’s result summary bingo

Galore Park textbook Chapter Seven
Simon Schama Video
Assessment
Project work – independent learning opportunity
Opportunities for extended writing: Conclusion - How did the Black Death change people’s
lives? Why was there a Peasants’ Revolt? Why did people use such strange treatments for
the Black Death?

Unit 9 England’s relations with her neighbours
Timescale 6 lessons
Enquiry question What external challenges did England face in the Medieval period?
Skill Revision, knowledge and understanding
Suggested Content
Wales, Scotland, Ireland, France and Hundred Years War
Resources
Text book pages 81-92 and 138
Assessment

Opportunities for extended writing: Which country posed the biggest threat to England in the
Medieval period? What tactics were employed to safeguard English borders? How secure
was England in 1450?

Unit 10

Henry VII (after exams)

Timescale 6 lessons
Enquiry question

How does Henry VII establish Tudor rule?

Skill Causation and use of evidence
Suggested Content
Brief summary of Wars of the Roses, Bosworth, Henry’s problems, marriage, heirs,
rebellions, propaganda
Resources
Text book
Assessment
Opportunities for extended writing: How did Henry solve the problems he faced? What is the
biggest problem Henry V11 faced after Bosworth? Were the Tudors secure when Henry VII
died?

1.4 Perseverance and Resilience: How are pupils supported and encouraged to make judgements and
decisions as independent learners? All A Level pupils keep track of their own progress through this
feedback resource.

1.4 Perseverance and Resilience: How are pupils supported and encouraged to make judgements and
decisions as independent learners? Many schemes of work in the History curriculum encourage
independent learning, from gathering evidence and research to creating an original, creative piece of
work. This is an example of a Year 7 project on the Black Death (select pages)

1.4 Perseverance and Resilience: How are pupils supported and encouraged to make judgements and
decisions as independent learners? This Year 9 lesson is imaginative and engaging. In a role-play-style
activity, students create an individual piece of work, which is then passed to other students, generating
peer feedback. Students evaluate each other’s’ work and the issues in hand. Strategies are employed for
those students who struggle with dyslexia, whilst stretching those more able students.
Group 9
Date
Lesson Aim What were the problems in the factory system?
Introduction/
Your name as you enter is the area you re going to
warm up
read bout whilst I take a register (starting p14)
work conditions/coal mining/ children/poverty/housing/health/ poor
reform/cholera

Reminders
Main Task
1. Give each student a topic as they enter and this will fit with the
info from page 14 onwards. Read the area you are from the
Industrial booklets
2. Demonstrate a petition and how this is laid out.
3. On you piece of paper create petition noting at the top the issue
you wish to get signatures for to put to the factory owners. Be
sure to make your complaints clear.
4. Copy diagram on the board
5. Send you petition to the left and students to read and sign the
petition if they think the petition is presented clearly and the
complaint is justified. As you sign the petition write under the
headings what you have signed up to protest
6. Which do you see as the biggest problem you have protested
against?
7. Look at Robert Owen’s speech bubbles and as a critic of the
time explain how Owen solved some of the problems explained
in your spider diagram.
8. Name the inventor game but hand in your booklets and slave
source work
LESSON 2
1. Give out pictures. Ask students what they know about Isambard
Kingdom Brunel?
2. Show 4 mins summary of Brunel
3. What is your picture of? (look at back of industrial booklets)
4. Feedback
5. Show beginning of Clarkson documentary
6. Explain project and set homework
Task for dyslexic students
1. Read just green box p15
3. You should have received Mining as your topic (page 15) Chose
2 of these and copy these onto your petition page.
4. Use the diagram below add to it and stick into books
6. Put a star by the biggest problem and try and write one sentence
to explain this below (or bullet point reasons)
7. Use photocopied sheet to write the problem he solved under the
speech bubble on the sheet and stick in
End of lesson
Name the inventor and collect in slavery sources

