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Synopsis

This study investigated the value and purpose of including local history in the secondary

school curriculum.

The study was carried out in a comprehensive state school in Bristol. Three hypotheses
were devised from reading academic texts by both education and local history specialists

as to the value of including local history in the school curriculum.

e Hypothesis 1: Local history is intrinsically interesting as it forms part of our identity
e Hypothesis 2: Local history is good at illustrating national history

e Hypothesis 3: Local history is good at teaching historical enquiry skills

Hypothesis 2 and 3 had schemes of work designed to test them and afterwards students,
teachers and Michael Riley, head of the Schools History Project, were questioned about
their views on each. Hypothesis 1 was overarching and featured in both of these schemes

of work and their subsequent reflections.

The results show that, in terms of historical enquiry skills, local history was beneficial as
children came to historical sources with contextual knowledge that enabled higher level
evaluation. Local history was also shown to illustrate national history, as the small nature
and familiarity of the local narrative provided a scaffold for the children to move from the

concrete to the abstract. Finally, most of the children who were questioned appeared to
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identify with and enjoy local history and a possible role for local history in the teaching of

citizenship was suggested.

Overall the results highlight the importance of local history, something which is
particularly relevant in a time of curriculum review by the government. Intrinsically, the
work had a great impact at the test school but there is a need to develop the project to

reach wider conclusions for an extrinsic audience.
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Chapter 1: Introduction

‘When the young teacher has settled down and feels able to cope with the

normal school curriculum he should begin to prepare himself in a disciplined

way to introduce local history into his syllabus’

W.B. Stephens (1977, p34)
Teaching local history to school age students has been emphasised since the start of the
twentieth century when the Education Board (1908) first told teachers that ‘it is essential
that in each school attention should be paid to the history of the town and district in
which it is situated’ (quoted in Finberg & Skipp, 1967, p25). This is a tradition that has
continued to the present day with the current National Curriculum stating that students
should ‘investigate aspects of personal, family or local history and how they relate to the
broader context’ (Department for Education, Accessed: July 2010). Academics have
additionally emphasised its importance (Douch, 1967, Finberg & Skipp, 1967, Stephens,

1977) and this tradition has also continued to the present day with Teaching History

recently devoting an entire issue to the subject (Historical Association, 2009).

In his seminal book on the subject, Teaching Local History, Stephens states the quote that
began this chapter and in part inspired it, despite its antiquated and slightly patronising
tone. | am a third year history teacher and in many ways | do feel ‘settled down’ and due
to this | have begun to critically evaluate my own teaching and realised that local history
has been neglected. The purpose of this project is to address the question What is the
value and purpose of including local history in the school curriculum? and the project is a
critical reflection on a year spent introducing local history into the curriculum of School A

(Appendix A).
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It is important at this stage to define the term local history to give context to this study.
Local history, as discussed in Chapter 3, is a difficult term to define and one which has
received much academic debate. For the purposes of this study however Professor

Finberg’s definition will be used as it is the simplest yet all encompassing definition:

‘The Origin, Growth, Decline and Fall of a Local Community’
(Finberg & Skipp, 1967, p10).

This dissertation is split into nine chapters. A full rationale of why the work is being
undertaken is given in Chapter 2. Chapter 3 analyses the academic literature on local
history to provide a theoretical framework for the work. From a study of both history
literature and education literature, much of which dates from the 1970s, three themes
emerge regarding the purpose and value of including local history in the school
curriculum:

= Local history is intrinsically interesting as it forms part of our identity

= Local history is excellent at illustrating national history on a local level

= Local history is excellent at teaching historical enquiry skills

These three themes are then used as three hypotheses which form individual action
research projects to test if these reasons for the purpose and value of local history are
still true in the twenty-first century. To test the hypotheses, schemes of work were
planned and then this work was reflected upon by students and teachers. Additionally a
perspective was sought from Michael Riley, head of the Schools History Project (SHP), as a

central tenet of SHP philosophy has always been ‘History Around Us’ (a full methodology
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is described in Chapter 4). The findings from the projects form Chapters 5 to 7
respectively. Potential further work arising from these findings is described in Chapter 8

and finally, the work is reflected on in the conclusion that forms Chapter 9.
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Chapter 2: Rationale

Clough & Nutbrown (2002) state that any research is a conscious combination of the
purpose, position, persuasion and politics of the researchers. This project is certainly no

different and is consciously a combination of both personal and professional interests.

The purpose of this study is curriculum development. School A is a relatively new school
which only opened five years ago. At the start of this dissertation | had been working
there for three years and in this time, the staff including myself, have been focused on
developing the curriculum. At the start of my third year with only one new year group in
school, as a department we had the time and resources to reflect on how best to develop
our curriculum further. As a department, we discussed how best to improve our
curriculum and local history was the one area all my colleagues agreed that needed to be
addressed in the school year 2010/2011. As a result of this local history was chosen as the
focus of our Year 11 GCSE History controlled assessment for the Schools History Project
‘History Around Us’ unit, on Bristol Docks. This has resulted in the department meeting
local historians and local museum staff and in so doing the opportunity to extend local

history beyond Year 11 has become apparent.

Local history also fits within my own position on history teaching. Pedagogically all history
teachers analyse the relationship between historical knowledge and historical skills and
this frames their own practice (Counsell, 2000). | firmly believe in placing an emphasis on
developing the skills and processes of history when engaging with knowledge of the past.

Having said that, knowledge of local history is an important element to teach since it
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contributes to building a sense of identity (Barton & Levstik, 2004) and which is
acknowledged to be an important element in the history curriculum (Department for
Education, Accessed: July 2010). Pedagogically, this has been influenced by two things,
firstly, the March 2009 edition of Teaching History (Historical Association, 2009) which
was entirely devoted to local history and by Michael Riley, the Head of the Schools
History Project. In March 2010 | attended a course delivered by Michael entitled Teaching
Enquiry Skills, of which a large part was devoted to the use of local history in the KS3 and

KS4 curriculum and | found this to be inspirational.

Additionally, on a purely personal note, local history has always been a very important
part of my life and as such this study is consciously an attempt to persuade others to
recognise and understand why this form of history is so fascinating. My father is an
obsessive amateur local historian in Gloucestershire, collecting local poetry and folk songs
and previously performing in a local mummers group. His interest has led to my own
passion for local history and tradition, now performing in the mummers group myself.
Whilst living in Bristol for the last ten years this has increased as the rich history of the
city has become more apparent to me. Nevertheless | am aware of the potential for bias
and am going into this project with an open mind. | am a critical person and as a result,
my aim is not only to persuade others, but more importantly to better understand the

value of local history and to evaluate its place and purpose in the history curriculum.

Politically, in the current climate where it looks increasingly likely that the coalition
government will return the emphasis of history teaching to teaching content this study is

also a conscious effort to interrogate and reassess my own teaching in a climate of
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change. At the October 2010 Conservative conference Michael Gove stated that ‘children
are growing up ignorant of one of the most inspiring stories | know - the history of our
United Kingdom’ (Gove, Accessed: November 2010) which probably signals a move
toward a curriculum where subject knowledge and content is prioritised. Therefore | am
fully aware that as a teacher who emphasises skills and processes | may need to adapt in
light of the potential change in priorities. | view my project on local history for this
dissertation as a first step in engaging with the question of how far my pedagogy may

need to adapt to the priorities of the new curriculum.
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Chapter 3: Literature Review

3.1 The history of local history in the school curriculum

Finberg & Skipp (1967) refer to local history as the ‘Cinderella of historical studies’ in that
the subject has never been invited to the ‘ball’ or, put more explicitly, that is it not
regarded with as much authority as other areas. This was written about the study at an
academic level, yet the same could be said of the subject at a school level in the twentieth
century, as teachers have tended to side line local history in favour of the bigger, more

famous narratives, such as 1066 or the Civil War.

Nevertheless, local history, has been part of the curriculum, no matter how small, for

nearly as long as history has been taught in schools:

‘It is essential that in each school attention should be paid to the
history of the town and district in which it is situated’

Thus states the first inclusion of local history in government history curriculum
recommendations (as stated in the Board of Education Circular 599 (Nov 1908) as quoted
in Finberg & Skipp, 1967, p25) and in essence begins the history of local history in schools.
With the exception of a few advocates (for example Walker, 1935), most teachers did not
follow this advice and instead school history was dominated by the ‘Great Tradition’ for at
least seventy years, defined by a lecturing, didactic teaching style focusing on Anglo-

centric national history (Sylvester, 1994).
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The 1970s saw a change in the way history was taught as the ‘new history’ (Aldrich, 1984)
emerged. In its seminal paper ‘A New Look At History’, the Schools History Project
reemphasised the importance of local history when it included ‘History Around Us’
(Schools History Project, 1976). Reacting to the ‘Great Tradition’, the Schools History
Project made a deliberate decision to include local history in a proposed Key Stage 4
curriculum primarily to develop history’s potential as contributing to children’s ‘leisure
interest’. As Michael Riley states, ‘One of the original aims of SHP was to stimulate
history-related leisure activities by fostering interest in and knowledge about the visible
remains of the past’ (Appendix N). This emphasis on local history continues as one of their
priorities to the current day, as the fifth of their six key principles remains ‘Generating an
interest in, and knowledge of, the historic environment....engaging with history around

us’ (Schools History Project, Accessed: July 2011).

Following the 1988 Education Act, a National Curriculum was introduced in the UK.
Clearly influenced by the work of the Schools History Project (Phillips, 2000), a new
inclusion of skills (Attainment Target 3, The Use of Historical Sources) (Department for
Education & Science, 1991) was emphasised, as was local history: ‘They [students] should
have opportunities to investigate local history’, although this was limited to Key Stage 2
only (Department for Education & Science, 1991, p15). Following curriculum revision, this
was widened to include all key stages and the current curriculum states children should
be given the opportunity to ‘investigate aspects of family, or local history and how they
relate to a broader context’” (Department for Education, Accessed: July 2010).

Additionally, the inclusion of local history in a school curriculum has recently been
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highlighted by Ofsted as a feature ‘where the curriculum in history was most effective’

(Ofsted, 2011 p30 and p35) in its most recent report, History for All.

A question is naturally raised by this brief narrative - why? Why should we include local
history in the school curriculum? What benefits does it give us? What is its purpose? Has

its purpose and value changed over time?

History is a vast subject that requires a process of selection (Phillips, 2000, p11) and
Marsden (1989) argues that three components exercise the thinking of decision makers;
content (or culture factors), pedagogy and social purposes (or political motivation).
However in academic literature regarding local history these three factors combine into
two clear spheres of explanation for its inclusion in the school curriculum; firstly a

combination of political and cultural factors and secondly pedagogical factors.

3.2 Political and cultural reasons for the inclusion of local history in the school

curriculum

Regarding the first seventy years of the twentieth century the question is not why was
local history included in the school curriculum, but why was it not included. Post-World
War One, the ‘Great Tradition’ secured its hold on school history and rote-learning the
heroes of the nation and empire was prioritised. Certainly this was partly a cultural
reflection of the history taught in universities (Aldrich, 1984) but it does seem that local
history was side lined or ignored as it did not have the political force that the ‘Great

Tradition’ history had. ‘History teaching does not exist in a vacuum; it reflects many of the
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values and issues perceived to be important in society at large’ (Phillips, 2000, p11) and
post-World War One the ‘notion still prevailed that patriotism and imperialism...were key
to world understanding’ (Marsden, 1989, p522). Local history was unlikely to ever fulfil
the element of creating a national identity and it could be argued that this is why it was

not included, a tradition that continued for much of the next forty years.

The 1970s, however, saw a change where local history was included in the ‘new history’
of the Schools History Project, which can be seen as a political and cultural product of its
time. As Symcox and Wilschut argue ‘the 1960s and the 1970s were the only period in
which there was, in Western countries at least, no political interest in history teaching’
(2009, p3) which allowed educators to design a curriculum free of interference. This
allowed cultural changes to be reflected and the ‘new history’ emerged as part of the
wider changes in education at this time, towards being more student focused (Sylvester,
1994) and a moving away from a top down model towards greater democracy, evident in
the creation of comprehensives. Generally, this reflected new educational theories, like
those of Jerome Bruner who viewed children as active problem solvers (Bruner, 1960) and
specifically reflected the changes in the way that history was specialising in universities.
Thus, it is at this time that women’s studies and black studies arrived in schools (Sylvester,
1994) and the impact of the Annales School, which sought to break down the barriers
between history and other disciplines began to have an impact outside of France. It is
difficult to find reference to the inclusion of local history in this wider change, but the
subject is consistent with this general model. It was in the 1960s that local history began
its specialism at an academic level at Leicester (Tranter, 1999) and its nature as a smaller

narrative lent itself to more student focused learning as students potentially find local
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stories more relevant to them and engage with them in comparison to the highly complex

national histories.

Additionally, the continued emphasis of local history up to the current day could be
argued to reflect the cultural zeitgeist. Lowenthall believes that we are now experiencing
a ‘heritage crusade’ (1998) where society has become increasingly interested in its past.
Specifically, this has recently seen a resurgence of local and family history in popular
culture with television shows like Who Do You Think You Are? (2004) and Michael Wood's
Story of England (2010), a narrative of the whole country told from the perspective of one
village. Additionally, Tristram Hunt has argued recently (Hunt, Accessed: October 2011)
that political devolution has added to a decline in national history and one could argue

from this that the public has turned to their local history.

3.3 Pedagogical reasons for the inclusion of local history in the school curriculum

Reason 1: Local history is intrinsically interesting as it forms part of our identity

In academic writing the pedagogical reasons behind the inclusion of local history are thin
on the ground. Much work, both from academic local historians and education
professionals, focuses on evangelising the subject with little consideration of purpose
(especially profound in Dymond, 1998, Stephens, 1977, Brooks 2008). Dymond goes as far
to state that ‘ours is a very special subject which interests more people than any other
branch of history’ (Dymond, 1998, p3) with Hawkes going further that ‘there is no human
being, | believe, who is not stirred by the places of his childhood’ (Jacquetta Hawkes as

guoted in Stephens, 1977, p9). The extent of these claims makes it difficult not to be
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cynical when making a judgement about their validity and these two are certainly not the
only far-reaching statements that could have been included. All of the authors noted
above highlight the belief that local history is intrinsically interesting to the majority of
people and thus will create engagement and enthusiasm with students, and this then

becomes their implied rationale for its inclusion in a school curriculum.

Interestingly though, none of these authors actually explain in depth about why local
history is so engaging. Identification with the familiar is probably the key, as students or
enthusiasts may find it easier to identify with a narrative that they have some direct
experience of, referred to as the ‘identification stance’ by Barton & Levstik (2004, page
45). Although, as Barton & Levstik state, this also has its drawbacks, ‘When we link
ourselves to one community, we often cut ourselves off from others, sometimes to
ruinous consequences’ (2004, p46). However, the interesting question arises as to
whether students identify with local history because of their own identity or whether
local history helps them to create and foster a sense of identity. This links to debates
around identity and citizenship. Such debates are currently particularly relevant, following
the July Riots and David Cameron talking of a ‘broken society’ (Cameron, Accessed:
October, 2011).

Additionally there is a wider issue with the notion that local history is intrinsically
interesting. All of these texts were written by academic local historians or enthusiasts and
there is a danger in assuming that what interests them or us as teachers will necessarily
interest the child (a view shared by Stephens, 1977). Furthermore, even if this is true, it is
debatable whether an intrinsically interesting subject is enough of a reason to include it in

a school curriculum. Nevertheless, engagement does tend to lead to better
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comprehension and therefore better enjoyment (Stephens, 1977) so this rationale for the

inclusion of local history should not be ignored.

Reason 2: Local history can illustrate national history

The idea that local history can illustrate national history is mentioned in many texts as
being one of the key purposes of including local history in the curriculum (Phythian
Adams, 1987, Rogers, 1977, Finberg & Skipp, 1967, Teaching History Research Group,
1991, Douch, 1967, Stephens, 1977). Occupying the level between national and individual
(Rogers, 1977), it is believed that local history can be the link between these and
therefore increase holistic understanding. Both Douch (1967) and Finberg & Skipp (1967)
advocate that explaining national history through local examples increases understanding
as these will be stories or narratives that children can relate to or have direct experience
of (thus linking back to Barton & Levstik’s identification stance, 2004). For example, in
teaching the Transatlantic Slave Trade, it would be more beneficial in Bristol to teach this
through Bristol stories that students may have some direct experience of, as possibly the
local narrative will be more concrete and less abstract to the student. This seems very
sensible and does mirror the experience | have had in the last three years where | have
used local examples. Such as when we discussed the Civil War in a Bristol context which
captured the imagination of the students as they could imagine the battle taking place on
Park Street, an area they all knew well. The Teaching History Research Group (1991) refer
to these stories as ‘tasty snippets’ (1991, p76) and it appears that local history can thus

engage interest in the classroom.
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There are, however, problems with this. As Phythian Adams (1987, p2) states ‘there is a
tension between ‘national history localised’ and ‘local history per se” and if teachers
adopt the approach of teaching national history through local examples it is easily
possible that both the national and local history could be watered down to the extent
that student comprehension is reduced. Additionally the common conundrum for history
teachers trying to balance depth and breadth is that taken to the other extreme, you do
not want students to believe that local history is purely ‘the history of England in
miniature’ (Stephens, 1967, p7) or that you teach local history to the extent that it ends in
‘inward-looking parochialism’ (Stephens, 1967, p19). Finberg & Skipp advise that to avoid
the danger of ‘going too far’ in this, two simple requirements must be met, firstly that the
local history is strictly relevant and secondly the local history is ‘worthwhile and
interesting’ (1967, p103-4), even this, however, hardly seems like sufficient advice for

dealing with these potentially difficult issues.

Reason 3: Local history lends itself to teaching enquiry skills

Robert Douch refers to local history as ‘detailed’ and ‘scientific’ (1967, p3) in the way that
it often deals with the minutiae of searching through sources in archives or libraries.
Although this is also true of national history to some extent, relevant sources are typically
less accessible to students. Due to this nature, most academics agree that local history is
very good at teaching children about the skills of historical enquiry (Douch, 1967,
Stephens, 1977, Teaching History Research Group, 1991, Department for Education,
Accessed: July 2010). Certainly local history often involves more work with primary

sources; maps, testimonies, and pictures, as the smaller narrative of local history can be
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illustrated with a few choice sources in a way that bigger national history simply cannot
(Teaching History Research Group, 1991). As the National Curriculum states this ‘provides
opportunities for pupils to engage with local sources and visit historical sites. It helps
them appreciate the relevance of the past to their own lives’ (Department for Education,
Accessed: July 2010). From the experience of researchers, this appears to be true and
local history can be seen as investigative (Teaching History Research Group, 1991) and
good for teaching historical skills and processes (Stephens, 1977) in this regard. However,
teachers must be wary of the fact that often local history sources are often complex and
although children from average ability and above may benefit (Stephens, 1977), lower
ability children will need extra scaffolding to take part. Additionally, it is important to
note that when discussing historical enquiry the only aspect which is considered by
academics is source work, which is only a small part of the wider toolbox of historical
enquiry. How good local history is for allowing children to arrive at their own enquiry
questions or determine their own investigations is not mentioned. Finally, if focusing on
source skills as a unique element it is important that teachers link this to the wider issues
of historical enquiry and not fall into the trap of focusing purely on whether a source is

biased or not (Lang, 1993).

3.4 How does this literature review frame this dissertation?

From this literature three pedagogical reasons for including local history in the school
curriculum have emerged; it is intrinsically interesting as it forms part of our identity, it
illustrates national history and it effectively teaches enquiry skills. These rationales have

come from texts that are mainly written by local history academics, rather than school
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based educational professionals, and many are rather dated (the most recent texts are
from the 1990s). There is, therefore, value in investigating whether these rationales are
accurate in the eyes of school-age children and educational professionals and whether
they are still appropriate in the changed educational world of the twenty-first century.
This dissertation aims to investigate these rationales in order to answer the question
‘What is the value and purpose of local history in the school curriculum?’ and will use

these to form three hypotheses to investigate:

e Hypothesis 1: Local history is intrinsically interesting as it forms part of our identity

e Hypothesis 2: Local history is good for illustrating national history

e Hypothesis 3: Local history is good for teaching historical enquiry skills
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Chapter 4: Methodology

This project aims to investigate the value and purpose of local history in the school
curriculum. Three hypotheses will be investigated.
e Hypothesis 1: Local history is intrinsically interesting as it forms part of our identity
e Hypothesis 2: Local history is good for illustrating national history

e Hypothesis 3: Local history is good for teaching historical enquiry skills

The research design for this project was created to be simple and achievable. Each
hypothesis would be addressed in a separate action research project with all three
sharing a common design. Action research by its nature involves the researchers aiming
to achieve a measurable benefit for their organisation (Gray, 2004, Greenwood & Levin,
1998, Stringer, 1999) and therefore this seemed the most appropriate method to choose
as | had identified both a problem (missed opportunities for local history) and an aim (to
improve my pedagogy for the benefit of the school). Although action research normally
involves a team of researchers (Gray, 2004 and Stringer, 1999) | did not think it
inappropriate to do this on my own. For each hypothesis a scheme of work would be
created to directly address the issues in the hypothesis, followed by extensive reflection,
primarily with students but also with colleagues and other professionals.

