
 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

2.1 CPD Programme: How does the school ensure effective CPD in history? What impact does 
an effective CPD programme in history have on teaching and learning? As a member of the 
Historical Association, the school has participated in CPD courses and has actively applied the 
points discussed to its own approach to teaching and learning. 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

2.1 CPD Programme: How does the school ensure effective CPD in History? What impact 
does an effective CPD programme in history have on learning and teaching? PGS is a 
member of the Trinity cluster, a group of independent schools who meet annually to 
discuss ideas and developments in the curriculum, plus to undertake joint CPD training. 
Points discussed contribute to the development and evaluation of the department. These 
are the minutes from the most recent meeting of History HODs. 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 



 

2.2 Organisation and Management: What structures for organising and administering history 
are in place? There are effective responses to national changes in curriculum, raised in internal 
department meetings, as seen below with changes to GCSE and A Level. 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

2.3 Self Evaluation and Monitoring: How does the school self-evaluate history? How does the process contribute 
to improvements? Each year, the department produces a development action plan, in line with guidelines from 
the SMT. It includes a review of recent GCSE and A Level results, as well as action plans for proposed syllabus 
changes. This is the most recent example. 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



I Analysis of results in public examinations 

Headline figures and outcomes 

A l.c\·dsin both subjedsabO\-e school a\·o:rase:History 100'%�/8 and 74 %A/g 

Politics 100%A{B and61%A'"/A 

A first {in my recollection of A U\·ds) -100% A/B pass rat-: in both subj:ds 

Positi\·e VA for both A l.c\·el History (+0.3)a.ndPolitics(a.lso+0.3), both area.lsoimpIO\·em:.ntsin to:nnsofVA from b:styear 

m stud;;ints all achio:\·ed 7s and 6s \\ith the exeio:ption of 1 Grade S 
achio:\·ed usins ALIS scoro:"S 

Topperformlng A t..,·'1 >.rtspupil( 

),and resultsimpIO\·edupon last ye':l!'s.Some VA 

I 

No sisnifica.nt nriatioru betw-,:,:n s,:ts,lto:adte.tS. Susgests se'n:nl con.sisto:ncyof lo:�/to:a� oukomes \\ithin the do:pa.rbn:.nt AB 
colleasues \\ill ha\·e pupil.sin the.J' s.:tswhotheyca.n f,:,el plo:a$:-d\\ith the finatsra& re'S'll.tt 

A number of pupils showed \·a')' impress:i\-e achie\·anmts. 

In the Sixth Fonn, a s.:lro:ion of impro:"Ssi\-e performers includes: 

-2 A'"s from a fairly solid GCSE ba'So:, \·8 VA achie\·ed 

- as mentioned abO\-e 

-A in History and Bin Politics from a weakfish GCSE profile, and on AENro:Sis°tO:t 

-both !u as a.in from a rebti\-ely weak GCSE p:rtonru.nee 

-tumeda�Cafto:t AS, toanA atA l.c\-el 

-ilowCift.er AStoirnid Bit A lave! 

AtGCS'.E: 

!l.-1ost pupils imprO\·ed substantiaily from Yll mocks 

24 A'"s tort, 19 As to 35, 32!uto 21, 7Csto4, 70/E/F to2 

Some pupils imprO\·ed by 2 sades from the.J' mock re'S'Ult 

'-----------------------------------------------ln 



(Politics figures omitted from this document) 







 



 

2.3 Self Evaluation and Monitoring: How does the school self-evaluate history? How does the process 
contribute to improvements? Staff often attend CPD, INSET and networking days organised by exam 
boards and other organisations. Findings are fed back to the rest of the department through internal 
meetings. 



  
 

Teacher: 
Teacher 1  

Observer: 
SL 

Date: 
3/12/15 

Period/ Year/Group/ Subject  
Perio8/ 7U/History 

No of boys: 13 
No of girls: 11 

Lesson context (eg details of any AEN, AG&T pupils, EAL, how well 
you know the class, what has been taught recently): 
 
None 

Focus on Thomas Becket – martyr or troublemaker? 
 