Extra Work for able students
Can you think of any reforms of your problems and what the reservations for
reform are in making these reforms.
If you were to sign only 1 petition which petition would it be?
Homework
Find out about Brunel and organise yourself into a group no bigger than 3 no
smaller than 2
Date due
Evaluation of lesson:

1.5 Understanding among pupils of purpose of study: How well do pupils understand the purpose of
studying history? How do you know? In order to increase understanding of the value and purpose of
history, the History department runs extra-curricular clubs. The Historiography group is intended to extend
awareness of the study of History for A Level students, while the History Film Club is aimed at Year 7 and 8s
and shows how studying history contributes to an understanding of daily life (in this case, entertainment).

1.5 Understanding among pupils of purpose of study: How well do pupils understand the
purpose of studying history? How do you know? This Year 7 lesson engages students with the
reasons as to why the study of History is so important.

Group 7
Date
Lesson Aim What is expected of me? Why and How do we study sources of evidence in
History
Introduction/
Find the only rule of the classroom and hands up when found
2
warm up
mins
Reminders
Main Task
1. What is the rule and how do we apply it? Respect for:
Each other
The equipment
Work set
The environment
Yourself
Time
2. Check diaries for lessons and homework days
First offence note in register, Second ask to see me during a break to explain Third
offence break detention and note in the diary to tutor and parents
3. Reading snake of marking policy- highlight any words you don’t understand
and underline important words to you- stick these in. Feedback as a class of
highlighted words
4. Set first homework to bring in something which shows your History and
complete page 3 of pupil booklet
5. Register for pronunciation and book numbers- Why do we study History?
https://www.youtube.com/watch?v=jwHwtvVFLzc
6. What do the following words mean to you? History, timeline, BC Anno Domini
(Latin for The Year Of Our Lord - used in the Gregorian Calendar to refer to
the current era) century
7. P63 timeline- what is this? What is the order we use to put them in date
order? Introduce key words and put onto the wall. Show time periods can you
put these into chronological order?
8. P63 timeline events are in chronological order roman times and Medieval
period P64 read source 1 Leave first page Copy chart :
Source number/ what information does this give/ positive negative What do you
think sources 1-5 sow us about the middle ages
9. Hand in something that shows your history to the box and copy the chart:
Evidence description/ what does it tell you about this person?/ value/ limitation
10. Hand out evidence ask pupils to complete chart in 3 mins then pass to right
11. Complete task for 5 swaps
12. Explain how these are primary sources- copy definition into glossary
13. Pupils chose one piece of evidence and write a description of what they saw
and what they think it tells them about that person and the time
14. This is still evidence but how is it different to the primary source? Discuss
15. Define secondary evidence and copy into glossary
16. Which do you see as the most valuable source and why? Which was the most
difficult source and why?
Task for less able students
Pupils work through sources at their pace and code the dates on the handout
End of lesson
What do these sources tell you about the middle ages? (TRY AND THINK OF A WORD)
Extra Work for able students
Which of the sources is the most useful source that tells you the most and why?
Homework
Page 3 pupil booklet and bring in an item from your history
Date due
Evaluation of lesson:

3

5

3

10

5

10

1.6 Marking and Feedback: How does marking and feedback enable pupils to make progress? In this Year 7
project, pupils created an information pack on the Black Death and then evaluated each other’s work using a peerassessment form. This was followed by a self-assessment. [This example marks the piece of work used for
evidence in 1.4 ‘Perseverance and Resilience’]

1.6 Marking and Feedback: How does marking enable pupils to make progress? Pupils receive this
progress booklet at the start of their GCSE course, allowing them to cover topics they’ve learnt and
revised prior to each exam.

1.6 Marking and Feedback: How does marking and feedback enable pupils to make progress?
Teachers are encouraged to make use of a stamp, which gives guidance on the quality of their
work, how to improve and the opportunity for self-assessment.