However, in the early stages of research design it became very apparent that Hypothesis
1 fed in to all work with local history and it was unnecessary to design a unique project to
address the hypothesis. Hypothesis 1 would therefore be reflected on during the projects

for Hypothesis 2 and 3. Fig.1. on the next page shows the overall research diagram.
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Whatisthevalue and purpose of local history
in the school curriculum?

SCHEME OFWORK: Year 11 SCHEME OF WORK: Year 7
‘Tawhat extent has Bristal “Should Eristol apologise
Diocks changed since for itz rale in the

1zo0F" Transatlantic Slave Trade®

Fig.1. Research diagram
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The research was conducted in one school, which for the purposes of this project known
as School A (see Appendix 1 for details). All schemes of work were designed in
collaboration with colleagues from this school and taught by several teachers. Reflection

was completed solely by the author.

4.1 Scheme of work design

The first issue with this research was deciding which year group to address and which
schemes of work to either revise or create. As School A is relatively new, we had been
setting up a GCSE course for Year 11. One of the current options in the OCR Schools
History Project A GCSE (OCR, Accessed: July 2011) is for students to complete their
controlled assessment on ‘History Around Us’. As a department we decided to focus on
Bristol Docks and quickly realised that we would need to build in lots of source work and
historical enquiry skills to meet the assessment criteria. This therefore naturally lent itself

to Hypothesis 3: Local history is good for teaching historical enquiry skills.

Additionally, as a department having taught our Key Stage 3 units for three years we
decided that we would begin the process of revising our work. Our unit on the
Transatlantic Slave Trade had no links to Bristol, despite our city being a major location,
and we had recognised this as a missed opportunity year on year. | therefore decided that
| would revise this scheme of work to include a Bristol focus and therefore address

Hypothesis 2: Local history is good for illustrating national history.
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A full description of the creation of these schemes of work could be a dissertation in
itself, so the scheme of works are available in the Appendix B and C and a summary of

their creation discussed below.

Creating a scheme of work to address Hypothesis 3

As ever with a Key Stage 4 or 5 scheme of
work, the difficulty in designing this work was
teaching an appropriate amount of content
whilst also building skills and independence so

that the lessons were engaging but students

would also be able to do well in exams.

Fig.2 Broad Quay, ¢c.1760

Throughout the scheme of work lots of
source skill activities were built in and lessons were designed around specific sources

(Appendix B).

Additionally, as a department we felt it was important that students understood that
sources were not abstract objects that history teachers use in lessons, but real things that
people can experience. Therefore when we took the students to Bristol Docks for field
work we built in a session at Bristol Museum using their artefacts in situ. The best
example of this was when the students were given the enquiry question ‘How accurate is
the Broad Quay (see Fig.2) painting as a picture of 18" century Bristol Docks?’ where they

worked with the painting and accompanying sources. This was particularly effective at
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reinforcing that sources are real objects that exist outside of the photocopy, textbook or

PowerPoint presentation.

Creating a scheme of work to address Hypothesis 2

Working with colleagues at Bristol Museum and Bristol University Archives this scheme of
work was designed to incorporate as many Bristol stories as possible which can be seen in
Appendix C. The original scheme of work focused on slave capture, the Middle Passage,
plantation life and abolition. These themes were kept but illustrated by examples from
Bristol or linked with Bristol, with the addition of a lesson about what it was like to be
living as a merchant in Bristol in the 18" century. For example, the plantation lesson
focused on John Pinney, a Bristol slave-owner, his plantation, and the story of his
personal slave Pero. Similarly, the lesson on slave abolition used the story of how Thomas
Clarkson had collected evidence in the Seven Stars pub in Bristol before linking to the
wider national story that has little to do with Bristol itself. Parts of some lessons explicitly
dealt with the issue that this was part of a wider national history of the Transatlantic
Slave Trade (Appendix C) but much of the time this connection was left deliberately vague
in order to see if students picked up on these connections when it came to reflection. |
was not teaching the unit myself and this was a potential issue since different teachers
might have taken different approaches and explicitly taught these connections or
alternatively left them vague. | therefore wrote extensive notes to accompany the
scheme of work (Appendix C). Linking with Hypothesis 2, many of the lessons used
primary sources which were gathered from colleagues in different schools and

establishments in Bristol. This reflected a department focus on student-centred learning
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not teacher directed lessons, as it was hoped that students could use these sources to

discover the answer to enquiry questions independently.

4.2. Reflection

Student reflection

Student reflection was always the priority in this project as | felt it was particularly
important to capture student voice as a comparator to the academic voice which was well
documented in the hypotheses, therefore much time and effort was put in thinking of the
most effective way of capturing student opinion. | felt that questionnaires would limit
student response, even if open-ended questions were given, especially as one of the test
groups were from Year 7, so focus groups were decided as the best option. Additionally it
was felt that the environment of the focus group would allow a variety of views to
emerge, as the group dynamics would encourage new perspectives (Gray, 2004). For each
scheme of work two groups of students were chosen, one high ability and one medium to
low ability, to fully capture a wide range of opinions. Each sub-group consisted of three or
four students whose parents gave full permission (letters can be seen in Appendix D).
Despite the fact that some academics state that a focus group should be six to eight
participants (Hennink, Hutter & Bailey, 2011, p136), this number was chosen to ensure
that discussion took place with all participants and that an informal atmosphere was
created that was very different to the classroom. Students were positively selected as
those that were articulate and willing to share opinions as this was crucial for an effective
focus group. This reflected the difference between sampling in quantitative and

gualitative research. Where in quantitative it is important to be unbiased and represent
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the population, whereas in qualitative research sampling can be done to gain in-depth
knowledge (Kumar, 1999) and composition of the focus groups is a key consideration
(Hennink, Hutter & Bailey, 2011, p149). With Year 11 | was able to choose my own
students but | did not teach Year 7 so their class teacher chose the students in discussion
with me to ensure that there was a similar rationale for choosing the two groups.
Contextual data about these students can be seen in Appendix E. | wanted to hold lengthy
discussions with the groups in order to fully capture their opinions but felt that long
discussions would bore and disengage the students so each group took part in three short
discussions, all of which were under ten minutes to make them snappy and engaging. All
sessions were taped using an Olympus recorder and the resulting audio files were turned
into transcripts by PageSix Transcription Services. These discussions took place during
mentor time, so the students did not feel | was taking lesson or break time from them,
and were held either in learning support rooms or in a Post-16 classroom. This was done
purposefully to remove students from their own classroom setting and to make it more
informal. Additionally, | brought sweets or chocolate to the sessions to increase the idea
of informality and encourage them to give full and frank opinions. | was aware that this
was particularly important with the Year 11 group as these were my own students and |
wanted them to feel they could say anything despite their class teacher interviewing
them. This potentially could have compromised the validity of my research, as Stephens
says ‘validity is defined by the degree to which the researcher has measured what he has
set out to measure’ (as quoted in Kumar, 1999, p178) and | could not guarantee that
these students were not just telling me what they thought | wanted to hear. However, as |

have detailed above, | was very careful to pick only those students who | believed would
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be frank and | made the focus group environment as different as possible to the

classroom to minimise this.

Year 11 Bristol Docks Focus Groups

Full details of each session can be seen in Appendix 6 but a summary is below:

Session 1: What is a source?

What is an artefact?

General discussion followed by students being given
assorted objects (including an empty Coke bottle and a
sponge) and asked if these are historical sources to

prompt debate.

Session 2: What source skills

have you learnt this term?

General discussion and concept map creation

Session 3: Is local history
effective for teaching

historical enquiry skills?

General discussion about the hypothesis

Full transcripts of these sessions are available in Appendices 7 (high ability group) and 8

(low ability group).

Year 7 Transatlantic Slavery Focus Groups

Full details of each session can be seen in Appendix 9 but a summary is below:

Session 1: What have you

learnt about the

Students were given lots of images to spark discussion

and were asked to create a concept map.
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Transatlantic Slave Trade?

Session 2: What local history | Short discussions followed by students being given three
have you learnt this term? terms, local, national and global history and asked how
these linked and where did they think their learning

fitted into this.

Session 3: Is local history General discussion about the hypothesis
good for illustrating national

history?

Full transcripts of these sessions are available in Appendices 10 (high ability group) and 11

(low ability group).

Professional reflection

Student reflection was always the priority of this project, however, | felt that professional
reflection could add to and enrich student opinion, especially as this mixed methods
approach (Gray, 2004) would allow a richer, contextual understanding of the issue. As
Webb (2000, as quoted in Gray, 2004) argues, triangulation, or two or more independent
processes greatly reduces the uncertainty in interpreting data. Focus groups with the staff
who taught these units would have been the best method to capture opinion, however,
School A is relatively new and as a department we were still planning the Year 11
curriculum for the first time, so this was not going to be possible due to heavy workloads.

Therefore | needed to consider the best methodology to capture opinion effectively and
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in a way that staff would not feel their time was being taken, especially important as the
Bristol Docks scheme was taught in a busy, Ofsted visited Term 1. A self-administered
email questionnaire was constructed, with a limited number of open-ended questions to
capture their opinion about the Year 11 work on Bristol Docks (Appendix 12). Despite the
fact that some academics state that self-administered questionnaires only receive on
average a 20% response rate (Bourque & Fielder, 1995), | had hoped with a small sample
and a close relationship with the sample members that | would do far better. However of
the three other teachers, in addition to myself, who taught this unit only two responded
(Appendix 13) which was not a great success. However, given that two of these teachers
had senior leadership responsibilities and hence an even larger workload, it is not
altogether surprising.

Due to the lack of response | decided that | would broaden my methodology to collect a
wider response from the history teaching fraternity on the internet. Using my blog

(http://kenradical.wordpress.com/) and the #historyteacher hash tag on Twitter | asked

for teacher responses to Hypothesis 2 and 3. Yet again, this failed to gain sufficient
feedback. This led me to contact Michael Riley, who is currently Head of the Schools
History Project. | had met Michael at a few training events and thought that his opinions
would enrich my research, especially as he is one of the few people consulting on the new
History curriculum for the coalition government. | emailed Michael a series of open-
ended questions and an email conversation began which was very fruitful (Appendix N).

The unit on Transatlantic Slavery was taught much later in the year and as a Year 7 unit
was taught by a larger group of teachers. As a straight email questionnaire had failed to
gain response earlier in the year | decided to create a more formal questionnaire using

GoogleForms which might appeal to more teachers (Appendix O). Again questions were
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all open-ended and limited to six to reduce workload. Out of seven, four detailed
responses were given (Appendix P). Additionally, due to the success of Michael Riley’s
responses to Hypothesis 2, he was again contacted via email and the results can be seen

in Appendix Q.

4.3. Methodological and ethical issues

Methodological issues

As Gray states ‘reliability is never perfect’ (2004, p158) and this research is only reliable in
so far as the conclusions raised are only based on one school and a small number of
children and practitioners, and this should not be forgotten. Punch defines reliability as ‘if
the same instrument were given to the same people, under the same circumstances but
at a different time, to what extent would they get the same scores?’ (1998, p99) Since the
focus group questions asked for extended qualitative responses, and since the instrument
created was clear and well conceived, the reliability is strengthened.

Nevertheless, this definition is brief and to really test the reliability of it, further tests
would need to be completed. Black (1993 as quoted in Gray, 2004, p158) gives five
possible further tests for reliability. One of these tests, stability, measures the results
achieved by the same instrument on two different occasions and this would be the most
appropriate to test this research. To make stronger conclusions with more wide-ranging
suggestions for change, stability tests could take place, both intrinsically and extrinsically.
Intrinsically, this method could be repeated in School A with different cohorts of students.

Extrinsically, other schools with both the same and different socio-economic backgrounds
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could repeat the methodology, for example a more typical inner-city school with lower
GCSE results and a high-achieving independent school would make a very interesting
comparison. This would establish if the pattern observed was a one-off or whether a
more consistent pattern emerges that would allow further judgements about the value

and purpose of local history to be made.

In addition to this, three main methodological issues arose which require explanation:

1. The professional reflection section of this project was not successful. The
methodology to gauge teacher opinion did not work and without further time it
was not possible to implement an alternative. The lack of results will be reflected
in the findings (Chapters 5 to 7). Although Bourque & Fielder (1995) state that self-
administered questionnaires usually receive a 20% response rate | had hoped,
naively, that given my relationship with my colleagues this would be higher.

2. Most importantly, it should be noted that |, as author, conducted all the focus
groups. In a perfect world, | could have used a different researcher to make it a
more objective piece of research, however, this was not possible given the
timeframe and resources. It would therefore be easy to argue that some of the
guestions posed were not as objective as they could have been. Nevertheless, | do
not feel that this lessens the work to a great deal as the student voice is clear in
the transcripts.

3. When this research was planned | had my own Year 7 class which | was teaching,
so | could have personally taught the slavery unit and picked the students for the
focus group myself, which would have matched how | ran the Year 11 focus

groups. However, due to a maternity absence, my timetable changed and this
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group was taken from me. Therefore | chose a colleague who | trusted personally
and professionally, to deliver the unit exactly as planned and to pick those
students who would be most appropriate for the focus groups. Informally, |
checked that the unit was taught to the plan by carrying out a book trawl for the
group in question. Although, not a perfect situation, teaching is a dynamic

profession and change happens.

Ethical issues

Ethically, | believe, the project is sound. The names of the school the research was
undertaken in and the students involved have been removed from all the data. Student
permission was sought (Appendix 4) and these were stored securely following Bristol
University guidelines, as was the permission of all adults involved. All taped material was
stored according to Bristol University guidelines and will be deleted once this project is

complete.

Additionally, as part of regular supervision meetings all ethical issues were discussed with

Kate Hawkey, my supervisor, following Bristol University guidelines.
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Chapter 5: Analysis - Is local history good for teaching enquiry skills

This chapter focuses on the findings from the student focus groups, teacher
questionnaires and email correspondence with Michael Riley. It mostly focuses on the
student focus groups Session 1, What is a source? and Session 3, Is local history good for
teaching enquiry skills? because the outcome of Session 2, What skills have you learnt?
was not successful for either the high or middle ability groups as student responses
focused on the examination specification verbatim, an unforeseen outcome at the
planning stage. Therefore these responses were largely irrelevant to this question, as all
they showed was that students were very prepared for their Controlled Assessment

examination.

When this hypothesis emerged from the literature review, it was said that local history
was good for teaching skills (Stephens, 1977, Teaching History Research Group, 1991,
Douch, 1967) as local historical studies were seen as ‘scientific’ and ‘detailed’ (Douch,
1967, p3) and on the whole my research confirms this is correct but only in terms of the
use of sources. Historical enquiry is a wide field encompassing question creation,
investigation structure and use of evidence (Department for Education, Accessed: July
2010). Interestingly, although reflection focused nearly exclusively on the use of evidence
and sources, partly due to my questioning, but also down to participant response moving
discussion towards this focus. All respondents discussed the joy of working with local
history sources and the opportunities that this medium allowed, but in addition to this,

three clear questions emerged which need further explanation:
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e What impact does local history have on source analysis?

e Why is the physicality of local history sources engaging?

e Did the submersion of using sources impact student understanding of the nature

of evidence?

5.1 What impact does local history have on source analysis?

Source analysis is a tricky term to define or pin down. Despite this it is a skill that history
teachers have to teach, especially at Key Stage 4 where it is explicitly examined and
trawling through the mark schemes of the major exam boards (AQA, Accessed: November
2011, OCR, Accessed: November 2011 and Edexcel, Accessed: November 2011) a clear
hierarchy of methodology in source analysis appears. From low skills to high skills this is

as follows:

General assertion

Lists details in source

e Unsupported inference

Supported inference

Supported inference with evaluation

Additionally, this hierarchy makes sense as it mirrors Bloom’s Taxonomy, shown in Fig.2.

which follows. What is interesting in terms of my research is that it appears that studying
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local history allows students to immediately access the higher levels of this hierarchy in a
way that other histories frequently don’t and this may be because students come to the
task with some contextual knowledge. For example in class, all the students studied the
eighteenth century painting of Bristol’s Broad Quay, which is the modern day site of
Bristol Centre. This is a popular area of town and all students had walked through the
area on numerous occasions, including the field visit. Due to this all students were able to
make supported inferences about the extent of change to the modern day site in a way
that a more abstract source would not have allowed. As Teacher 1 argues in Appendix M
this ‘supports student understanding and application of interpretation as they already
have their own view point’. This is echoed in student responses from the focus groups

too. Yr11l HAP Student 3 states ‘I'd agree with that [that local

Analyze Evaluate Create

Apply

Understand

Remember

Fig. 2. Bloom’s Taxonomy — copied from Anderson, L.

W., & Krathwohl, D. R. (2001).

sources are easier to analyse] because you can fill in the gaps’ (Appendix G) or as Yrll
MAP Student 1 argues all students have ‘background information so you might know why

it’s there’ (Appendix H). Counsell argues that students need an existing knowledge
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framework (whether that be contextual knowledge or key words) to make sense of new
knowledge (Counsell, 2000, p63) and it appears that with local history, students come
pre-equipped with this, acquiring this existing knowledge framework from the locality
where they live. Nevertheless, you do need to bear in mind that, as Teacher 2 states,
‘students may have preconceived ideas about the development being studied’ (Appendix

M) and this may in turn actually hinder or limit source analysis.

In addition to students bringing contextual knowledge with them to local history, the
higher ability students also noticed a further advantage of local history sources, the
nature of the sources being more detailed and specific. Yr11 HAP Student 4 states that
national sources can be ‘a lot more general’ and Yrll HAP Student 1 agrees that with
local sources ‘you get more depth...[and] to have a depth of knowledge is more important
than just having a brief outline of everything’. Interestingly this is not a view picked up on

by the middle ability students or the teachers.

5.2 Why is the physicality of local history sources attractive?

The second theme that emerged from reflection was that both students and teachers
found it particularly useful handling physical or original sources as opposed to poor
photocopied reproductions, which is far easier with local history as we were able to take
students on a field visit or due to contact with museum staff using high-quality
reproductions. In student focus groups, the benefit of being able to touch or see ‘real’
sources is mentioned six times across the high and middle ability student groups, with

students discussing the benefit of being able to ‘look at them physically yourself’ (Yr1l
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HAP Student 2, Session 3, Appendix G) or ‘you can go see it...and it’s easier to learn stuff
about it’ (Yr11 MAP Student 3, Session 3, Appendix H). In Session 2, What source skills
have you learnt? both the high and middle ability students were asked which activity had
been most beneficial and both groups discussed activities completed with original sources
in the museum. The middle ability group discussed an activity using the Broad Quay
painting where they were required to question its reliability using supplementary
evidence. Interestingly, this activity was also completed before in class, but the museum
activity was the one that was singled out. Similarly, the high ability group mentioned an
activity using the Maps Gallery in Bristol Museum where students had to spot turning
points. Asked about why they had singled out these activities student answers focused on
the learning outcomes rather than the fact they involved original sources. Regardless, this
adds support to the argument when the other comments regarding physicality are taken
into account. It is unquestionable that it is far easier to access original material in your
local area than it is to access original national material and if these can provide stimulus
and engagement in the classroom this is a clear benefit. Interestingly, for the teachers,
the benefit of physical sources is not mentioned, although the access of sources is.
Teacher 1, ‘local history has provided an opportunity to explore sources beyond the
classroom’ or Teacher 2, ‘students are able to get access to a greater range of sources’

(Appendix M).

Additionally, this finding supports the original purpose of the School History Project’s
History Around Us focus. As Michael Riley states ‘one of the original aims of SHP was to

stimulate history-related leisure activities by fostering interest in and knowledge about
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the visible remains of the past’ (Appendix N) and seemingly this research suggests that

local history still performs this function.

5.3 Did the submersion of using sources impact student understanding of the

nature of evidence?