 
 

Lesson focus nominated by teacher (eg the topic of the lesson 
and any particular skills, knowledge and understanding to be developed) 

 
Interpretations and PEE structure 
 
 
 

You may find the prompts and the grade descriptors overleaf helpful in commenting on pupils’ learning and 
achievement and your/the teacher’s contributions to their learning. Specific examples from the lesson and your 
comments on these should lead to an overall judgement on how well the focus is met.  
Learning and achievement of pupils during the lesson. Please comment on how well the focus has been achieved 

Teacher’s comments 
 
Pretty happy with learning- would perhaps change a couple of 
instructions to aid speedy uptake of task for lower ability. Would like 
to spend longer on tasks to develop ideas of class through discussion 

Observer’s comments 
 
Positive learning environment 
Some pupils make effective notes, though some struggle a little 
All pupils understand and undertake sort task well. 
Read out examples of PEE paragraphs shows some very good learning 
has taken place 

Contribution of the teaching during the lesson.  Please comment on how well the focus has been achieved 

Teacher’s comments 
 
Pleased with essays students have written in resulting lessons, 
especially improvements in PEE structure. Effective learning seems to 
have taken place. 

Observer’s comments 
Good formal start to the lesson 
Effective use made of relevant video clip (but instruction to ‘make 
notes’ is a little imprecise) 
Evidence of full and thorough marking seen in exercise books 
Ensures pupils remain on task for sort exercise 
Lively and encouraging presence in class; not bad for Period 8 towards 
the end of a long term! 

Professional dialogue summary (points communicated or emerging in discussion): 
Strengths (up to 3): 
1 Use of ‘5 minute lesson plan’. Worked well and easy 
to follow. Lesson well planned and delivered with 
customary enthusiasm 
  
2 Clarity of explanation 
 
3 Pace and variety of activities 

Areas for development (up to 3): 
1 Clarify instructions for notetaking 
 
2 Consider opportunities for extension work  
 
3 Spend a bit of time/pause to look at more 
problematic/ambiguous issues when going over sorting 
exercise to allow more pupil debate and discussion (not 
easy in a 35 minute lesson though) 

 
Signed: Teacher One 
Date:  11th December 2015 
 

 
Signed:  Simon Lemieux (Observer) 
 
Date:  4/12/15  
This form should be submitted, by hand or electronically, to the Deputy 
Head (Academic) within 24 hours of signature 

Excellent 
1. Pupils are helped to develop a secure understanding of their subject and make rapid progress overall. 

  
Lesson Observation Form 

2.4 Support of Staff: How effectively does the subject leader support specific staff? The Head of History regularly observes, 
monitors and supports teaching and learning through lesson observations and assessments. Teacher One is currently training 
for their QTS. 



Please use these grade descriptors to assess your lesson 
 

Please use these prompts to assess your lesson 
 

 

2. High expectations of pupils’ work are evident throughout the lesson and in marking. 
3. The flair and enthusiasm apparent proves infectious and sparks endeavour and interest in the pupils. 
4. Resources such as books, internet and computers are most advantageous in support exciting approaches to learning. 
5. The teachers know their pupils’ capabilities and adapt teaching well to meet their differing needs. 
6. Teachers are highly effective in building on previous learning and helping pupils overcome difficulties. 
7. Marking and assessment are productively focused on guiding improvement and ensure that pupils have a clear 

understanding of their strengths and areas for development. 
Good (use this section as a benchmark. Key teaching points are shown in bold and learning/pupil related responses are in italics.) 

1. The teaching is effective in capturing the pupils’ interest in their work and secures good progress. (ie there is a sense of 
purpose/praise/presence/interaction/clear learning intentions/group work) 

2. Good subject knowledge is an important factor in ensuring work is suitably challenging. 
3. Resources such as books and ICT are used well in support of the pupils’ learning. 
4. The teacher makes good use of assessment (questioning and marking) to learn about the pupils’ capabilities and this 

enables her/him to set appropriately high expectations for all pupils and to plan suitably demanding work. 
5. Teachers are successful in matching work to individual needs (eg AEN, EAL), paying close attention to the specialist guidance 

provided. 
Sound  

1. Weaknesses are not widespread, so that overall pupils show interest in their work and are enabled to make progress in line 
with their abilities. 

2. Teachers have sound knowledge of the subjects they teach. 
3. Teachers make reasonable use of resources, including ICT. 
4. The teachers’ expectations of the pupils are appropriate on most occasions but are too low at times and/or for groups of 

pupils. 
5. Work is suitably planned and the lesson runs smoothly with adequate use of time but little sense of urgency. 
6. Assessment and marking vary in quality but are used to encourage pupils and generally help to improve the quality of 

pupils’ work. 
7. Teaching has a modest impact on individual learning needs, of those with AEN or EAL. 