Local history by its nature involves detailed work with sources (Douch, 1967, Stephens,
1977) and allows the teacher the opportunity to structure lessons and activities using
primary and secondary source material due to ease of access to this material. This
scheme of work used primary and secondary sources liberally in all lessons and on the
field visit (Appendix B). Although it would be an exaggeration to say these students had
never used sources before, they had never used sources to this extent, as Yrll HAP
Student 1 testifies, ‘we haven’t really done much on that [source work] prior to this’
(Appendix G). Therefore it is fascinating to see how the submersion into source use that
studying local history provides has allowed students to develop their understanding of

the nature of evidence and the work of the historian.

Interestingly, it is in this area that a major difference appears between the high ability
and middle ability students. Using Shemilt’s four stages of Adolescent Ideas About
Evidence and Methodology in History (1987) to judge understanding it is clear that the
higher ability students gained a complex and high level understanding of the nature of
evidence, whereas the middle ability group did not. The middle ability group demonstrate
Stage Il: Evidence = Privileged Information About the Past responses. These students see

sources as ‘something you can use to learn about the past’ (Yr1l MAP Student 3,
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Appendix H) or ‘they’re like evidence...you can use to like help you find out what went on’
(Yr11l MAP Student 2, Appendix H) and when presented with modern day objects said
that they could not be sources as they were not old. Additionally, these students typify
Shemilt’s Stage Il responses by focusing on reliability, mentioning this repeatedly; this is
even taken to the extent that when asked which skills a real historian uses Yrll MAP
Student 3 responds instantly by saying ‘reliability’. Whereas the high ability group
responses more closely match Stage IV: Awareness of the Historicity of Evidence, arguing
that a source is something ‘you can gather evidence from to support or disprove an
argument’ (Yrll HAP Student 3, Appendix G). Additionally, when given modern day
objects this group did not dismiss them, but explained that they could be seen as sources
but it depended on the enquiry that was being followed, arguing that a source ‘can’t be
called a source until it is recognised as something that could be a source’ (Yrll HAP

Student 3, Appendix G).

This shows a marked difference. Although the reliability of these findings as something
that local history can uniquely provide is dubious (as a control discussion prior to this
work would have needed to take place to clearly judge learning as a result of this work), it
would be difficult to argue that submersion to this level had not had an impact on student
understanding. Whether this is down to aptitude or whether Stephens was correct that
local history sources are complex and although children from average ability and above
may benefit (Stephens, 1977), lower ability children will need extra scaffolding to take

part, further work would need to take place.
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5.4 Conclusion

Although it is difficult to say conclusively that local history aids such a wide field as
historical enquiry, as we have not really touched upon the skills of question creation or
enquiry structure, it certainly has a positive impact in terms of handling sources. Local
history, as a specialist field, provides access to a plethora of sources that other fields
would not have done so easily and this appears to have a benefit in terms of
understanding evidence and the increased enjoyment of using physical sources. However,
it is in source analysis that local history has a real success as the contextual knowledge

that students bring to this field allows more complex work to take place.
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Chapter 6: Analysis - Is local history good for illustrating national history?

This chapter focuses on the findings from the student focus groups, teacher
guestionnaires and email correspondence with Michael Riley in relation to Hypothesis 2.
Unlike the findings from Hypothesis 3, a consistent message emerges from all groups,

which confirms the hypothesis that local history is good for illustrating national history.

It is in the student focus groups that this message is clearest. In Session 1: What have you
learnt about the Transatlantic Slave Trade? all the students discuss the trade in very
generic terms, despite the fact that they were taught it using a Bristol narrative (Appendix
C), implying they have learnt a wider history. The students use Bristol examples to
illustrate their points, for example all students mention Pero the slave, but it is fascinating
to see how little the students actually explicitly reference Bristol. The middle ability group
(Appendix K) do this only twice, whereas the higher ability group (Appendix J) only
mention Bristol five times, but all toward the end of a lengthy discussion. In Session 2:
What local history have you learnt this term? all students were asked to categorise their
learning as either local, national or global history. The higher ability group (Appendix J) all
agreed they had learnt global history and the middle ability group (Appendix K) all said
either national history or global history, with no students in either group willing to classify
their learning as purely local history. Yr7HAP Student 2 sums this up brilliantly ‘yeah, it’s
more just general slave trade...I think it’s general because local would be more just about

Bristol’ (Appendix J).

The question that naturally arises from this is whether it demonstrates that local history

illustrates national history. It would be naive to state this categorically when it is possible
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that these responses were the product of eleven year old vocabulary and understanding,
and they only discuss one topic in history (slavery). However, the fact that this picture
emerges from both groups so categorically does suggest that local history can be used to
successfully illustrate a wider or national history or at least that it is a useful route into
the understanding of a larger history. Additionally all four teacher respondents (Appendix
P) and Michael Riley (Appendix Q) confirm that they believe this took place, adding

weight to this conclusion.

Having shown that local history aids student understanding of national history, the

guestion that remains is why. From my research two reasons emerge:

e Local history allows students to visualise the past

e The smaller scale narrative of local history allows a greater understanding

6.1 Local history allows students to visualise the past

In Session 3: Is local history good for illustrating national history? students were
guestioned about their thoughts on Hypothesis 2. All agreed with the hypothesis and
were asked why their opinion had formed. Yr7HAP Student 1 responded by saying that ‘It
kind of puts a picture in your head [of] how it was like’ (Appendix J). This sums up the
responses from many of the students who say that local history aided their understanding
as they could visualise it. Yr7MAP Student 1 went further by saying how this compares to
other subjects, ‘In English we're doing Shakespeare and we’re learning about the Globe

Theatre but, like, none of us have ever been there..... [so] we can’t really picture it in our
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head’ (Appendix K). This element of visualisation is key and is mentioned by every student
in both groups in numerous forms (for example, ‘we could picture him’, ‘you can imagine
that’) and in the responses from Teacher Respondent 2 who also mentions this as a

benefit (Appendix P).

In the previous chapter it was suggested that students need an existing knowledge
framework (whether that be contextual knowledge or key words) to make sense of new
knowledge (Counsell, 2000, p63) and that local history aids source analysis as students
came pre-equipped with some contextual knowledge. These visualisation comments echo
this as the students’ contextual knowledge of what a place looks like today allows them to
make a mental picture of it that allows greater understanding of what it was like in the
past. Cognitive development theories support this assumption, taking into account the
age of the respondents. Piaget argues that children from around seven to eleven (the
bracket these children fall into) have difficulty understanding the abstract (Cherry,
Accessed: November 2011) and determined that children in this concrete operational
stage were fairly good at the use of inductive logic. Inductive logic involves going from a
specific experience to a general principle and in many ways the visualizing of the local to
understand the general or national reflects this. It is interesting to note that this
visualization is barely mentioned by the Year 11 students (Appendix G and H) which could
suggest that these older children who fit into Piaget’s formal operational stage are able to
understand the abstract without this element. Additionally, this also reflects Bruner’s
modes of representation. Bruner proposed three modes of representation, or ways in
which information is stored by children, the enactive (action-based), iconic (image-based)

and symbolic (language-based) (McLeod, Accessed: November 2011) and the comments
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from the students clearly reflect iconic understanding, common with children of their age.
This therefore highlights the importance of local history to children at this developmental
stage. The visual nature of local history, both in terms of sources and, as highlighted by
these interviews, in terms of students’ contextual knowledge and visual memory of a
place will aid further understanding and make the leap from the known to the abstract (in

the form of national history) that much easier.

It is also possible that this need for visualization purely results from living in a heavily
visual culture. As a society we are saturated by images in advertising, television and now
on the internet. History for children is especially visual, in picture books, films and
television (particularly with the hugely popular Horrible Histories, (2009)) so the plethora

of these comments could simply reflect this societal change.

6.2 The smaller scale narrative of local history allows a greater understanding

Another possible reason to explain why local history aids understanding of national
history is the scale of the narrative, which links and crosses over with the visualisation
process above. As the narrative is smaller, students and teachers describe it as being
easier to understand. Although not mentioned nearly as many times as the comments on
visualisation, both teachers and students either explicitly or implicitly mention this in
their answers. This is brilliantly summed up by Teacher Respondent 2 who when asked if
local history illustrates national history responded by saying: ‘Yeah, if you do the
Holocaust it’s hard to get your head around 6 million, so if you focus on one person /

family it has a greater impact. In this instance you could solely follow Pinney [a Bristol
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slave owner] and still get the full picture’ (Appendix P). The student respondents echo this
view, Yr7HAP Student 2 discussed the benefits of local history and explained ‘Bristol, it’s
one link in the chain that you really know and understand, and that’s good’. Yet again,
this is another example of Counsell’s explanation that students need an existing
knowledge framework to make sense of new knowledge (Counsell, 2000, p63) as they can
understand the history on a local scale which then leads enables them to then make

sense on a nhational scale.

Additionally, it could be argued that local history can scaffold the student’s learning of
national history. Bruner and Ross argue that children need scaffolds to reach their zone of
proximal development (Robson, 2006) and although these psychologists focused on
teacher instructions, local history seems to fulfil the same role. Bruner argues that the
‘tutor performs the critical role of scaffolding the learning task to make it possible for the
child’ (as quoted in Robson, 2006, p32) and in many way local history appears to perform
this task, scaffolding the student understanding so that they are more equipped to learn a
more abstract concept, learning a smaller narrative they can understand before
undertaking a national narrative that is complex. This is further supported by Hawkey
who argues the ‘centrality of narrative as a preferred organizing form’ in students’
understanding of history (2004, p40). With this in mind it is possible to see that due to the
small scale of the local history narrative (often an individual’s story) students can piece
together the story in an easier way than they would be able to with a larger more
complex national story, highlighting the potential benefits of using local history as an

entry point into history for all students.
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6.3 Conclusion

From this research it appears that local history does illustrate national history. Michael

Riley (Appendix Q) so strongly believes in this concept that he says:

There is such rich potential in local history because young people see it
as their history. It would be great, | think, to structure a whole Key
Stage 3 around the history of Bristol (or any locality) making rich
connections with national and wider world history.

However, there is a danger in doing this, a danger highlighted by both students and
teachers. Bristol, is a city with a varied and rich history, but, other places are not. As
Yr7HAP Student 3 eloquently explains, there are disadvantages of using local history in
this manner ‘because some places don’t have any [history and]...didn’t get involved with
anything!” This is obviously a massive generalisation, but the student raises an important
issue that some localities will not be able to illustrate national histories as easily and
therefore a process of selection is certainly needed before a key stage curriculum as
described by Michael Riley is undertaken. The teachers echo this view more vociferously
and raise further concerns. Teacher Respondent 4, ‘if you localise history you run the risk
that students fail to understand that the entire country was not doing the same thing’
(Appendix P) and Teacher Respondent 2, ‘unless you examine many localities you can
never get a true national view of an event’ (Appendix P). Consequently, local history can
illustrate national history but as the teachers and students have discussed this is a process

that requires consideration.
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Chapter 7: Analysis - Is local history intrinsically interesting and if so why?

This chapter focuses on Hypothesis 1: Local history is intrinsically interesting as it forms
part of our identity. It is different from the work done in the previous two chapters as this
hypothesis did not have a specific scheme of work designed to test it, instead it was
included in the reflections from both Hypothesis 1 and 2. Therefore the findings in this

chapter come from both Year 7s and Year 11s.

7.1 Is local history intrinsically interesting?

Much of the academic work evangelised local history in terms of its intrinsic interest
(especially profound in Dymond, 1998, Stephens, 1977, Brooks 2008) and the findings of
this project do not contradict this. Of the thirteen students who were interviewed only
one (Yrl1MAP Student 1) said they did not like local history and this was only
‘because....you’re more likely to know the stuff [already]’ (Appendix H). Comments such
as ‘I think it’'s more interesting and fun’ (Yr7HAP Student 2) or ‘We’re interested in it. It’s
nice to do something that you feel...you’re interested in’ (Yr11HAP Student 4) were a
much more common response from both Year 7 and Year 11. Interestingly in both Year 7
and Year 11 one of the groups (high ability in the Year 11 sessions and middle ability in
the Year 7 sessions) were more vocal about their enjoyment of the subject than their
counterparts in the other group. Primarily this seems to be down to the fact that in each
of these groups there was one child who really enjoyed the subject (Yr11HAP Student 4

and Yr7MAP Student 1) and their passion appeared to set the tone for the session.
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Although this may have affected the validity of the findings, given the careful choice of

group participants | do not think this was the case.

The teachers’ comments mirror those of the students. In response to Hypothesis 3 the
teachers do not directly state their interest but their overtly positive comments in
Appendix M imply this. However, in response to Hypothesis 2 three out of the four

teachers questioned explicitly state their interest (Appendix P).

Whether we can categorically claim that these comments about interest directly relate to
local history does however remain questionable. It is clear that both students and
teachers found the work interesting but it is difficult to extract the interest in local history
from the subject material it is being used to illustrate. For example the Year 7 topic
focused on slavery a topic that students are normally very engaged with. Therefore,
although some of the comments made by students and staff say they found the local
history interesting it is difficult to know if this was due to the local element or the topic
element. Student comments imply it is the local element as many students explain their
interest by mentioning that it is ‘our own thing’ (Yr11HAP Student 1) or ‘I think it’s more
interesting and fun, really, to learn about the history of Bristol’ (Yr7HAP Student 2) and
there are other comments that mirror these. Therefore, although, it cannot be

conclusively stated, it does suggest that it is local history that is intrinsically interesting.

7.2 Why is local history intrinsically interesting?

The findings above imply that local history is interesting; the question that arises from

this is why. In the Literature Review chapter the question that was raised whether
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students found this interesting because it was part of their identity or whether it helped

them to create a sense of identity.

Looking at the comments given, identity is clearly an important factor. Both Year 11s and
Year 7s explain that their interest stems from a link with the local area. Yr11HAP Student
1 states ‘Yeah, and obviously it’s our city so... We’re more interested in our own thing’,
Yr11HAP Student 4 goes further to state ‘Well, it’s unlikely you’d be able to personally
relate to any national history’. The Year 7 students echo these comments and Yr7MAP
Student 1 says ‘Because it’s where you live and, like, something really interesting could
have happened, like, right down the road from you but, like, years and years ago’. All
these comments suggest that these students found this history interesting as they clearly
believe it is part of their identity as a Bristolian and all stress the importance of learning
about your own past. Barton & Levstik (2004) explain that this identification with the
personal is one of the most basic forms of historical identification. They go further to
state that this is normally a temporary identification though associated with middle years
children (as their curriculum traditionally focuses upon this) who when exposed to
national histories a new identification with the nation supercedes the personal, although
no reasons are clearly given for this. However, in this study, the stronger comments about
identifying with the Bristol content come from the Year 11 group contradicting this notion
even though these students have been exposed to local, national and international

history as part of their GCSE studies.

Looking closely at their comments it is clear that the students questioned felt pride in this
history, especially interesting given that one of these schemes of work focused on

Bristol’s role in the Transatlantic Slave Trade, a past that most Bristolians are not proud
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of. Civic pride comes out strongly as a theme both explicitly and implicitly in student
responses. Explicitly students mention civic pride as a key element of their enjoyment of
the subject. For example when Yr11MAP Student 2 was ask why they liked local history
and answered ‘Yeah, there’s a bit of pride in like you can understand how things work and
you can kind of... It makes you feel more involved’ (Appendix H). However, far more
common are the implicit comments from students when the statement ‘our city’ was

used on numerous occasions.

7.3 The value and purpose of identifying with local history

This dissertation is focused on the value and purpose of local history in the school
curriculum and although this research has shown that local history is interesting and
students identify with it, this is not sufficient for its inclusion. However the fact that these
students made so many comments suggesting civic pride does reveal a potential role for
local history in the teaching of citizenship. As Harris states history and citizenship have
often been ‘uncomfortable bedfellows’ (2011, p186) as history’s previous position may
have been eroded due to this new subject. Plus, as Davies states the teaching of
citizenship through history can be ‘dangerous’ (Davies, 2000) as it often brings up notions
of nationalism that have previously frightened British practitioners. However, at its basic
level Heater & Oliver state that the meaning of citizenship is that ‘individuals are citizens
when they practice civic virtue’ (1994, p8). As shown above these students took pride in
their local area and clearly identified with it. Therefore on a basic level local history can

provide a valuable purpose in that it can increase the sense of identity that children have
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with their local area. Tentatively, this purpose could also play its small part in mending
the ‘broken society’ (Cameron, Accessed: October, 2011) that David Cameron has
suggested prevails at this present time. Alone, local history will never fulfil the entire
purpose of teaching citizenship but it could be another pedagogical tool to use, one which

has up to this point been seemingly neglected.

7.4 Conclusion

This chapter has shown that teaching local history has value because of the way that
students identify with it and this may in turn have a greater purpose in the teaching of
citizenship. However, to a class teacher, the relative value of this in comparison to the
illustrating of national history or the aiding of enquiry skills is potentially less important
(although this may depend on context). Nevertheless, it is important to highlight the
passion with which the students in this study discussed their interest in and
identitification with local history. Relative to the other purposes for teaching local history
described in this dissertation the students’ comments imply that they believe this to have
the greatest value, given the large number of comments on this theme, and as a teacher

this should not be forgotten.
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Chapter 8: Impact and further work

8.1 Impact of the dissertation

The impact of this dissertation has been extremely positive. On a very basic level this
dissertation has resulted in two new schemes of work that have been very well received
by both staff and students. The slavery scheme of work that was designed to address
Hypothesis 2 was particularly well received by non-specialists who commented on its
depth of evidence (Appendix P) and this will be taught again in following years. Due to its
success the History department are discussing adding a Bristol field visit to compliment its
work and to mirror the success of the field visit designed to accompany the Bristol docks
work. Additionally the work was shared with colleagues in other schools in Bristol and the
M-Shed museum in Bristol will be hosting it on their learning website as exemplary

practice.

The Bristol docks scheme of work was designed to address Hypothesis 3 and more
importantly as a background to the GCSE controlled assessment. Students did especially
well in this piece of work with every student in my own class achieving a grade B or higher
except for one and this pattern mirrored the results of the whole year group. Our final
GCSE results had 93% achieving A* to C, a remarkable achievement that was highlighted
by our school and even some local papers. It would be a step too far to strongly link the
students increased engagement during the docks work and their overall success which
was the result of many other factors. However, the success of this scheme of work

certainly did play its part, no matter how small.
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On a wider departmental level, additionally, involving colleagues in the teaching of these
new schemes of work and in the process of evaluation as part of this dissertation has
resulted in a greater reflection about the role of local history in our pedagogy, from all
involved. Additionally sharing the outcomes from this dissertation has meant we have
now considered the introduction of further elements of local history. It would be difficult
to replicate an entirely Bristol focused unit on other schemes of work, as the content
would not be sufficient to cover topics such as WW1 or Empire fully, however, as a
department we have worked hard to weave in elements, often as part of Home Learning.
In a recently revised scheme of work on Medieval history students were given the choice
of three enquiry questions for Home Learning, one on the crusades, one on life in a town
and one on Bristol. The majority chose the Bristol enquiry ‘Why was it difficult to control
Medieval Bristol? which despite its difficult subject matter resulted in some outstanding
pieces of work, the best being a documentary now available on YouTube

(http://tinyurl.com/8yzv53a). This summer we are going to revise our Civil War scheme of

work and we have already set aside two lessons to study the events in Bristol where
major battles took place less than two miles from our school, thus emphasising the

continued impact of this work.

8.2 Further work

The scale of this project was by necessity small, thus the conclusions raised from this
work would benefit from being re-tested on a larger scale to prove its stability (Black,

1993 as quoted in Gray, 2004, p158) and to make more sophisticated recommendations
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about the inclusion of local history in the school curriculum. As stated in Chapter 4
stability tests could take place, both intrinsically and extrinsically. Intrinsically, this
method could easily be repeated with the same year groups in a different academic year.
Extrinsically, other schools with different socio-economic backgrounds could be tested to
make further judgements about the value and purpose of teaching local history. There
would be great value in this work, although it would by necessity be at the scale of a

doctoral thesis.

Further to this, the dissertation has led me to consider different paths for subsequent
research that do not necessarily fall purely within the sphere of local history. As stated in
Chapter 2 this project was always designed as a method to reassess my own pedagogical
position in a period of change where it looks likely that a return to content and subject
knowledge will be emphasised. As a result of this my pedagogical position has changed
over the course of this project, reaffirming my own enjoyment in learning narrative and
subject content which has led me to consider how students’ understanding progresses in
this element of learning history. Much academic work on the progression of children
learning history has focused on second-order concepts like cause and using evidence
(Shemilt, 1987 and Lee & Ashby, 2000) with little discussion of how children progress
purely in terms of their perception of the story of the past. In the Year 7 focus groups all
the children said they liked local history as they could ‘see it’ in their heads (Appendix J &
K) yet the Year 11 did not mention this at all. This could suggest that as they progress
children’s understanding of the past moves from a visual understanding to an abstract
understanding and this hypothesis has fired my curiosity. Current academic work has

focused on the value of narrative; Sean Lang continues to argue that the construction of a

51| Page



What is the purpose and value of local history in a secondary school curriculum? — Richard Kennett

narrative is not a low level skill and should be assessed properly (2012) and Hawkey
(2004) has argued the centrality of narrative in students’ understanding of history. But
little work has focused on how students think and comprehend these stories and whether
this changes or progresses with age. Therefore | would like to set up a study where | could
interview children at different ages, preferably Key Stage Two to Post-16, to see how they
discuss the past to see if a difference is discernible that might suggest a framework for
the progression of children’s perception of the narrative of the past which could inform

the teaching of history.
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Chapter 9: Conclusion

The purpose of this dissertation was to answer the question What is the value and
purpose of local history in the secondary school curriculum? After nearly three years work,
on the one hand I still feel | have barely scratched the surface of this enquiry, however, on

the other | am satisfied that | at least have some firm answers.

Local history clearly has its place in the secondary school curriculum and fulfils an
important role; an essential point to highlight during a period of governmental curriculum

review. In conclusion, my research has suggested that local history fulfils two main roles.

Firstly, and most importantly, the work has shown that local history can provide a scaffold
to enable higher level learning, whether that be in terms of source analysis or
understanding the bigger picture of national history. Working with sources or a narrative
that are familiar and of a smaller nature gives students the opportunity to progress in a
way that something less familiar or larger may not have allowed. Specifically in terms of
source analysis the contextual knowledge that students bring to local history sources
allows greater evaluation than a more abstract source would. In terms of illustrating
national history, the small scale and visual aspect (again linked to student contextual
knowledge) allow a greater understanding to take place. For this reason alone local
history deserves its place alongside the more common inclusions on a secondary school
history curriculum. Although | have noted that using local history can also have
disadvantages, such as running the risk of students inferring that the entire country is the

same as their locality, they have all been relatively trivial and can be avoided by careful
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planning which in my mind is greatly outweighed by the multitude of benefits that have

been identified.

Nevertheless this research has also highlighted a secondary purpose of local history,
namely that it may increase a sense of identity and arguably citizenship in relation to
one’s local area. Clearly most students in this project related to the local history that they
studied and saw it as their story. Although this reason is not as beneficial in terms of
historical learning, to these students the value of this may have been even more
important and is therefore an additional reason that school teachers should consider its

inclusion.

Local history has often been ignored or neglected by history teachers who have favoured
those narratives that they deem are either more important or easier to resource. The fact
that this dissertation has forced myself and my colleagues to consider how we could
include local history has had an extremely positive impact on our department and
importantly on student learning. | hope that through this dissertation others can also

come to see the value and purpose of including local history.
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Appendix A: Profile of School A

Profile of School A*

Total number of students 942
SEN Students 133
BME Students 196
Gifted and Talented Cohort (YG&T) 134
Receivers of Free School Meals 38

Gender Split

492 Boys, 450 Girls

*Data correct as of July 2011
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Appendix C: Year 7 Slavery Scheme of Work
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Appendix D: Parental consent letters for both Year 7 and Year 11 sessions
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Appendix D: Parental consent letters for both Year 7 and Year 11 sessions

Year 11 Letter

2 September 2010

Dear XXXXX

| am writing to ask permission for XXXX to take part in research for my
Masters in Education qualification. For my dissertation, | am investigating
the value and purpose of including local history in the school curriculum
and will be running a series of focus groups where students will discuss
their experience of learning about local history in the classroom.

The first of these focus groups will concentrate on the current Year 11
syllabus where students are studying Bristol Docks. During Term 2, |
intend to run two or three 15 minute discussions during mentor time with a
small group of selected students on the use of historical sources. | have
selected XXXX for this as | believe their insight and articulation on this
topic will be very useful.

All conversations that take place will be tape recorded and a written
manuscript will be produced. All student names and details will be made
anonymous and the tape will be erased following University of Bristol
research guidelines.

This is not a compulsory activity; you and your son / daughter are free to
decline participation if you do not want to take part with absolutely no
offence taken. However, if you agree to XXXX taking part, please
complete the approval slip below and return it to main reception at

I © \ou have any queries about any of the above
please do not hesitate to email me at || GGG

Yours sincerely

Mr R Kennett
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Appendix D: Parental consent letters for both Year 7 and Year 11 sessions

Year 7 Letter

26 April 2011
Dear XXXXX

I am writing to ask permission for XXXX to take part in research for my
Masters in Education qualification. For my dissertation, | am investigating
the value and purpose of including local history in the school curriculum
and will be running a series of focus groups where students will discuss
their experience of learning about local history in the classroom.

The first of these focus groups will concentrate on the current Year 7
syllabus where students are studying Bristol's involvement in the
transatlantic slave trade. During Term 5, | intend to run three 15 minute
discussions during mentor time with a small group of selected students on
the use of learning this local history. | have selected XXXX for this as -
- (their Humanities teacher) believes their insight and articulation on
this topic will be very useful.

All conversations that take place will be tape recorded and a written
manuscript will be produced. All student names and details will be made
anonymous and the tape will be erased following University of Bristol
research guidelines.

This is not a compulsory activity; you and your son / daughter are free to
decline participation if you do not want to take part with absolutely no
offence taken. However, if you agree to XXXX taking part, please
complete the approval slip below and return it to main reception at

I © \ou have any queries about any of the above
please do not hesitate to email me at || |GGG

Yours sincerely

Mr R Kennett
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Appendix E: Contextual data regarding both Year 7 and Year 11 student
interviewees
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Appendix F: Description of the focus group sessions for Year 11 (Hypothesis
3)
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Appendix F: Description of the focus group sessions for Year 11 (Hypothesis 3)

Session 1: What is a source?

This session focused on the question ‘What is a source?’ It was planned that the
discussion would open with this key question to allow a flow of initial ideas. Then to
support the discussion two sources were shown to the students to encourage them to
think about the nature of evidence. Both sources had been used in the preparation for
their Controlled Assessment, a painting of the Broad Quay and a quote about Bristol from
Daniel Defoe. Additionally both were picked due to their contrasting medium as it was
hoped this might also encourage further debate. The sources can be seen below:

Following the course of the River Avon, we
come to the city of Bristol, the greatest, the
richest, and the best port of trade in Great
Britain, London only excepted.

They draw their heavy goods here on sleds,
or sledges without wheels; and the pavement
is worn so smooth by them, that in wet-
weather the streets are very slippery, and in
frost weather ‘tis dangerous walking.

Daniel Defoe, A Tour Through the Whole
Island of Great Britain (1727)

Following these sources questions were asked about whether sources had to be from the
past as | wanted to see if students viewed a source as evidence for an enquiry or if they
purely saw them as objects from the past. To support this further, more stimulus material
was provided, an empty Coke bottle, a piece of sponge, a battery and a whiteboard pen.
Students were then asked if these were sources? It was hoped that this would be enough
material to continue the discussion for the 10 minute duration but in case a further two
guestions were planned and used:

e |[sthere a difference between a historical source and an artefact?
e Isthere a difference between a source of evidence and a source of information?

Both questions were purposefully vague to encourage maximum discussion.
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Appendix F: Description of the focus group sessions for Year 11 (Hypothesis 3)

Session 2: What source skills have you learnt this unit?

This session focused on skills. The term is vague and during the session it was
purposefully not defined to see how students defined the term themselves. It was
planned that like the last session the discussion would open with the key question and
allow an initial flow of ideas. In this case this resulted in a list of skills which students
described and | wrote down on a flipchart. | wanted this visual reminder of the what had
been discussed to make the second half easier. Once the list had been created | planned a
series of further questions to probe what they had learnt:

e  Which of these skills is the easiest?

e Which was the most difficult?

e Which activities in class or on field visit helped you learn skills the most?
e Which skill do you think academic historians use the most?

The final question was added to encourage students to think about the difference
between school history and academic history, as | believed that low ability and high ability
students would have very different ideas.

Session 3: Was local history an effective way to teach source skills / enquiry
skills?

The structure of this session was minimal compared to the other two. It was planned to
simply introduce the hypothesis to the students and allow them to discuss it. In both
sessions (middle ability and high ability) it was explained to the students that academics
in university believed this and | wanted to see if they agreed. This was done to establish
that the students were taking part in ‘real’ research and they were encouraged to either
agree or disagree with the statement. It was planned that this lack of structure would
elicit their true opinions on the hypothesis, it was what probably the most important of
the three sessions ran.
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Appendix G: Transcripts of high ability Year 11 student sessions 1 to 3,
focusing on Hypothesis 3
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Year 11 High Ability Pupil Session 1

Interviewer:

Yr11HAP Student 1:

Interviewer:

Yr11HAP Student 2:

Yr11HAP Student 3:

Interviewer:

Yr11HAP Student 3:

Interviewer:

Yr11HAP Student 1:

Interviewer:

Yr11HAP Student 3:
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What’s a source?

A source is a document which you can use to... You can put into an
answer to re-establish what you’re saying or you can see it to look
at what something is and what something has been before.

Okay.
Yeah, pretty much what he said.

A source is a document or material you can gather evidence from
to support or disprove an argument.

So does that mean that you have that... What do you mean about
this argument? When you were saying you have to use it in
something, what do you mean by that though? Do you mean... Do
you think anything can be a source then?

If described correctly and enough information to clarify it, you
could use anything for a source.

Okay, so we’ve been looking at these two, and these are two that
we’ve had recently, right? So one’s the (inaudible 0:00:57), one is
the Defoe quote. What makes these a source? I'm purposely trying
to be a pain by the way, I'm interested.

In this they have evidence. It may not be photographic but it’s
painting evidence of what an artist’s impression of it was, and
although it may not be completely reliable, any source is useful
because if it’s not reliable you can say why it’s not reliable and
then in that respect it’s useful.

So anything can be useful but useful for what? Please, Yr11HAP
Student 2, talk over these boys as well if... Useful for what, why is
it...?

Well, because obviously if it’s history we weren’t there so we need
some sort of thing to tell us what it was like. And | mean, the white
one, the account by Daniel Defoe, obviously he was there at the
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time so it’s probably... Although it is an interpretation, he knows
better than anyone.

So we’re saying that a source... And say if I've got you wrong, a
source is purely evidence for the past?

It's something that could count as evidence but obviously
sometimes it’s not very accurate.

You could use other sources to support your other sources to say
how reliable they actually are.

Okay, now that’s fine. Alright, so if I'm getting you right, we’re
saying that a source is purely evidence for the past but it can be
accurate or not, right? Is that what we’re kind of in agreement
with, yeah?

Yeah.

So looking at these things, right, we’ve got an empty coke bottle, a
bit of a sponge, a battery and a pen, right, these are random
things | gathered from my office. Are these sources?

They will be in 100 years’ time.

It depends what you’re talking about. | mean, the coke bottle
could be irrelevant to something, to the history, if you're not
talking about Bristol and then your coke bottle’s not relevant, it
depends what’s actually relevant to what you’re talking about.

What do you mean by relevance? This is an interesting point to
discuss though here.

It’s like if you’ve got a point you’re trying to argue and you’ve
got... Let’s say you’re talking about how a coke bottle’s produced
and you start talking about a battery then that’s not relevant, but
if your essay’s talking about something about coke then obviously
the coke will be useful. So something that helps to back up or
disprove whatever argument you’re arguing.

Are we all in agreement about that? So are we saying...? Now
what Yr11HAP Student 1’s been talking about here, | think, and
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again say if I'm wrong, is that a source only becomes a source
when you use it in your enquiry. Do you agree or disagree with
that?

Well, a source will always be a thing. | mean, it won’t just suddenly
exist when it’s been called a source or it’s included, but it can’t be
called a source until it is recognised as something that could be a
source, if you know what I’'m saying.

Slightly. Can you explain your point?

Well, because a house is just a house until someone says actually
that house could tell you how bricklayers laid in the 18" century,
in which case it then becomes a source because you could use it
for that specific argument.

So you’re saying that there has to be some sort of investigation or
an enquiry for a source to become a source because otherwise it’s
a thing but it becomes a source when it’s useful to a historian,
does that...? Are we all in agreement about that?

| mean, obviously there’s different types of sources but, yeah, in
the historical source sense that’s when it becomes a source.

Alright, now let’s put a different question out there then. What's
the difference between a source and an artefact? And | am trying
to stump you with a lot of these questions, I’'m interested to gauge
your opinion on it, right? I’'m not saying there’s a right or a wrong
answer, I’'m really interested.

Well, an artefact is just an object from ages ago but because it’s so
rare, it becomes so applicable to the past then it becomes a
source straight away, kind of way. Because if you find an artefact
you’ll just ignore it.

So is this coke bottle an artefact?
Well no because it’s like new.
Yeah.

So an artefact has to be old?
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Yeah.

Does a source have to be old?
No.

Why?

Because a source is something that can be used to argue a point or
not and anything can be used... Something being here now can be
used to argue a point in five minutes’ time.

Oh right. So what is a historical source then?

Something that lets information be gathered at the point of its
construction.

What do you mean by that YrllHAP Student 3, that’s an
interesting thing to say? What do you mean by that though?

Well, because the coke bottle might be a historical source. | mean,
not really now because it’s telling you what happened within a
very short time period and so... | mean, you could look at it in ways
of... It could be a historical source when you’re looking back at this
era, but like something... You know [laughter].

No | don’t, that’s what I’'m trying to... | want your opinion, not my
opinion, okay? So Yr11HAP Student 2 and Yr11HAP Student 1,
what do you think... What makes a historical source? So we’ve
talked about a source and a source is something that helps us find
out about something for an enquiry. What is then a historical
source? What is the difference between a source and a historical
source or is there a difference?

You can’t put a historical source on chips [laughter]. Sorry.
And that | will quote.

| don’t really know if there is a difference because any source,
whether it’s a short history or a long history, is still in history, it’s
still being produced or drawn or whatever. So like we’ve agreed a
source is something that can be used in like an argument and |
don’t think you can like draw a line where it becomes historical or
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not because some people might say historical comes at a certain
time period but | don’t think you can really say at this time period
it all becomes historical and from then onwards it’s not historical.

Yr11HAP Student 2? So what makes a historical source? | think
maybe Yr11HAP Student 1’s got a point, but what makes it an
historical source?

| guess it depends on what kind of like you use it for really.
Alright, so can we explore that then?

Well, if you’re using kind of like the coke bottle say, to support, |
don’t know, your argument now but it’s... | don’t really know
[laughter].

That’s fine if you don’t know.

Because it depends on what you’re talking about. Like a painting
can be used as a historical source but then...

Does it depend who’s looking at it?
Yeah, | guess so.
What do you we think of that?

What, so whether or not it’s an historical source depends on who
looks at it?

Well yeah.
Well, | suppose so but surely it’s more of a time period thing.

Maybe it’s a historical source but then the interpretations that
people get from them determine...

Who's interpreting? So are all of you in agreement then, it doesn’t
matter who's looking at it?
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Well, I mean, presumably everyone’s looking at it in the same time
period, so they’re all going to have different opinions on it, on
what it stands for, but it doesn’t affect how old the source is,
when it was made, whether it’s historical or not, as different
people interpret historical differently.

Okay, they agree with you, right. So last question before we move
on, what do you think or do you think there’s a difference
between a source of evidence and a source of information? So is
there a difference between a source of evidence and a source of
information?

A source of information being...?
| don’t know, what do you think?

As in written text, almost like actual information, justified
information, nothing you can interpret, just core information?

So that’s what we could define it as potentially. Or what do we
think? Or do we think there’s no difference whatsoever?

| think anything can be... Any... What were the two, evidence
and...?

Evidence and information.

Yeah, any information can be used as evidence in that way, so
anything you’ve got... Let’s say the sole purpose of it is to educate,
| can still use it as evidence, whereas if something is used as
evidence... | can’t think of an example but | don’t think every time
it can be used as information, just evidence, but I...

Well, evidence suggests something that supports a conclusion, so
information can be used as evidence, but evidence might be false,
because obviously you can interpret it in different ways.
Information seems more like a solid thing doesn’t it?

Okay, | see what you mean.

For me it was not like... Evidence maybe isn’t as reliable as
information, but depending on what you’re using it for. But if...



Appendix G: Transcripts of high ability Year 11 student sessions 1 to 3, focusing on Hypothesis 3

Yeah, because information can be used to back up the evidence
but the evidence maybe can’t be used to like...

Interviewer: | see your point. Okay brilliant, thank you guys.

[End of Transcript]
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Okay, yesterday we were talking about what is a source. Now do
you... Obviously Yr11HAP Student 4 you weren’t here yesterday
so you can’t contribute on this bit but we will move onin a
minute. What | want to know is do you think that what we’re
doing this term has helped you forge your opinions about what is
a source or not? Do you think it helps you...? Genuinely please,
be honest about it, do you think it’s helped you or not?

| think it’s helped me interpret sources, like sources analysis has
improved a lot because we haven’t really done much on that
prior to this, so | think hat improved.

Okay, Yr11HAP Student 2?

| think it’s kind of helped me like... Because | didn’t really know
how to do think about different sources before and how to pick
them and then like use other ones to support them and analyse
them together.

Okay, brilliant. Yr11HAP Student 3?

Well, the only source analysis we’ve done before topic was the
(inaudible 0:00:58) wasn't it?

Yeah. So probably maybe a little bit more in the Nazis but that’s
probably about it.

Yeah, one or two in the Nazis. So we haven’t done much but this
topic kind of drops you in it a little bit and you do respond to it
quite fast really. Yeah, it’s definitely improved.

Okay, good. In terms of skills then this term and your source
skills, what do you think you’ve learnt this term? I'm going to
write them down as well because I'm interested. What do you
think...? If we had to say the skills that you’ve learnt... And
Yr11HAP Student 4 please join in on this as well, in terms of
source skills you think you’ve improved on this term, which do
you think you have?

Choosing the sources.
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Right, okay. So let’s write this down, so selecting.

Using the source, analysing what you’ve done. If loads of
sources, getting ones that you want to analyse.

Okay, brilliant.

Yeah, so I’'m just evaluating really every aspect of it to help that
selection process, so looking at like the medium of New
Orleans(?0:01:49) and we had to get use the most useful source
for (inaudible 0:01:55).

Brilliant. Yr11HAP Student 2?
Probably looking at reliability again and then...

The exam questions people have done on sources say what does
this source tell you about this or whatever but maybe there
ought to be a question separate to sources and using the sources
to help so we’ve got to put them into context more.

So it’s contextualising these, yeah? Alright, that’s two things |
think, do you agree? You can say if I'm wrong, please do. So
contextualising using the sources, or using a contextual
background with sources, and then linking them as well, yeah? Is
that all we’ve done this term or do you think there’s more? Let
me show you these. Do you think there’s other words that might
come up?

No, | think that’s pretty much gathered.

Obviously there’s more stuff in the evaluation, such as purpose.
It's something that never motivates me.

Yeah | know, it doesn’t matter.

But generally like the topics you’ve done other than evaluation
could be probably broadened because we learn different source
skills but less of them because... | think pretty much what we’ve
covered.

Alright. Which of these is the easiest?
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Reliability, we did ages ago.
So reliability because you’ve done it before, yeah?
Had it drilled into our heads.

Yeah, okay. Which other one? So that’s the easiest one, yeah?
Can | write that down, is that right?

[Students agree]
Which is the most difficult?

The most difficult? Well, | imagine selecting can be quite hard if
the topic was difficult.

| agree, | think selecting is... Getting the right one to use in your
argument | think is quite hard.

Because with selecting you have to get the evaluation right, it
sometimes doesn’t quite fit what you need, and obviously if it’s
contextualising.

So you’re saying the selecting’s the most difficult because there’s
this idea that you’ve got to choose the right one, yeah?

Yeah.

But this one you know that you could get probably anybody to
do, yeah? Are we sure? Alright, that’s interesting. Now which...
Thinking about this whole term and last term as well, which
activities do you think worked best for doing this and which
didn’t? So let’s just think about selecting. Think about what
we’ve done, including lessons... | know it’s probably quite hard
because it’s quite a while back. Think about lessons, think about
the trip, which do you think was the best piece of work we did
that helped with selecting?