Unsatisfactory  
1. Teaching has shortcomings and demonstrates low expectations in not making good use of time. 
2. Teaching does not support significant groups of pupils, for example those with particular learning difficulties. 
3. Marking is perfunctory, and does not do enough to help pupils improve the quality of their work or provide sufficient 

challenge to those who need it. 
4. Subject knowledge is sufficient but shortcomings occur when teachers are working outside their specialism. 
5. The teacher has insufficient rapport with the class. 
6. The teacher does not maintain a suitably high standard of classroom behaviour. 
7. Teachers are not properly informed about pupils’ needs and leave the learning support department to provide all necessary 

support to them. 

Learning and achievement of your pupils during the lesson.  
 

• progress made by all pupils, according to their needs (eg 
EAL, AEN, AG&T) 

• improvement of pupils’ subject knowledge and 
understanding and skills during the lesson 

• Which pupils ask/answer questions 
• Who learns in individual and group work 
• The types of questions pupils answer 
• What pupils write 
• Pupils’ literacy and numeracy (including presentation and 

SPaG in written work) 
• Whether pupils demonstrate that they know how to 

improve 

Contribution of your teaching during the lesson.  
 

• Quality of planning 
• Whether the teacher identifies the needs of pupils (eg gender, 

minority groups, EAL, AEN AG&T) before the lesson and 
responds to them 

• The impact of what the teacher says 
• The type and level of challenge of questions asked of all pupils 
• Whether the teacher succeeds in ensuring progress 
• Whether the teacher checks the progress of pupils throughout 

the lesson 
• Whether the teacher  adapts teaching accordingly 
• The teacher’s subject knowledge and understanding 
• The teacher’s literacy 
• The teacher’s relationship with pupils 
• Room lay-out and impact on learning 
• SMSC (spiritual, moral, social and cultural provision) 
• Use of ICT 



 

 

 

 

 

Dear Dr. Galliver and Mr Lemieux, 
We would like to thank you both for all the extra help, and time, you have given Anna in the 
application process which has led her to being offered a place at Queens' College, Cambridge to 
study History. She is delighted, as well as being relieved, and is already looking forward to taking up 
her place. We now just need to keep her feet on the ground and I’m sure she will be successful with 
her finals. 
Thanks again! 

 

 

 
[in response to a written pupil progress review, sent by email from the Head of History] 

Dear Mr Lemieux, 

Thank you for your email. I am delighted to hear it. I have enjoyed watching Corin develop as a 
historian over his time at PGS, and I have been impressed by the engaging and rigorous way in which 
the methods and skills of history are taught at the school. 

 

 

 

Dear Mr Lemieux, 

I hope you had a wonderful Christmas and New Year celebration.  It is nearly time to go back to 
school and I wanted to send you a quick email to say how wonderful we found the trip to Belgium. 
Thank you for all your efforts at making it a wonderfully informative and interesting weekend.  We 
found the whole weekend brilliant. Thanks to you and Miss Jennings. 

Here's hoping for a successful 2016. 

 

2.5 Status of History: How is the high status of history reflected within the school and 
beyond? These three examples of parent feedback show the faith which parents have in the 
excellent teaching evident in the History department. Parents clearly recognise the support 
teachers give to ensuring their children’s success, from providing a strong framework for 
developing historical skills in Years 7-9, through to guidance with university applications. The 
third example is from a parent of the Junior School who recently participated in a trip with her 
child, open to junior and senior pupils. It shows the ability of the History department to bring 
the entire school community together. 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

2.5 Status of History: How is the high status of history reflected within the school and beyond? Each November, the 
History department organises a lecture on the themes of war and remembrance. As one of the most significant extra-
curricular events in the school calendar, it has received exposure in local media (see below), and is linked to an annual 
concert organised by the Music Department. Both are attended by important local figures, representing the council 
and cathedral amongst others. 



 

 

 



 

2.6 Views of parents and Media: How effectively do the views of parents and media support 
improvements in history provision? Parental feedback is taken note of and discussed at length with 
colleagues in internal department meetings. It produces a positive effect on curriculum development. 
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