The only thing that pops into my head is on the trip we had to
choose two of the huge number of maps that showed a
particular challenge. And (inaudible 0:04:53) be able to choose
which ones were the most appropriate.
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Now why do you think that..? Okay, just asking you now
Yr11HAP Student 4, why do you think that activity especially was
especially good at doing this kind of selecting? What was so good
about that then?

The sources were all similar so we had to be critical about them,
instead of just saying this source is more relevant than this one,
which helped make it deeper and more complicated.

Okay, now that’s an interesting point. Yr11HAP Student 1, which
stands out for you, if anything does?

Well, for selecting?
Yeah.

| think the mock exam we did, the practise question before our
real assessment helped because obviously it’s the same source
booklet so that helps see... Like for that question we saw which
sources were good and bad and then... So obviously, yeah, we’ve
got the sources but then we’ve done it in a practise exam as well,
so you have to see like the way we have to use them as well. So
it’s putting it in like a real life situation, which | think was helpful.

Okay, that makes sense. Yr11HAP Student 3?
Well, we’ve done all of them haven’t we?
Does anything stand out for you as being...?

The evaluation just because we’re always evaluating the sources
and we did the massive table and to us it was quite done the
media and what it means because that’s quite outdated.

So the tabular kind of thing is good for you, yeah?

Yeah.

Alright, fine. Yr11HAP Student 2?

Just like reliability, when we looked at the (inaudible 0:06:28).

At the museum or when we did it in class?
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Both really. And then looking at (inaudible 0:06:37) and then
looking at how that backed up communication and how reliable
that actually was.

Right, that’s fine.
| agree with that, | thought it was good.

So that was good for this bit, yeah? Alright, final question then
because we’re only trying to make this clear as well. Basically
we’re doing ten minute slots. Which do we think is the one that
historians, real historians, do the most?

Selecting.
Why?

Because, as we said yesterday, | mean, almost anything has the
potential to become a source, so if they're looking back at a
certain time period there might be a lot of sources, a very small
percentage of which they actually need, unless they spend hours
just trawling with it.

We're given a source booklet with a few different ones, they are
given a whole world and they have to find out (overspeaking
0:07:31) time period.

And when you're selecting you kind of take the other factors into
account don’t you?

Yep, definitely. So you think this is the most important and the
other ones feed into it, is that what you’re saying Yr11HAP
Student 3?

Yeah.
Yr11HAP Student 1, do you agree that this...?

| think selecting, as YrllHAP Student 3 said, is the most
important and after that | think evaluating its reliability, because
obviously if the source is evaluated poorly, like it looks like it’s
not reliable, then obviously the two are going to link. So they
have to evaluate them and then check the reliability from that
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evaluation. | think the two go together and | think that’s quite
important for... It helps selecting as well, like Yr11HAP Student 3
said.

Now in terms of this scheme of work we’ve just done and we’re
thinking of changing it, which do we need to make more
obvious?

Contextualising.
Mm.

Contextualising? And how would you define that? I’'m purposely
trying to be a pain here. So this is the one we need to work on,
contextualising. How do | do that, what does that look like?

A word [laughter]. I'll just say what | think.

Yeah, for you.

It’s just a (inaudible 0:08:53).

Yeah. What does this mean then?

Using the sources to actually do something, show something.

| think it’s using a source to argue your point and putting it into
the... Obviously it’s putting it into the text by the word. So
getting into your situation, like the essay question you’re faced
with.

Okay, and using the source to argue a situation? So you think we
need to make that clearer?

Oh no, because that was very clear [laughter].
Okay. Please be aware that I’'m not going to be offended.

Although you went on about answering the question, you didn’t
specifically go on about how to use the sources to do that much.
| don’t think it was a problem but you could certainly emphasise
that more.
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Interviewer: Alright, so actually the point of improvement is using the source
to answer the question, yeah? Okay, | think that’s fair. Okay,
brilliant, done.

[End of Transcript]
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Right, last one okay? This is the last session I’'m going to do with
you guys. So all this term we’ve been doing about source skills
and we’ve been doing it through the medium of local history.
Why do you think or do you not think that that was the most
effective way of doing it? Do you think that local history was the
most effective way to teach source skills?

| think it’s good because in a national context sources can be
quite ambiguous or be tricky to use.

In what way, Yr11HAP Student 4, can you explore that?

They’re a lot more general. You can’t pick up a small specific
thing and say this applies to everything. It either only applies to a
small area or it’s a source that applies to a lot of areas but won’t
tell you very much, sort of.

Do we agree with Yrl1HAP Student 4? | think what Yr11HAP
Student 4’s saying is that local history is quite effective at
teaching source skills because the sources are easier to use. Do
we agree with that or not?

Yeah, I'd agree with that, because you can fill in the gaps, can’t
you, because you obviously know the local history.

Can you explain that a bit more, Yr11HAP Student 3, what do you
mean by filling in... Why is it...? Sorry, I'm doing this for this, but
why is it that... What’s so good about using those local sources
then? That’s what I’'m interested in, | suppose. What do you
mean by filling in the gaps?

Well, because if you find a source, say Liverpool, we don’t know
Liverpool really at all so we can kind of assume what it means
but we don’t really know, but if we can assume what a source
means in local history we know what it means so you can kind of
fill in the gaps and actually develop how accurate you interpret
the sources.

Okay.
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| think you can actually also look... And we were looking at cranes
and the different things down at the docks and we actually can
go and visit them and actually see what it’s like and it’s quite
easy to access as well. So | think having locally... You know,
you’re able to interpret those in different ways and be able to
look at them physically yourself.

So why do you... This is an interesting point. So why is it...? Why
do you think you can do this interpretation thing more easily
with local sources?

Because you can obviously visit them and if it’'s something
completely the other end of the country you can’t visit and then
for your own like interpretation you can’t make sure that that
source may be accurate, you can’t really evaluate it as well.
Whereas if it’s a close source and you can see like from what
the... From your own eyesight, that’s always telling the truth, so
the source you can see you can evaluate compared to what
reality is, whereas something the other end of the country you
won’t have seen first hand experience.

Okay, so we’re saying that the number one reason then is you
can visit these places and you can kind of get... You can evaluate
them, you’re saying, Yrl1HAP Student 1, right? We haven't
visited everywhere we’ve looked at but some of those sources
you’ve used. Why have they been...? So it’s not just about... |
don’t think, and you can say if I'm wrong, | don’t think it’s just
about the fact that we can visit these places. What else is it
about local history in particular then that is so good? It’s not just
about visiting Wales...

We're interested in it. It’s nice to do something that you feel...
You're interested in and it's relevant and you’ll remember
because it’s nice stuff to know.

Are we all interested?
Yeah, you’re a part of it.
You can kind of relate to it as well.

In what way? Because that’s an interesting thing to look at.
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| don’t know, if you... | mean, you can say |I've been there and
stuff like that and you can go... And also like the physical look at
it and then you can talk to people about it and people will kind of
understand that because they’ve been in Bristol as well.

Yeah, and obviously it’s our city so we want to... We’re more
interested in our own thing, because then we can know about
like... Not exactly where we come from but like how our city’s
grown up around us. So we can get more engaged because it is
something that’s like a close to us experience.

It is very relevant to us. | think Yrl1HAP Student 2 said
something about us being a part of it and | think that’s true
because... Just very briefly at the beginning we looked at the
aerospace industry and my dad works at Felton, he does that, so
for me knowing the history of that is very interesting because |
know where it’s all come from and | can look at where it is now.

Because it’s your own history?
Yeah.

Okay, that’s interesting. So do you think we wouldn’t appear to
do the same things with national sources?

Well, it's unlikely you’d be able to personally relate to any
national history.

| mean, we do know national history, it’s not like secluded as an
island, it’s not like a huge that doesn’t know anything about the
rest of Britain.

No, that’s the thing... That’s what | was going to say. | mean, all
of you are all bright students, you know a bit about the history of
the UK. Do you think though that it’s that...? Do you think that
you’d have been able to learn as much had we done it on a
national scale?

| think you would have learnt as much but there wouldn’t be that
initial interest, because obviously with Bristol you’ve kind of got
that pride for local history, you feel you automatically associate
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with it. With Britain | think you still learn just as much but you
wouldn’t have that natural affiliation with it.

So you think that the best thing about it is that engagement
thing, it’s getting you...?

Probably.

Yeah. | think you wouldn’t be able to experience it as much. And
when we went to look at like the Brodkey(?) image and stuff, you
could kind of mentally picture where that was.

Yeah, that was good.

Yeah, so you could say, okay, well that was down that place and
you could kind of relate to it, whereas if it had been somewhere
like Liverpool you wouldn’t be able to like learn how it’s
developed from when it was.

Yeah, because lots of the maps and things, you find yourself
thinking that’s not there anymore, why is that like that, this is
wrong, this is different, that’s really interesting to look at.

Yeah, that’s something interesting that Yr11HAP Student 4’s
raised. He said that when we were looking at maps that you
can... You know what’s missing and what’s not. So what else do
you have then if we’re doing local history that you wouldn’t if we
were doing something nationally? That’s probably not phrased...

Context, knowledge.

Context and knowledge, okay, that’s interesting, good. So overall
you think... If | said this statement then, local history is successful
for learning source skills, do you... If | have to ask you out of 10, |
want to ask you individually, 10 being yes | firmly agree with it,
zero being | think that’s entirely wrong, you could do it with
anything, what would your opinion be? Yr11HAP Student 2°?

| think it would be like seven.
| thought you were going to say seven [laughter].

Why seven, Yr11HAP Student 2°?
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| don’t know, | just... | think you can do quite a lot with (inaudible
0:06:29) and stuff.

Yr11HAP Student 1°?

I'd say probably eight because firstly there are less sources
obviously than there are on a national scale so it’s like there are
less to go through so you don’t have to leaf through every
source. And also we’re obviously more interested because it’s
like about our life, but also it’s... If you’re doing it on a smaller
scale then you obviously learn more and you get more depth and
| think for the control assessment we’re doing at the moment
you do need like the depth in it. So that to have a depth of
knowledge is more important than just having a brief outline of
everything.

Yr11HAP Student 47?

Seven because it is more interesting and... | don’t think it
requires different skills, | think it's the same skills just applied
slightly differently and you can do that either way, and | don’t
think it would get you better grades.

But...?

But it’s just nice to be doing something like that and if it's
something you’re interested in you’re more engaged, you'll
remember stuff.

Okay, brilliant. Yr11HAP Student 3?
Well it’s hard.
Yeah it is, yeah [laughter].

Because whatever type of history we’re looking at... | mean,
presumably you’ve done history because you enjoy it so you're
going to enjoy it, hopefully engage with whatever type of history
it is. But as Yr11HAP Student 1 said you’ve got a level of depth
and that and you do need an in depth so maybe local history
would be better. But obviously with a broader range you get
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more you can look into and it’s not quite as concentrated and
short-lived.

So out of 10?
Zero being the worst?
Yeah [laughter].

Five or six. | think like either two would be just as good as each
other.

Brilliant, thank you guys, absolutely perfect.

[End of Transcript]



Appendix H: Transcripts of middle ability Year 11 student sessions 1 to 3,
focusing on Hypothesis 3

122 | Page



Appendix H: Transcripts of middle ability Year 11 student sessions 1 to 3, focusing on Hypothesis 3

Year 11 Middle Ability Pupil Session 1

Interviewer:

Yr11MAP Student 1:

Interviewer:

Yr11MAP Student 3:

Yr11MAP Student 2:

Interviewer:

Yr11MAP Student 3:

Yr11MAP Student 1:

Yr11MAP Student 2:

Interviewer:

Interviewer:

Yr11MAP Student 1:

Interviewer:

123 |Page

Alright, first session then, what is a source?

It's something you can use to back up a statement.

Okay. Boys?

It’s like giving you like a picture or a painting of something that’s
happened in the past.

It could be documented or like material remains.

So we’ve got loads of different things there. How can we put that
into one definition? So Yr11MAP Student 1’s saying it’s something
about backing up a statement, you’re saying, Yr11MAP Student 3,
that it’s all different things, different mediums, and Yr11MAP
Student 2, you’re saying material remains. How can we kind of tidy
it into one definition? Can we?

Something you could use to learn about the past really and then
use it to back up your opinion.

Yeah.

Yeah.

Alright, fine. Let’s look at these two. So these two are things we’ve
been looking at this past term, one of them’s the Broadquay
painting and one of them’s that Defoe quote about Bristol. Are we
in agreement these are historical sources?

[Students agree]

So do these help us out? What is a historical source then? Are we
still in agreement then? Do we think...? Looking at these, does that
change your opinion?

No.

So we’re still thinking what, that a source is what?
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You can use them to help you learn about how things are in the
past. | don’t...

Yr11MAP Student 27?
| suppose they’re like evidence or like things... | think things from
the past or things that people have written about the past you can

use to like help you find out what went on.

Okay. Do we think there’s a difference between a source and an
artefact?

Yeah, because you can’t always trust a source but an artefact’s
just there in front of you so it’s kind of hard not to trust.

Yr11MAP Student 1°?

Yeah, because there’s like loads of reasons why sources can’t be
reliable and, yeah, if an artefact’s there you know it’s right and
you know it’s true.

Yr11MAP Student 2?

Artefacts are generally more reliable and you can’t really say that
that’s not how it was because it’s from the time and so... And the

sources can be manipulated.

So you’re saying sources can be manipulated, artefacts can’t. Are
artefacts always from the time?

No.

What do we think? | know I’'m firing a million questions about you
but that’s what I’'m going to do, I'm interested, okay?

| don’t know if they can always be from the past. | suppose they
have to be. | don’t know, I’'m not sure of the definition.

You’'ve never exactly sure when they’re from.

Alright. Does a source have to be from the past?
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No, because you could have a source of someone talking about
what things were like in the past, like a story or something.

Yeah.

You could have like a painting of someone’s memories from the
past.

Alright, let’s look at some other things. I've got some objects with
me. I've got an empty coke bottle, a skanky bit of sponge, a
battery and a pen, funnily enough things from my office. can we

consider any of those to be sources?

Yeah, you could say you drink loads of coke because you’ve got a
bottle of coke in your...

So what is a source though? If that’s a source what is a source?

Something you can use to back up your opinion or to cancel out
someone else’s opinion.

Something that gives you like information about how people live
or lived.

What Yr11MAP Student 1 said.

So all of them can be sources?

Yeah, pretty much anything can be a source as long as you use it in
a certain way to back up what you’re saying.

If you disagree, Yr11MAP Student 3, please say.
| don’t really know though, that’s the thing. | don’t think you can
use a battery as a source because it’s like powering stuff and

everything, so...

What do we think then, how could that... So what do we think,
that battery there...
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Can be an artefact.

When might that become a source? Do we think...? Different
question, sorry. Do we think that is never a source then, the
battery?

It could be in the future, like to see how we used technology.

So if we... In the future, so you got it from looking back on it?

Yeah.

So if we're saying... And please... Are we all in agreement then that
a source is something from the past, yes?

[Students agree]

Or talking about the past.

Or talking about the past. When does it become a source then? Is
there a definite point that you’d say, right, that battery is now a
source?

Just when it’s useful for the time you’re talking about.

When you actually want to use it you could say it’s a source
otherwise you could say it wasn’t if you didn’t want to use it.

Can we talk about that usefulness because | think that’s really
interesting. Yr11MAP Student 1, what do you mean by that, what
do you mean by when it’s useful to you then it becomes a source?

Well, because now it’s not that useful as a source but if like in the
future you were talking about how we use technology now you
could show that like that’s a sign of how we used things, like
batteries.

So who's it useful to though?

Historians of the future.
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Historians of the future? This is an interesting... I'm interested by
this. So you’re saying that a source is something that is from the
past and is useful to historians who are doing what?

Finding out about how we lived or...

How things have changed as well.

Alright, so they’re looking at change, they’re looking at how we
lived, yeah? Do we think...? I've heard some of these words being
used this morning, because you’ve used the word evidence, some
of you used information. Do we think there’s a difference between
evidence and information? Because all these objects that I've just
dumped on the table and the two sources we’ve looked at, you
could say we get information from them, do you agree?

[Pupils agree]

All of them, right?

[Pupils agree]

What's the difference between...? Is there a difference between
evidence and information?

| reckon the only difference between them is the format which it’s
presented with, like in information you could just get a load of
texts but with evidence it’s more solid, like in your hands sort of
thing.

So evidence is something you can touch do you think?

Yeah.

Or you can use evidence to back up information, so you could like
get information from that picture and then use a picture similar
and say that that information’s more reliable or accurate.

So evidence is something that we have to use to back up...?

[Students agree]
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Right, okay. Do we think then...? Last question, do we think there’s
a difference between a source and an historical source? Is there a
difference between a source that anybody might use and an
historical source?

Well, because historical sources could probably be used by
anybody.

| suppose a source could be like present day and a historical
source is like from the past, like Yr11MAP Student 3 said about the
coke bottle, you can work out that we drank coke. But like that’s
like not a historical source because it’s like in the present, now.
But say we were talking about... Like that’s 100 years old, that
would be a historical source then.

Are we all in agreement then?

[Students agree]

Brilliant, thank you guys.

[End of Transcript]
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Right, okay, second thing. So this morning we were looking at
what was a source and you all had some really good ideas, really
interesting ideas. What source skills do you think you’ve learnt this
term, if any?

How to identify a medium.

Okay, so we’re talking about medium, yep.

And being able to pick the relevant ones.

Okay, picking relevant ones. Yr11MAP Student 2°?

Looking at their purpose and seeing if they were being

manipulated for certain things.

Corroboration.

Brilliant, well done, the other group didn’'t get that word.
Corroboration, yep. Anything else?

The value of them, reliability.

Analysing them.

Yep. Anything to add to that Yr11MAP Student 2?

| don’t know, what have we got?

We've got medium, analysing, reliability, picking relevant sources,
purpose, value, manipulation and corroboration.

No, | think that’s it.

Okay. Which one of these then Yr11MAP Student 3s do you think
is the easiest one to do?

Medium.
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Yeah.

What, just analysing it in terms of its medium, just seeing what it is
and saying whether that...?

Yeah.

Alright. Which one of these do we think is the most difficult?
Reliability.

Yeah.

Why is that the most difficult?

Because if it's just a painting or something and there’s no
documentation about it, you don’t know whether it is just an
artist’s impression or whether it’s meant to be (inaudible 0:02:03).
Also it’s really, really hard to find anything that’s like completely
reliable, you always have to analyse it because other things might
not be reliable because of this.

Okay, Yr11MAP Student 17

There’s always two sides so it’s normally... There’s things that
make it reliable and things that make it unreliable.

Okay. Different question then. If we’re thinking about this idea
about reliability and it’s really tricky, which do you think... Which
activity that we’ve done in the last term, including the trip if you
wish to, helped you do that, helped you understand how to judge
something for its reliability? Can you think of anything that jumps
to mind of that was really useful to look about reliability?

The trip was quite good, in the museum.

Which parts of the museum, all of it or...?

The painting... When we looked at the Broad Quay picture.
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What was so good about that then? Because we’d looked at that
in class before but... I'm not saying you’re wrong in any way,
Yrl11MAP Student 1, because the other group said something
similar. What do you think was so good about looking at that
Broad Quay picture that helped you understand reliability?

It was a good example of like what things you can pick out of a
source.

Alright. Yr11MAP Student 27?

Yeah, like the person who was doing it went through it with us and
said like this might not be reliable and this might have been...
Explained it quite a lot.

So like a step by step explanation?

Yeah, and then you... These steps were like easy to put into other
sources.

Okay, so easy steps to use elsewhere.

Yeah.

Just making some notes, that’s all. And Yr11MAP Student 3?

(Inaudible 0:03:44).

Is there anything that you think we could... Any of these skills,
looking at these, so again... I'm going to read them out again,
Yr11MAP Student 2, so it kind of helps you out, medium,
analysing, reliability, picking relevant sources, purpose, value,
manipulation, corroboration. Is there anything that you think that
we need to focus on in terms of the way we teach this next year?
Like which one of these do you think we need to push a bit more
with the kids? Which do you think would have helped you out in
your controlled assessment?

More on the purpose and value, together.

You think purpose and value?
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Yeah.

Yrl11MAP Student 1, what do you think? You can disagree, no
one’s going to mind, Yrl11MAP Student 3’s not going to shout at
you.

The analysing.

The analysing, why do you think that?

Because | think just... If you're really good at it, it shows that you
have quite a lot of source skills, which is good for the examiner.

Okay. Yr11MAP Student 27?

Maybe the picking out the right sources or rating them.

The selecting one, yeah?

Mm-hmm.

Now why do you think that then Yr11MAP Student 2?

Because... | don’t know, if you’ve got the right source, sometimes
like you kind of struggle to... That you’ve got three good sources
but you’re not quite sure which one to pick. And then once
you’ve... But like if you can corroborate them in that one on there
it’s kind of easy, but picking out... You need to know which ones
are useful, because you don’t want to go off on one, like talk
about or analyse something that’s not relevant.

Can you give an example of that?

Not one that springs to mind. I’'m trying to think of... There was
some sources... Like the one in the book that we had, the people’s
nicknames, that wasn’t relevant at all, so if you picked that it
wouldn’t have helped you really.
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Okay, good point. Last question then that I'm going to question
you Yr11MAP Student 3s on this session. Which one of these skills
do we think real historians use most?

Reliability and analysing.

Yeah.

Yeah, analysing | would say.

So this one, analysing more, yeah?

Mm.

Analysing and reliability. What do we mean by analysing? Sorry, |
just want to clear this up so that we definitely understand. What

do we mean by this word, analysing?

To say what the source shows, thinking about how and why it was
made and things like that.

| suppose reliability would come under analysing it.

So you think they’re linked?

Yeah, because you can talk about..You can analyse it by saying
about reliability.

So they’re all linked together.

Yeah, most of them are linked together.

Yeah.

You think it all links together?

[Pupils agree]

And if we had to link it all under one banner then what would we

say, apart from source skills? Or do you think source skills is the
best thing to...?
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Yrl1MAP Student 2:  Probably source skills, or analysing would be the main one that
like they all come under.

Yr11MAP Student 3:  It’s quite big, it’s quite a broad thing, to analyse it. There’s all
these things will come under it.

Interviewer: Okay, brilliant, alright.

[End of Transcript]
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Last one then, okay? Now all my work at the moment is about
local history, okay? What | want to know, | want to know your
opinion. Academics, those fancy bods that sit in universities, say
that local history is brilliant for learning about source skills and |
want to know whether you agree or not. Do you think that local
history is better for learning about source skills, do you think it’s
better looking at local sources?

Well, | suppose with some sources you might have more
information about it because you’ve lived...

In what way Yr11MAP Student 1, what type of information do you
think you might have?

Like background information, so you might know why it’s there
or... | don’t know, stuff like that.

So why do you think that might help?

Because we’d be able to analyse it more and say if it’'s more
reliable and stuff.

You can go see it easier as well because it’s near you, like the
docks for example, you can just go see it and it’s easier to learn
stuff about it.

You can get your own sources and also you know like the
background information so you can back it up with your own

information.

That’s interesting, Yr11MAP Student 2, you say about getting your
own sources, what do you mean by that?

Well, because it’s local you can go and take pictures of, say, Pero’s
Bridge or whatever.

Okay. Do you not think you can do that on a national scale?

It’s easier to do it locally.
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[Others agree]

Why?

Because it’s right next to you, well, in the sense of being (inaudible
0:01:35).

Can we talk about it a little bit more then? Why do we think...?
What is so important as a historian that you know the area that
the source is looking at? Can we think about really why does that
help us out, why is it that you need...? Why do you think it makes
it easier? We've kind of skimmed the surface so | really want to
look at this in depth.

Knowing what the area’s like.

Yeah, why do you think that makes it easier to use sources that
are about that area that you know about, Yr11MAP Student 2?

Because you can think of motives for why people did certain
things, you know the area and what went on there and from that
you can back up your source. And then you can also find out its
purpose probably more easily.

Nationally it's harder to get the sources that are really useful
because you're... If you’re doing it in a local area you’re more likely
to get a resource that you need but if you have to do it around the
UK, for example, it’s going to be hard to get every single source.

So it’s easier for selection you think as well?

Yeah.

What about you, Yr11MAP Student 3?

| don’t know about (inaudible 0:02:49).

So why do we think it’s easier to use local sources? We all seem to
be in agreement that it is, why is it?
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Why is it that local history sources are so much easier to use?
We've had some stuff from Yr11MAP Student 2 saying that you
can analyse them because you’ll know a little bit more
background, that’s what Yr11MAP Student 1 was saying as well,
and we were talking about you can go and see them. What else do

we think? It doesn’t matter if you haven’t got any more opinions.
No, | can’t think of anything else.

You two?

No, not really.

Is that it, do we think that the only reason that local history
sources are better is because you've got a little bit more
contextual background maybe?

Yep.

Obviously you can get a bigger range of sources, larger range of
sources.

Okay, that’s selection, good point. Do you feel...? I'm going to put
another question out there then because I'm interested in your
opinion. Do you feel that it’s better to look at local history sources
because it’'s more interesting? Do you think it’s more interesting
looking at local history?

No, because like you’re more likely to know the stuff but if you
look at places you haven’t known then you’ll find out more

information and you’ll probably be more interested in it.

So you think actually local history is less interesting, Yr11MAP
Student 1, is that right?

Yeah.

And also if it’s like a... Say we’re looking at England in a particular
area or time period, there would be a lot more information
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because a lot more would have been going on, because it covers a
wider area, but if you look at Bristol less things would have
happened so there wouldn’t have been as much to talk about.

Because it’s local stuff you can see things and you wonder why
they’re there but knowing about local history you can understand
about why they’re there and it makes more sense.

So do you think it’s more interesting learning about local history?

| suppose what the local history of the place you live is about. If
it’s really boring then obviously not but...

Okay, so one last question then before we run off to lessons. Do

you think that...? Do you feel it’s interesting because you have
some sort of pride in that area?

Yeah, there’s a bit of pride in like you can understand how things
work and you can kind of... It makes you feel more involved
because you understand how this area works.

Yeah.

And you can see the places that you learn about.

So are we in agreement from this session that we think as a group
that actually the reason why local history sources are better, and
we all agree they are better, yeah? That the reason they’re better
is because you’ve got this contextual knowledge and that’s pretty
much where it... The be all and end all, yeah?

[Students agree]

Okay, brilliant.

[End of Transcript]
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Session 1: What have you learnt about the transatlantic slave trade?

This session was designed to encourage debate about what the students had learnt this
term to see if students discussed their learning in either a national or local context. The
session began by simply posing the key question to allow an initial flow of ideas.
Questions to the students were very open and despite being my own wide knowledge |
ensured that they provided the answers to any questions (e.g. what was the name of the
man who owned Pero?) as a group rather than providing them myself.

To encourage further discussion stimulus material was provided in the form of images
they had used in class, ranging from slave capture to merchant portraits. Some of the
images were purposefully vague (e.g. the Rum bottle) to get the students to move beyond
the obvious in their discussions. Students were given the images as a group and asked
them to sort them in a way that made sense to them, leaving the instructions vague to
see what was produced. The images can be seen below:
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Session 2: What local history have you learnt this unit?

This session opened with the key question to further probe the students understanding of
what they had learnt and in particular what context they viewed their knowledge; local,
national or international. Again, questions were left open and unanswered to guage
understanding. After this, these three contexts were explained to the students and were
written on three cards. Students were then asked to describe their learning in each of
these contexts. It was hoped that physically giving students these cards would mean this
would be more kinaesthetic and tactile.

Session 3: Is local history good for illustrating national history?

As with the Year 11 sessions this session was left very open to elicit true opinions and
allow discussion to naturally evolve. As with the Year 11 session the hypothesis was
introduced to the students and explained that this was from academics, thus tying them
into the idea of ‘real’ research. Differently to Year 11, each session opened with a brief
discussion about what the hypothesis meant to ensure that key terms such as ‘illustrate’
were understood by all.
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Let’s see if this is working. Yr7HAP Student 3 — it is Yr7HAP
Student 3, isn’t it? Can you speak, so | can just check the levels?

Hello.

Fine.

Hello.

Hello.

Brilliant, that’s all working. So, let’s start. What | want to talk to
you about, and we’ll only do this about five, ten minutes, | want to
see, what do you think you’ve learnt about the transatlantic slave
trade this last few weeks? What have you learnt?

We learnt the triangle and how England gave guns and stuff to
Africa. And we watch this film, Roots, which had Kunta Kinte in it.
And we did a test today.

You did a test today. And what was the test about?

It was about, why do you think abolishment order happened in a
date? 1807 or something.

So you did a little bit of work about abolition. You’ve done a little
bit of work about the slave triangle. What else have you looked

at?

We looked at what life was like on the slave ships and how
crammed it was.

And Roots kind of showed what it was like, and how they got sold
and stuff.

Good.
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We learnt about... it wasn’t just the English that were being mean
and taking the slaves; that the African captains... the chieftains
gave away their —

And how they captured them. They were just in a forest and they
just take them.

Okay, good. Sorry Yr7HAP Student 3, you were going to say
something.

| was just agreeing.

What | want you to do then... let’s see if | can jog your memory at
all. On here is a load of pictures. | want you as a three, and you’ve
got some pens, to order them, but | want you to talk about it. I'd
rather you wouldn’t write actually at all; more talk. But if you
need to you can talk. | want to see about... if you know anything
about these pictures and maybe how they are linked... and it will
show me what you’ve learnt over the last few weeks. Is that
okay? Go for it.

Is that John Pinney?

So which one, this one here, you think that might be John Pinney?
That’s Kunte Kinte. That’s the Georgian house.

Why don’t you spread them out see if... can we link any of these
together? So what | want you to do is see if you can make what is
called a concept map, all right?

Is that Pero? No, that’s not Pero.

Is that Miss Perrow?

No, it’s not your French teacher.

Wasn’t this someone’s house?

Yeah, wasn’t that - ?
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George... that was his house; John Pinney’s house.

Who’s John Pinney, then? And who’s that, then, if that’s his
house?

He was a plantation owner and he had a plantation in the
Caribbean and his servant was Pero. And this is Clarkson.

Okay. So what’s that there? Do you mind describing that?

That’s a bridge which was made for Pinney, because... no, for
Pero, because he never got to escape slavery and stuff.

Good. Okay. How are any of these other pictures linked?

This is the layout of the slave ships that they carried them to
Americainto—

And why do you think that was made?
| think it was to really help the crew and things when they were
putting the slaves in to know... or maybe it was to work out how

many slaves they could fit in to make a profit.

So we had some over here about Pinney and Pero. What are the...
what are... lots of other images? How do these all link?

Do you know who this is, Yr7HAP Student 3 or Yr7HAP Student 2°?

Is it Colston, Yr7HAP Student 3? Oh no, it isn’t.

I’'m not sure, but this is advertisement for -

Wasn’t this something... Thomas Clarkson.

Oh yeah, it might have been, actually.

No, | just know that name.

It could be the guy who did the sales for —
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Yeah, | think it was Thomas Clarkson.

Who'’s Thomas Clarkson?

Another person.

Another slave owner.

He tried to stop slavery.

And he tried to collect information; it was, like, his life’s work.

Let’s put him in here, then. What else have we got?

This is blue rum glass bottle thing.

Why is that there, do you think?

That they made.

This is the... the Africans wanted imported from England to them
in exchange for slaves.

What else have we got? So how do these all link together? Can
you see if you could draw... if we had to... if we’ve got some over
here, some over here, some over here, do you think we could kind
of draw some lines between them, maybe? And describe it as
you’re doing it, if that’s all right.

These three are all connected because of John Pinney and Pero.

Good. Let me write that down. This is Pinney and Pero stuff,
yeah? What else?

These two would be connected because these are slaves who are
going to be sold at this —

So this is the slave boat and the advert.

Would these two be because... their work?
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Which ones are those? Can you just describe them for the - ?

That’s when they do the crops and -

Yeah, so the plantation stuff, and...

Isn’t that when they were captured?

| don’t know.

That’s been taken on to the ship.

So it would be on this one.

That might be going on -

So just link it to this one.

So that’s the rum bottle to the ship, because that’s what they
traded with.

And then Kunte Kinte was on the ship.

And the ship to Kunte Kinte. All right, | like that. | think that works
a lot. What about the plantation one, then?

That could link to Kunte Kinte, maybe.

Yeah, because he worked on a plantation. And so we’ve got this
one left, and you said this one was Thomas Clarkson, and so that
one’s left. Where do we think that one might be?

Well, he looked at slave ships.

Brill. So we draw a line through. Okay, really good. Take a seat.
A couple more questions. Why do you think that as teachers we
should teach you this? Why do you think it’s important that you

look at this?

It’s a bit of local history to know the history of Bristol.
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Why’s that important? Why do you think that’s important?
Because it’s humanities.

You're right, it is humanities, and we do have to learn about
history in humanities; that’s one of the three. Why learn about
this history, though?

Is it to stop it happening in the future?

Okay, maybe.

To show us how bad it was.

I’'m genuine... I'm just interested. Why do you think that we’ve
chosen to let you guys study this topic?

It’s quite interesting topic to learn about.

It’s quite a big event in history.

Yeah, and it’s kind of something that Bristol was really big...
involved in.

Were other places involved?

America.

Africa.

Lots of European countries.

The Caribbean.

What about places in the UK?

Manchester, Liverpool.

And London. But Bristol was, like, the main shipping port.

You're just saying all the cities you know.
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You're just listing cities. That’s fine; that’s not a problem, Yr7HAP
Student 2. Sorry, Yr7HAP Student 3, what were you going to say?

Bristol is, like, the main shipping port. So lots of the boats went
there.

So which do you think... and maybe these pictures might trigger
you a little bit — which do you think is the most important thing
that you’ve learnt about this term?

Probably this connection, actually.

Can you explain that, Yr7HAP Student 3, rather than just pointing,
because it’s not a video, so we won't get it?

| hadn’t realised how horrible it was on the slave ships, and we did
loads on that.

I think it was the slave triangle, because you got a big basic
understanding of how it all worked and what they did and
everything.

And as all the people who were trying... | don’t know what they
were called; people who tried to abolish the slave —

The abolitionists.

Yeah, the slave trade. And | was, like —

Why do you think that’s so important, Yr7HAP Student 1?

Because you just kind of see how... because people were just
saying how we just wanted the slaves all the time, but as well
people were trying to get rid of it.

Sorry ..you were going to ... before the door just weirdly... you
were going to say something. That door made you lose your

point. Anything else you think that... anything else that we missed
talking about that you think you’ve learnt about transatlantic slave
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trade this term? Or maybe anything more that these pictures kind
of give you some clues about?

| remember when we were talking about how everyone in Europe
thought people from Africa and the slaves, like, were really stupid
and they didn’t really know much. But then it showed us some
pictures of what they made and how they are actually really
intelligent as well.

And Thomas Clarkson, he collected evidence of this, and he had
secret meetings at the Seven Stars in Bristol.

Which is what?

It’s a pub.

Brilliant. That will do for today.
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What | want to ask you about today is | want to ask you what local
history you think you’ve been learning this term? Do you think
you’ve been learning any.

Obviously with Bristol. Yeah.

Tell me about what you’ve been learning in terms of Bristol then.
We were doing about —

The slave trade in Bristol.

Yeah, because it’s quite a big shipping port.

Yeah.

And about the Seven Stars in the pub by the docks, and about the
docks.

Yeah.

Learning about the story of the Seven Stars. What other things do
you remember about the slave trade?

Oh Pero, he lives on St George’s place.

And Yr7HAP Student 3 Colston who was like a statue (inaudible
00:00:41) and stuff.

Good, okay. Do you remember any other stories or facts about
Bristol and Bristol’s slave trade?

Oh yeah. Is it Pero, no not Pero, the other person, who did the
bridge?

Pero.

Oh vyeah, Pero’s Bridge, and he worked at Perry’s house or
something. We haven’t done that much on Bristol.
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You haven’t done that much?

Yeah, we only did... yeah, it's more just general slave trade. Bit
about Bristol but | don’t think we really did much.

No.

So do you think this is more general history or local history you’ve
been learning about?

General.

| think it’s general because local would be more just about Bristol
and that area.

| think kind of both because we learnt about people who were in
Bristol and what they did, and we learnt about those people who
actually like, who lived in Bristol. And also we learnt about other
places where they did the slave trade as well, so it's not just
Bristol.

Sorry.

It’s alright, doesn’t matter if you’re finding it really... why are you
finding it funny, Yr7HAP Student 3?

(Laughs) I'm looking at Yr7HAP Student 2.

Yr7HAP Student 2, what are you doing? Right, so, can we focus on
this because this is interesting to me.

Yeah.

So you’re not sure if you’ve been learning just about Bristol, you
think you’ve been learning about generally everything as well?

Yeah.

Yeah.
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Why? Can we focus on that? I’'m really interested in that.

Okay.

Well it’'s more just like spread out with America and Africa, and we
look at the kind of things they take and...

| think it’s harder to get like resources in Bristol, because there’re
some better places round the world, but it’s been quite interesting
talking about Bristol, because we live in Bristol.

Yeah we (inaudible 00:02:25) to learn more about Bristol than the
general slave trade.

Yeah.

Do you not think some of those lessons that you’ve done though
have been about Bristol, have they not had a Bristol focus though?
That’s what I’'m interested in.

Well we know about the Seven Stars that was in Bristol.

Well | (inaudible 00:02:39).

Sorry, one minute, it’s alright I'll come back to that in a minute. So
what are the Seven Stars, what story does that tell us, what issue
does that tell us about then?

It’s like the pub where all ship men went, and Thomas Clarkson
collected his evidence from there, like speaking to all those
people, and kind of tried to abolish the slave trade.

So do you think maybe the Seven Stars tells us about abolition?

Yeah, and it’s like they were the main people.

So why do you think you were also learning about Pero and his
master who’s called John Pinney, why do you think you were
learning about that as well and what do you think that might tell
us about? Or do you think nothing at all, it’s just about Pero and
Pinnie?
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Because he owned a... what are they called?

Slave plantation.

Slave plantation, yeah, in the Caribbean, so it was sort of
connecting.

So these things are connected, yeah?

Yeah.

Yeah.

Okay. Let me show you something else then and let’s see if that
might let us think a bit more then. So we’ve got over here three
bits of paper. Now, on these three bits of paper we’ve got three
words, can you read them out for me, Yr7HAP Student 1? So we
got it for the...

Global history, national history and local history.

Now you’ve been doing a bit of all of this, haven’t you really?

Yeah.

What do you think fits into local history that you’ve been learning
about?

About all the -

Seven Stars.

And the abolitionists.

And Thomas Clarkson.

Actually topic thing was, do you think Bristol should apologise for

it’s role in the slave trade? And that was a bit of our local history,
all about what Bristol to do.
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What do you think you’ve been learning about with national
history then?

How the countries were involved with each other, and that it
wasn’t just American it was also Bristol and Africa and the
Caribbean, so quite a lot of countries.

What about globally?

The slave triangle.

So as a whole? Alright.

Yeah.

How do these three, local, national, global, do you think they’re
linked, and how do you think they’re linked?

| think they are, because | can’t remember who it was, it might
have been Yr7HAP Student 3 Colston or something, who shipped
in the slaves. | can’t remember who it was.

It was Yr7HAP Student 3 Colston, yeah.

He shipped in the slaves from America. No, from Africa. So that
was kind of national as well.

Okay, good, so some of these things are local and national, is that
what we’re saying?

Yeah.
Yeah.
Do you think the stuff you’ve been doing this term, the
transatlantic slave trade, do you think that fits into local, global or
national more? | mean in terms of the lesson you’ve been doing,

which one of these do you think they fit under?

Global.
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Global.

Global.

That’s interesting. Okay, that’s interesting. And how do you think
these fit together? Or do you think they don’t?

What, in our topic?
Not necessarily in that topic, Yr7HAP Student 2, how do you think
they fit together? Do you think they fit together at all? Are there

links? If there are can you explain them? Not even in terms of the
slave trade, do you think they’re linked at all these things?

Well local history is part of national and global history as well
because they’re just part of...

Yeah, and like all the global history, some of it involves the local
history.

So can we discuss this, this is interesting to me. There’s nothing
wrong with nicking a sweet either, let me take one. Please do.
Yr7HAP Student 2 said that local history is part of national history.
Yeah.

Anybody else think about that? And in particular maybe also, if
local history’s part of national history, is that linked to what we’ve
been doing in class?

Yeah.

In what way, Yr7HAP Student 3?

Because Pero, he’s from Bristol and then he told the world like
what his opinions were and collected evidence around the world
about slave trade, and how bad it was.

Yeah.

Go on.
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Because like, | reckon that lots of people learn about the slave
trade in America and in Africa, and it kind of involved our local
history, because they learn it because they were involved in it as
well.

Anybody else? Because | don’t know if you’re aware, you
probably aren’t aware because you’re not a teacher, as teachers
we have to teach you about the transatlantic slave trade. Now

why do you think we’ve done it with a focus on Bristol?

Because they played a big part in the slave trade and it’s like good
to know what happened in our city.

And it was interesting to know also that where we are now in
Bristol this all happened, you can relate it to things that are here,
like Colston, and Pero’s Bridge.

Good. Yr7HAP Student 3?

Probably like to stop it from happening again, and...

There’s no right or wrong answer, please, come on.

To stop it from happening again and maybe because then we
knew what happened in the past, so history.

It’s all blooming history, isn’t it? It’s all blooming history, all right?
Okay. Really good, thank you, that’s all | wanted to do for today.
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Yr7HAP Student 3, can you just do a test for me?

Hello.

Hello.

Hello.

Perfect. Good. This is what we’re going to look at today. Yr7HAP
Student 1, would you mind reading them out for me?

Local history is good at illustrating national history.

What do we think this means? What do we think this word
illustrating means, first of all? It obviously doesn’t mean drawing
pictures.

Trying to make a picture in your head.

You're sort of explaining national history. Like, we’re relating to
local and national history.

Yeah, like, giving you an idea.

What do we think about this statement? Do we think that’s true
or not? So, local... I'm going to read it again, and | want each of
you to give me your opinion on it. There’s no right or wrong —
local history is good at illustrating or explaining or showing or
giving you the big picture of national history. What do we think
about that?

It’s false.
Why do you think that, Yr7HAP Student 3?
Because some places don’t have any of... didn’t get involved with

anything. Like, say in the slave trade, Bristol did do a bit, but it
was other countries as well which did more.
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| think it’s kind of more false, but it kind of shows you local
history... it might be involved in national history, but as well
national history is more known, and this... more important.

| think it is kind of true, because you can relate local history to
your national history and see how it’s linked together, and... oh
yeah, this was connected to the London or everything like that, so
yeah, | think it is true.

What do we think about... so if we’re talking about the local
history of Bristol, what do we think the local history of Bristol is
good at?
histories at all, or do we not at all? Or do we think they’re just

Do you think it’s good at illustrating any national
Bristol histories? That’s what... | don’t know.

Well, if, kind of, like, the slave trade, for example, it involves
Bristol but it involves other places as well. So yeah, but also it’s

kind of, like...

| think it is, though. If you look at Bristol’s local history you know
about other... like Africa’s history and others.

Why do you think that, Yr7HAP Student 2? Why do you think if we
look at Bristol’s history we can look at Africa’s history as well?

Because of the slave trade and the links between them. So the
slave trade and the triangle.

Yr7HAP Student 3, what do you think?

About this statement?

Yeah, or about... what do you feel... what local history of Bristol do
we think... what history of Bristol that you maybe know about,

what might that be good at illustrating... national issues-wise?

| think it sort of shows that it happened in loads of places, and
Bristol was involved with it.

Okay, that’s fine. What we’ve been doing this term... you may not
have known it, or not, but we’ve been talking... you’'ve been
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learning about the history of Bristol, and the history of Bristol with
its link with slave trade, and what we’ve been trying to do is show
you what the bigger issues of slave trade were. Now, how well do
you think that has worked? Do you think that’s good or do you
think that’s not good? What do you think the benefits of learning
just about the slave trade in Bristol and where Bristol has links...
what do you think the benefits of that and what do you think the
disadvantages may be?

| think the disadvantages are, we’ve learnt a lot about Bristol, but
we don’t know in that much detail really what happened in Africa
or America.

Yeah. So if someone asks about the slave trade we’ll just kind of
talk about what happened in Bristol. We'll talk a bit about what
happened in Africa and America, but not as much.

What do you think, Yr7HAP Student 3?

Yeah, | think it’s a disadvantage, because you don’t actually know
what the other countries did, and you might just think Bristol was
the main part of it and was in charge of the slave trade, sort of
thing.

Okay, why do we think it might be... so we’ve looked at the
disadvantages. What might be a good reason, then, for learning
about the slave trade but with a Bristol focus, which is what we’ve
been doing? What do you think the benefits of that might be?
Because we’ve been doing that. We’ve been learning about the
slave trade, but each of the lessons that you’ve been looking at
have got little pieces of Bristol history kind of dotted in there. So
if you remember that... when you did the slave triangle, all those
pieces of evidence, they’re Bristol evidence. When you did, what
was it like to live as a merchant, you looked at John Pinney —
Bristol man. So what do we think the benefit of looking at things
with a local focus, then, of national issues? What benefits are
there? Are there any?

| think that it sort of helps sort of understanding of how it all
works.
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Whey do you think that, though, Yr7HAP Student 2? That’s really
interesting to me.

You know about Bristol, and it’s easier to understand Bristol as in
it. If it was just America... we don’t know much... well, you two
might have been to America lots, but | don’t know that much
about American town or thing... where they went and what it was
like. But in Bristol it’s one link in the chain that you really know
and understand, and that’s good.

That’s an interesting idea.

Yeah, and it kind of relates to all the other thing... kind of, like,
kind of understand. Because we looked at Bristol, and we did look
at the others; not for that much, though, and it tells us what went
on in Bristol. And it kind of showed us the links.

Definitely, yeah.

Can you explain your opinion, Yr7HAP Student 3 or Yr7HAP
Student 1?

| think it’s good because we looked at Bristol, because we, like, live
in Bristol, so we know where the places are. It's like... so the
docks, we knew where it was, but if we were doing it, say, Africa,
we haven’t been there, so we don’t really know what it’s like
there.

Sorry, Yr7HAP Student 1.

It kind of puts a picture in your head how it was like if you know
where it was.

Can we talk about that a little bit more? That’s what I’'m finding
really interesting. Yr7HAP Student 2 said, it gives me a link in the
chain. And you say, you know where... it helps you because you
know where it is. Why do we think it’s so important, though, that
we’ve looked at Bristol history... what makes it so much better,
maybe, to look at Bristol history, so that you understand it?
Because with the slave trade we could have looked at London or
Liverpool. We didn’t; we looked at Bristol. Now, why do we



Appendix J: Transcripts of high ability Year 7 student sessions 1 to 3, focusing on Hypothesis 2

Yr7HAP Student 1:

Yr7HAP Student 3:

Yr7HAP Student 1:

Interviewer:

Yr7HAP Student 2:

Yr7HAP Student 1:

Interviewer:

Yr7HAP Student 1:

Yr7HAP Student 3:

162 | Page

think... can we think about this a little bit more? Why do we think
it's so much better, maybe, to look at Bristol than it is other
places?

Kind of because we know... because Bristol was one of the most
important places of the slave trade in England, and also it kind of
puts a picture in our head. Like, if they say where John Pinney
lived, | think it was him, and show a picture of us... well, we knew
where it was, so we could picture... we could picture him living
there, but we knew what...

Creative mind.

We knew what it was kind of like there, and if it’s by the docks, we
knew kind of how it was.

Why do you think that helps you?

It’s easier. When you’re learning about the slave trade which you
haven’t learnt about before, it’s easier when you’re starting to
learn about it, you kind of have a helping hand, though, knowing
about Bristol already, because you’re here and the history sort of
helps us, | guess.

It’s quite interesting, because you go to buildings in Bristol and
then you can track them down and work out what they were in
the slave trade to see, like... my house, say, it could have been like
a merchant’s.

I’'m sure most of you have been to Park Street and you know that’s
where John Pinney lived. Why do you think though that that... you
keep saying, | know where it is and that helps me. Why do you
think it does help you so much? | really want to... I'm interested in
this.

Because you can, like, visualise what it’s like. So you can see... you
can imagine people, like, walking down Park Street.

Although it’s more modern these days, there’s kind of still old
buildings, so yeah, like | said, you can kind of imagine them.
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| think it’s more interesting and fun, really, to learn about the
history of Bristol than the history of some unknown town in
England.

Do you agree with that you two as well.

Yeah.

Why do you think it’'s more fun... why do we think it’'s more fun to
learn about Bristol as opposed to Manchester or Liverpool that we
don’t live in and we don’t really care about, because they’re up
north or somewhere funny?

We can kind of say... if we just go to that place, we’ll be, like, oh, |
know what used to go on here, and you could say, I've been to the
place where —

John Pinney lived. And so at the docks, if you're taking... like,
walking on the docks, you can... people might have... John Pinney
might have been walking where you are, and it sort of makes you
imagine what it was like.

Yeah. So it makes you think about it a little bit more. What do
you think, Yr7HAP Student 2? You said it was more fun. Why do
you think it makes it more fun?

I’'m not sure, really. 1 just think it’s good. | think sort of it just
makes it seem more realistic what you’re hearing, and yeah, it’s
easier to (inaudible 0:08:58) about all these historical facts and
things.

Good. Anybody else any other opinions or things you want to say?
Done, sure? Fab.
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Alright, can | just test for levels? Yr7MAP Student 3 do you mind
saying your name for me?

Yr7MAP Student 3.

Yr7MAP Student 1.

Yr7MAP Student 2.

Perfect. Right, okay, we’re only going to do this for about ten
minutes so you’ll be on time for lessons. All right? So first of all
we're going to do three sessions this week and the first one today, |
want to know what do you think you’ve learnt about the transatlantic
slave trade in the last term? Can you tell me what you think you’ve

learnt?

Like how they ship them from one place to another, so they were
really cramped in the space that they sailed across to America and -

That the chiefs got their people and like -

What do you mean by ‘got their people’ please?

Like captured.

Okay, perfect.

Like the slaves and sold them to the captains of the ship. Well they
weren’t exactly that nice to them -

[Alarm sounding]

Sorry, Yr7MAP Student 2.

They weren’t exactly that nice obviously; they didn’t treat them as
proper people; they say they’re bad. They’re not exactly human;

they’re just animals where they are actually people and they weren’t
that nice to them.
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Okay, really good. Why do you think it’s important to study this
history?

Because it’s what we did in the past and we need to know that we
shouldn’t make the same mistakes to capture people just because of
their race and make them enslaved just because of what they looked
like and the reason how bad it was for them.

Yr7MAP Student 1, when you say ‘we’, who do you mean by ‘we’?

Like white people who would have power now and could do the
same thing, but because it was so bad that they wouldn’t now.

Okay. Yr7MAP Student 3 and Yr7MAP Student 2, what do you think?
Why do you think it’s important that we study the slave trade?

To know the wrong and rights about life and when you do your GCSE
and you get your marks it can help with your further life and
education.

Okay.

Yeah and it makes us like aware that it’s already been done and it
shows how horrible it was so that we learn from our mistakes and
don’t do it again.

Good | like that and if I had to ask you what the most important fact
was you think you’ve learned last term, what do you think it might
be? We'll start this then Yr7MAP Student 2, what do you think it
was? The most important one thing that you think that’s the thing
that I’'m going to go home and tell my mum and dad about or that’s
the thing that I’'m going to try and remember.

The slave trade was completely not fair and the wrong thing to do.
Okay.
That Britain agreed to it because it’s quite surprising that they would

have known what would happen, kind of, or how badly they treated
them.
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Alright, Yr7MAP Student 1?

When we went to Africa their chief was willing to sell someone’s life
for just stuff like glass and rum and stuff for someone’s life that
they’d give.

So why do you think that’s so important?

Because it was their people and it was wrong and it’s important to
know that that’s what they did.

Okay, good. Now what I’'m going to show you now is I've got a
selection of pictures and images of things that you might know
something about or you might not. Now, obviously, because we’re
taping this, you need to describe what you’re looking at, okay. So
don’t just go ‘that one, that’s that’ because otherwise we won’t have
a clue what we’re talking about on the tape. Is that okay? So what
I’'m going to do, I’'m going to put some photos out and | want you to
tell me maybe how they’re linked. So move them around; feel free to
just chuck them round the table and | want you to explain how
they’re linked to maybe what they’re about. Is that alright? We've
got one, two, three, four, five, six, seven, eight, nine, ten. Go. Tell
me what they’re about. Are any of these linked, kind of almost to see
if we can work this out together.

Well, I think this one’s the Pero’s Bridge at the docks.

And what’s that about?

| think it’s about this man who was involved with the slave trade
called something Pero.

Yeah. Okay.

And he helped imported the goods.

Sorry, Yr7MAP Student 1, are you going to answer?

His name is John Pinney | think.

John Pinney. Who's John Pinney then as well?
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He was a merchant who made a lot of money from his West Indies
farm that he enslaved slaves to work on and then he moved back to
England, to Bristol, that’s where he lived in this house -

And which house? Which one? Sorry we’re looking at another
photo. Which one? Do you know what this is called?

Yes. (Inaudible 00:05:14). | don’t know the actual name of the house.

So he lived in that house?

Yes.

Okay. So then that photo and that one are linked. Right, what else?

That is John Pinney.

So we'’ve got a portrait here and you think that one’s John Pinney. So
then these all link up. Does that make sense?

Yeah.

Yeah. Alright. O.K. tell me some other photos then.

This is a plan of how they were able to get more slaves into a boat by
lining them up really close together and in a really cramped space so

they can get more slaves in and make more money.

Okay, good. So we’ve got a picture of a boat and a plan of a boat.
Yeah what else?

This is a rich man, probably from having slaves and selling slaves.

So we’ve got another merchant here then, yeah?

Yes.

And this is a boat which | think that the chief of like the tribe and he’s
bringing some men to ride the ships.
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So which one do we think that one might link with then Yr7MAP
Student 3?

The boat?

Okay, good. So we’ve got a picture of the capture and we’ve got a
picture of the boat. They link up. What else? You tell me.

That is the rum that’s used for the sailors.

So we'll put those two together. Alright, good.

And this is a picture of a man who’s chained up and how they
captured Kunta Kinte.

That Kunta Kinte? Who’s Kunta Kinte?

There was a programme called Roots on and he gets captured from
Africa and he was enslaved and gets brought across the Atlantic in a
slave boat and then sold to a man who wants to turn him into a
proper slave.

So where might we put that one then?

Maybe by the boats?

Okay. We'll put him by the boats.

And this is a picture of slaves chopping down sugar cane probably in
the West Indies.

What were they doing with the sugar cane; where was that going?

To Britain?

And why do you think it was going to Britain?

Because they didn’t have the weather to grow the sugar cane that
they wanted.

Why did they want that?
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To make pies and things.

To make tea.

Tea? Okay. To go in my sugary tea then. Alright, okay, go on then.
What else have you got?

| think this (overspeaking) -

So it’s a gun advert. Soit’s a gun advert from where?

From Bristol.

From Bristol.

And why is that relevant?

Because they got gun powder.

Yr7MAP Student 2, | think you had an idea about this. Why is that
advert relevant?

Because it used the slaves to help make it, so it’s basically a slave
factory.

This is a slave factory in Bristol, or...?

Well the slaves make the guns and it’s to do with the slaves.

Okay. So where might that go in this load of pictures here?
Probably John Pinney maybe.

John Pinney maybe. Alright, I'll put that with those two. And where
do we think Kunta Kinte goes? Sorry | should have said that before.

Sorry the plantation, where’s that one going?

With Kunta Kinte, because he was a slave and he had (inaudible
00:08:36) things like that.
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Can we have your name? Sorry, you’re eating.

Yr7MAP Student 1.

(Laughing) Yr7MAP Student 3?

Yr7MAP Student 3.

Yr7MAP Student 2.

Perfect. That worked a treat. Last time | spoke to you, we were
talking about the slave trade and you told me all the stuff you’ve
been learning and that was really good and really interesting.
Today, different question, different question. | want to know

what local history you think you’ve been learning this term?

Like about Bristol, or...?

If you think so, yeah, tell me. What... or what do you think... let’s
start with a different question. What do you think local history is?
[Bell ringing] Typical. Blooming bell.

History like happens near -

Two secs. Let’s wait... sorry. Yr7MAP Student 3?

History that happens near... like near you, so if you lived in London
then it would be like around there but if you lived in Bristol,
history that’s maybe in Bristol or like (inaudible 0:01:00) Bristol.

Do we all agree with that definition? Is history near us, yeah? So if
we think it’s history near us, what local history have you been
learning about this term?

Like Bristol’s role in the slave trade. So, like, they were the ones
that let the ships come into the docks there and there’d be loads
of, like, you could see around the docks, like, loads of big
buildings, like now, that were from when the slave trade was
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happening and that’'s where they swapped the goods and
everything that they did.

Can you give me an example of a building that’s still there Yr7MAP
Student 1? Do you know of any?

Colston Hall?

Yeah.

That was... Edward Colston built it with the money.

Yr7MAP Student 2, do you know of any? Any buildings that are still
there?

Well there was the Seven Stars Pub.

Mm-hmm. Why is the Seven Stars Pub important?

Because that’s where... was it... | don’t know who it was exactly
but that’s where he, like, collected all the information about
slavery and that’s how he abolished it.

Was it (inaudible 0:02:04) Thomas Clarkson?

Yes.

Yes, it was. Brilliant, well done. And any other stories you think
you’ve learnt local, about local history? Or any other bits of history
you remember about, local history you think you’ve been doing?
So, we’ve had some stuff about some buildings and you said the
ships came in and out and we’ve got the Seven Stars Pub.

Like, some of the stuff that is here now wouldn’t be here without
the slave trade, like the floating harbour, because they used that
because so the ships could get in and out even if they tide was
low. So if, for the slave trade, so if that hadn’t happened maybe
they wouldn’t have that.

Okay, really good. What do you think Yr7MAP Student 3?
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Yeah... maybe like some of the houses we have here wouldn’t be
here, so like we might have not come in as far in like building them
because... people had to like... it like got progressed because they
needed the housing for the captains and the masters and stuff.

So, some of the housing in the city got progressed?

Yeah.

Yeah.

Why did it get progressed because of the slave trade?

Because the slaves would come. That means there’s more people,
so they might have a -

So slaves came to Bristol?

No.

Oh, no, no -

The slave traders.

Oh, okay.

Yeah, the traders, they came and then they were all rich and so
then they would like build bigger houses and they might even
open it out to, say two small houses into a big house and then it
was like stranded, or something.

So why do you think the slave trade is so important to Bristol?
Because it helped us, like even though it was such a terrible thing
we have like quite a lot to thank for it, like the reason why people
come to Bristol and like the Colston Hall or to see the floating

harbour, we wouldn’t have them.

And it gives us money to improve things and keep on going.



Appendix K: Transcripts of middle ability Year 7 student sessions 1 to 3, focusing on Hypothesis 2

Interviewer:

Yr7MAP Student 3:

Interviewer:

Yr7MAP Student 3:

Interviewer:

Yr7MAP Student 2:

Interviewer:

Yr7MAP Student 2:

Interviewer:

Yr7MAP Student 1:

Interviewer:

175|Page

That’s a really good question, a really good point. Okay. So it
provided money and it provided those things that people come to
see. That’s really good. Do you think...? | think you can write
three words down. Alright: local; national; and global. Now,
history... sometimes you can categorise history into different
things and some people think things are local history, national
history and global history. All the stuff you were doing last term
about the slave trade; what do you, which one of these categories
do you think it fits under?

National... local, most of it and the bit to do with the West Indies
and Africa would be maybe global.

So which one do you think mostly though Yr7MAP Student 3?

Local.

Local. Most of the slave trade is mostly local history. What do you
think Yr7MAP Student 2? Do you agree or do you think it’s
something different? And please say if you do disagree, that’s
fine.

| might disagree a bit, yes.

So what do you think it is?

It could be just national because | think England took quite a big
role in it. Then again, it could be global because it was also the
other countries all communicating and trading and making up
different points that (inaudible 0:05:55).

Yr7MAP Student 17

| think it was global because, if you think about it, Bristol couldn’t
have done it without Africa or America because they wouldn’t
have been able to trade the goods and the travel that they do and
then... So, yeah, because it was other countries.

That’s quite well explained. Are these three things linked in any
way? How do you think the... Are they linked?
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I think so, yeah.

How?

Because from local, that local point could be exactly where the
boats come; the national would be like other people coming down
to get the ship’s stuff and goods and bring it back to their place,
where they live in England; and then it could be global because
that’s... the global places were Africa, America and UK, so they all
link together as well.

I’'m just going to explain it a bit differently now and | want to see if
you two agree or disagree. If local stuff is stories just about kind of
our local area or our area that we live in and national stories are
stories that are important about Britain and explain Britain’s past
and global stories are stories that are about all of our, the whole
Earth’s past, do you think they are linked in any way, these
stories? So, these are stories that are specifically about this area,
stories that are about our country and stories that are about the
wider world, | suppose. Do you think they’re linked or...? It might
be a bit of a difficult question but | wondered...

Can you... well, you wouldn’t be able to have the... like if one of
the parts of our local, like if Bristol didn’t exist, you might not be
able to have a global.

How? Can you explain that? That’s an interesting idea.

Because if you didn’t have Bristol in it, then they wouldn’t be able
to dock the ships anywhere so they wouldn’t - well, anywhere
that’s like here - and so they wouldn’t be able to ship them. So you
wouldn’t be able to ship, get like the tobacco and sugar from
America. If they didn’t get, the Americans didn’t get any money
for their goods, they wouldn’t be able to buy the slaves that they
got from Africa.

Yeah, | agree with Yr7MAP Student 1 because like... because it’s all
like linked in some way but there’s also things that are quite
different from because... they didn’t have the buildings that the
people like in the other countries that were important to Bristol.
That helped like Bristol like say, no, don’t be part of it any more.
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And so the triangle was like broken and it’'s more like a (inaudible
0:08:46).

Really, really good. Any other points then to today? Any other
thoughts or theories about what we’ve been talking about for the
last eight minutes? No, all of you?
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Right, can you say your names so | can see it’s working.

Yr7MAP Student 2.

Jackson.

Good.

Yr7MAP Student 3 Norman.

Good.

Yr7MAP Student 1 Russell.

Lovely. Okay, here we go. Right, last one today. What | want to
talk to you about is this statement. Yr7MAP Student 1, could you
read it out for me?

‘Local history is good at illustrating national history.’

Right. So what was local history? What did we say local history
was yesterday?

History near you.

Right. History... I'm going to write this down so it helps us out.
‘History near you.” We talked about national history a bit as well,
what did we say national history was?

Like Britain.

Britain. And what else? So Britain... history though, what do you
mean by...? So this is history near you, so what’s this then? Is this

something about history of Britain then, or is it what?

Well if you're from, like, Chinese, it would be like the history of
China.

Right, okay, so —
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So it's—

So let’s change that then.

- the nationality of yours, your, like home town or...

Yeah, like the English, what happened in the English history.

So the history of what then?

England.

But you said it wasn’t if you were from China. What does that
mean then?

Like, if you’re, like, born in a country then that’s, like, the history
of the nationality.

Right, the history of the country you were born in?

Yeah.

Alright.

Shouldn’t it be the country you live in?

Let’s put ‘that you live in’ then.

Yeah.

Yeah? So we know what local history is, we know what national

history is, what does this word ‘illustrating’ mean? And it doesn’t

mean drawing a picture. So what do you think this word

‘illustrating” might mean?

Maybe ‘shows’.

Shows. Anything else?
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Like, if you say local history’s good at illustrating it might mean,
like... because if you drew a picture it would help you work out
what the story was about so kind of help you work it out.

Working it out. Love it. Alright.

Maybe like a map or something.

Yeah, good. Mapping it out, working it out, showing you. Yeah?

Yeah.

So this statement, those clever bods who work in universities, they
think that local history is good for kids your age at showing you
about national history. | want to know what you think based on
what you’ve looked at this term. What do you think about that?
You can say whether you think they’re wrong, whether you think
they’re right, and that’s what I’'m interested in. Let’s go through
each of you. Yr7MAP Student 1?

Well, | think it is quite good at illustrating national history because
if you didn’t, like, have your local history it wouldn’t be as
interesting to learn about the national history because there might
be, like, less things to know or there might be... you’d probably
want to know about your local history before national.

Why do you think you’d want to know about your local history?
You said it was ‘interesting’, what makes it interesting?

Because it’s where you live and, like, something really interesting
could have happened, like, right down the road from you but, like,
years and years ago.

Why do you think that’s important though, Yr7MAP Student 1?

Because it’s kind of like... it’s not like ancestors in your family, but
where you live, kind of ancestors of where you live.

Okay. Yr7/MAP Student 3, what do you think about this
statement? Do you think that local history is good at illustrating
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national history? Or do you disagree? Because that is also
perfectly valid, there’s no right or wrong here.

Yeah, well | do agree with the statement because lots of people
live in different areas of Bristol, so if you put them all together and
their history it will make sort of England’s history.

So if all those little histories get stuck together that makes the
bigger history?

Yeah.

That’s interesting. Alright, okay. What do you think, Yr7MAP
Student 2?

Well | kind of agree, yes, because the local history is important
because, like, it is about what you kind of... where you are and... it
just matters. So if we learn that then it changes from local to
national to worldwide, and if you get... the nationality is England
and Bristol is situated in England, and it kind of represents
whereabouts it happened (inaudible 00:04:45).

Okay. Two things | want to talk to you about. Firstly, let’s link this
back to the slave trade. Why do you think, or do you think, is a
better question, do you think it was a good idea to look at the
slave trade with a focus of Bristol? Do you think you learnt about
the bigger issues of the slave trade by looking at Bristol, or do you
think that you didn’t? | don’t know, what do you think?

Yeah, | think we did because, like, we learnt about, like, John
Pinney who, like, lived in Bristol, and Thomas Clarkson —

What national history do you think that you learnt through
learning about Pinney and Clarkson then?

Well, Clarkson went from the Seven Stars Pub in Bristol and then
he went, like, around Britain. Like, he went to Manchester and he
got loads of people to sign a petition saying slave trade is wrong
and stuff like that.
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Yeah, it makes you, like... people, like... from my point of view |
don’t think that you would be so much interested in people’s, like,
pasts and, like, Africa or something when you’re not really from
there, so it’s more interesting if it’s near you and that you can
really, like, go down and, like, see the place what you’re talking
about, or, like, link it with something else.

| like that idea. We'll come back to that in a minute. Yr7MAP
Student 2, what do you think?

Yeah, because if there’s something that was very interesting but it
wasn’t even at all near you, then all you would do was, like,
probably look it up in a book, but whereas if it happened in Bristol
where we live, we could actually go down, have a look, experience
what it was like maybe, a bit.

Let’s focus on that for a minute. Why do we think it's so
important to learn about local history? What makes it really
interesting? You keep talking about you can go down and see it,
why do you think that’s a help? Why? Like, what makes that so
much better than if you looked at history in Plymouth or you
looked at history in London? What makes that better that you
can...? What do you think? | mean, you talked about going down
and seeing it, and | know Yr7MAP Student 1 has, and Yr7MAP
Student 3 has as well, what makes that better?

Because, like, if you... say, Colston Hall, for example. Because you
can, like... you can really kind of... you can see it properly and you
don’t... because if you did do something about London or
Plymouth you’d probably have to look it up on the internet and
the pictures might be blurry and it’s also, like, you would want...
because you know that, like, you could say... if it was in Plymouth
you’d be, like, ‘Oh | might go there for my holiday,” but if it was
Bristol then you might be able to say, like, ‘Oh yeah, | performed
at the Colston Hall,’ or something like that.

Yeah, and you can really sort of relate to what happened, like,
because | think it’s better if you can actually see the thing, like, an
object or something, if you’re looking —
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Why does that help you think about the past though? Why do you
think that? Because | think it does as well, but I’'m just interested
to see why you think so.

Because you can, like... if there was, like, a scratch on the object
and then they might say, ‘Oh this person did that,” and you could
actually, like, see how he sort of did it and you could sort of... |
don’t know, you could sort of, like, say, ‘Oh yeah, | saw that and
that information’s...’

Yeah, | would say —

So you’re saying about going down to see these places, Yr7MAP
Student 2, why do you think that’s important?

It's important to see things because obviously you can get around
and have a look and say, ‘Oh | went to the Colston Hall and | saw
all about the slavery,” where if you’d just go onto the internet or
look up about Plymouth you’d say, ‘I read a book about Plymouth,’
it’s not exactly as exciting.

[Bell ringing.]

We've not taken you down to the Seven Stars Pub, and have any
of you seen the Seven Stars Pub before?

Yeah.

Yeah.

Okay. You've walked past it yourselves though?

Yeah.

Yeah, I've been in it.

Oh you've been in it?

Yeah, I've been —
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Okay, well a different question then. What makes it more
interesting learning about the Seven Stars Pub, learning about
abolition through being in the Seven Stars Pub? Why do you think
it makes it easier to think about the past knowing that you’ve

been in it or seenit? What do you think? Why?

Because you can see what it’s exactly like and what’s happened to
it since.

And you know what they’re talking about. So if you were learning
about somewhere in London that’s, like, someone, like —

I’'ve never been to it.

- because in English we’re doing Shakespeare and we’re learning
about The Globe Theatre but, like, none of us have ever been
there but... so it’s kind of... we can’t really picture it in our head.

So it helps you picture it?

Yeah.

Yeah.

That’s interesting. One last question then, because I'm going to
make you late otherwise. Are there any problems, do you think,
with learning about... or trying to learn about national histories,
like the transatlantic slave trade? Do you think there’s any
problems with learning about national histories through local
history? Do you think there’s any disadvantages for doing it that

way?

No, | don’t think so.

Like, did you say from nationality to —

Like, if I'm looking at big national histories like the transatlantic
slave trade, like the industrial revolution, like Tudors, do you think

there’s any problem with learning about those big national
histories through local eyes, or through local history?
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Well | suppose Bristol is part of a national thing because it’s part of
England, and it did happen there as well as other places. So | don’t
see why not, but then again it would be the same for a different
country so if you were in Africa you might want to see what
happened there.

What do you think, Yr7MAP Student 1°?

| think that —

Are there any problems, do you think?

| don’t think there are any problems, but | think you... instead of...
like, learning local history is, like, really important but you
shouldn’t just learn about that, you should learn about the
national history and it, but... because —

Why do you think we need to do both?

Because if you —

That’s interesting.

- just learnt about the Bristol history you wouldn’t, like, know that
much so you’d be able to tell your parents, ‘Ooh yeah, like, we
went to the Seven Stars pub’ and everything, but if they said, ‘Oh
do you know anything about what they did in Manchester?’ you’d
just be, ‘Oh he made people sign a petition,” that’s all you’d know
because you’ve learnt that through Bristol but you don’t know as
much as you could.

What do you two think about what Yr7MAP Student 1 just said?
Yeah, | agree because | think they link together as well.

Yeah. | also agree because... yeah, it sort of... it all joins up.

It does all join up. Okay. Good. Really fantastic interesting ideas
today, and we’ve gone over time.
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From: Richard Kennett _

Sent: 28 October 2010 09:27

ro - |

Subject: Masters - Questions on local history

Importance: High

Please feel free to answer in as much or as little depth as
you wish:

1. How would you define a source?

2. What key source skills do you feel the students learnt
during this scheme of work?

3. Do you think that local history was the best method for
teaching these skills? Please explain your opinion.

4. What do you feel are the advantages and disadvantages of
using local sources?

187 |Page



Appendix M: Teacher responses to the Hypothesis 3 Questionnaire

188 | Page



Appendix M: Teacher responses to the Hypothesis 3 Questionnaire

1. How would you define a source?

Teacher 1 Respondent:
A piece of historical evidence

Teacher 2 Respondent:
Evidence about the past, it could take a number of forms just some for example;

* Written — Diary entries, Official documents, etc.
* Visual — Paintings, Photographs etc
* Spoken — Oral histories

2. What key source skills do you feel the students learnt during this scheme of work?

Teacher 1 Respondent:
e Use of contextual knowledge and application to a source
e How field work can support and develop understanding of historical skills
e Source comparison
e Change within a city

Teacher 2 Respondent:
How to select an appropriate source, How to assess usefulness of sources, How to assess
reliability of sources.

3. Do you think that local history was the best method for teaching these skills? Please
explain your opinion.

Teacher 1 Respondent:

Local history has provided an opportunity to explore sources beyond the classroom in a
challenging and engaging way. Students have accessed museums, looked at the city and
listened to at least one interpretation which has enabled them to have a deeper
understanding of change.

Teacher 2 Respondent:

Yes. Because, students can easily picture the area that is being studied and relate to that
area and the developments and therefore help their understanding of the sources. Also,
students are able to get access to a greater range of sources.
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4. What do you feel are the advantages and disadvantages of using local sources?

Teacher 1 Respondent:

Advantages:
e Students can relate to the area visually / experience
e Supports students understanding and application of interpretation as they already
have their own view point
e |f good links with local museums etc... are made the sources can be of a higher
quality than those found in books / internet
e Ability to visit the area / source - field work

Disadvantages:
e Can be repetitive — local history is a compulsory element of primary history
e Often a topic that students are less than enthusiastic about
e Need to train staff, background reading

Teacher 2 Respondent:

Advantages- As stated above.

Disadvantages — students may have preconceived ideas about the development being
studied.
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From: Michael Riley (G

Sent: 07 November 2010 16:00:07

To: Rich kennett (G

Hi Richard

I think that there are two main way in which SHP's approach to
historical enquiry and sources has changed over the last few
years:

1. Source analysis is now seen as inseperable from historical
enquiry. Creative thinking about the nature of historical
questions that are the starting point for learning, and the ways
in which students can be helped to use historical sources
positively and constructively as part of their historical
enquiries, are now central to the way that SHP approaches enquiry.
For recent examples of this see our new Key Stage 3 series.

2. The other dimension is a more sophistaicated approach to
historical knowledge. SHP was always about knowledge as well as
'skills', but the last few years have seen some really creative
thinking about the relationship between in-depth and outline
knowledge that underpin engiries. Again there are some great
examples of this in the Key Stage 3 series, and it's going to be a
strong feature in our new A level series.

Hope this helps
Best wishes

Michael

From: Rich kennect <
To: Michael Riley

Sent: Wednesday, 3 November, 2010 20:49:24
Subject: RE: Local History Masters Project

Michael,

Many thanks for your responses below I am most grateful as I am
sure you are very busy and please do not apologise for questioning
the question, my students do it all the time and I love it!
Additionally your comment about designing the whole of KS3 around
Bristol is very interesting and is partly where I envisage the
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work I am doing for the dissertation to take me.

If you do have an additional 5 minutes could I also ask one more
question:

Q: Has SHP's approach to sources / enquiry has changed at all in
recent years and if so why?

Many thanks again,

Richard

Date: Wed, 3 Nov 2010 16:54:29 +0000

rrom: Michael Riley |G

Subject: Re: Local History Masters Project

To: Richard Kennett [

Dear Richard

Thanks for your enquiry. Here are my responses to your questions.
By all means quote me in your Masters dissertation.

1. The SHP places local history as one of its 6 key principles. In
terms of source skills why is ‘history around us’ so important?

I think we need to be careful here to distinguish between 'local
history' and 'history around us'. One of the SHP principles focus
on the latter:

Generating an interest in, and knowledge of, the historic
environment has been a core principle of the Schools History
Project since its inception. Engaging with ‘history around us’,
and considering what the historic environment can tell us about
people’s lives and beliefs in the past, are some of the most
stimulating aspects of learning history. The Project believes that
there should be more opportunities for children and young people
to study ‘history around us’ and it continues to develop
innovative approaches to the study of the historic environment.

Our emphasis here is on fieldwork. One of the original aims of SHP
was to stimulate history-related leisure activities by fostering
interest in and knowledge about the visible remains of the past.
Fieldwork was also intended to provide students with the
opportunity to engage with a distictive form of historical enquiry
that combined documentary evidence with the physical remains of
the past ....exactly what you are doing at Bristol Docks!
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That's not to say, of course, that SHP doesn't promote all aspects
of local history. Another of our principles focuses on diversity
and an aspect of this relates to place:

A particular hallmark of the original Schools History Project was
the emphasis it placed on diversity. SHP believes that the history
curriculum is often too narrowly defined, and that it should
continue to offer more opportunities for children and young people
to study a range of periods in history, civilisations and cultures
beyond Europe, family and local history and more social and
cultural history. SHP campaigns for a history curriculum that
reflects the continuing social, cultural and ethnic diversity of
Britain. The Schools History Project promotes diverse content,
diverse approaches to the study of history and a focus on the
diverse experiences of people in the past.

2. What do you see as the advantages and disadvantages of using
local sources?

I'm not sure that this is the right question to ask - sorry to
sound like a patronizing politician on the Today Programme!
Obviously, using local sources enhances the study of history in a
myriad of ways. I though a brilliant recent example of this was
Michal Wood's BBC series 'The Story of England' which really
engaged the people of Kibworth Harcourt (including primary and
secondary pupils) with their local past. As Michael Wood said, it
was the wonderful sources that brought the history of the village
to life. I don't think that the history of ordinary people's
lives features strongly enough in our curriculum and local history
is such an enriching way to engage with this. There is such rich
potential in local history because young people see it

as theirhistory. It would be greatI think, to structure a whole
Key Stage 3 course around the history of Bristol (or any
locality) making rich connections with national and wider world
history.

I don't think there are any disadvantages in using local sources.

3. What are the key skills you would hope students would learn
from using local history sources?

I'm not sure what you mean by 'key skills'. I don't like the term
'skill' as it seems to me to be reductive. A focus on local
history provides a rich context for pupils to do all the things
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listed in the importance statement for the 2008 National
Curriculum:

History fires pupils' curiosity and imagination, moving and
inspring them with the dilemmas, choices and beliefs of people in
the past....

Good wishes

Michael

Dr Michael Riley
Director, Schools History Project

www.schoolshistoryproject.org.uk

From: Rich tennct: <[
To: Michael Riley N

Sent: Thursday, 28 October, 2010 9:54:27
Subject: Local History Masters Project

Dear Michael,

My name is Richard Kennett and I teach History

at Redland Green School in Bristol. We met last year at an
excellent SHP course you delivered at Bristol Museum on historical
enquiry. At the course much of your focus seemed to be on local
history which partly inspired me to choose local history as the
focus of my Masters in Education dissertation.

For my dissertation I am investigating the purpose and value of
local history in the school curriculum. Academics have highlighted
three areas where local history is particularly successful:

- Local history is excellent for teaching source skills

- Local history is excellent at developing a sense of
identity

- Local history is excellent at illustrating national issues
on a local level

For each of these areas I am completing an action research
project, teaching a scheme of work that addresses this and then
reflecting on the hypothesis with students and teachers. I have
just completed the action research for the first of these,
teaching a Year 11 group with a controlled assessment focused on
Bristol Docks for the OCR SHP GCSE.
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At the course you gave me your email address and said that if I
had questions for my Masters project I could email you. If you do
have 5 minutes I be most grateful if you could answer the
questions below as the perspective of the SHP director would mean
this reflection is far more meaningful and interesting for
analysis. If you are happy to complete the questions I would also
like to ask for your consent to use your name in my dissertation
work.

Thank you in advance,
Richard
1. The SHP places local history as one of its 6 key principles. In

terms of source skills why is ‘history around us’ so important?

2. What do you see as the advantages and disadvantages of using
local sources?

3. What are the key skills you would hope students would learn
from using local history sources?
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Year 7 Local History Project

As | think you will be aware, | am currently undertaking my Masters in Education. As part of this
project | am investigating the benefits of teaching local history. One of the main hypothezes
suggested by academics is that local history is good at illustrating national history. To test this
hypothesis | created the slavery scheme of work that you are all currently teaching. To help me
with my reflection en this unit | would really appreciate if you could fill in the form below.

There are only a few guestions and | will treat all responses anonymously. If | use your answers
in my work no names will be used.

Why should we teach the students about the transatlantic slave trade?

Why should we teach the students about local history?

g

What (if any) benefits are there of teaching the transatlantic slave trade with a focus on
Bristol?

g
What has been the best thing about teaching this unit?

g
What has been the worst thing about teaching this unit?

A

Academics claim that local history can illustrate national history. Do you agree? Please
fully explain your opinion
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1. Why should we teach the students about local history?

Teacher Respondent 1:
It gives them a better understanding of the world around them.

Teacher Respondent 2:
e Potential to engage students.
e Could foster out of school learning/interest.

Teacher Respondent 3:
To make it seem more relevant and to know more about the area helps them see history
as a topic that is present all around them

Teacher Respondent 4:
To understand the context of the city and make history relevant to them rather than
abstract ideas.

2. Why should we teach the students about the transatlantic slave trade?

Teacher Respondent 1:
It is an issue that has had a massive influence on our city. It also teaches students the
prejudices of the time, and therefore helps students to live in a multi-cultural society.

Teacher Respondent 2;
e Explains how black people came to live in America.
e Glimpse of Empire.
e Introduction to economics.

Teacher Respondent 3:
It is a topic which still causes disgust and shock and which has reflected upon relations
between blacks and whites in such an important way

Teacher Respondent 4:

Due to its parallels with slavery today. | would have liked to have seen some links drawn -
perhaps one lesson at the end.
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3. What (if any) benefits are there of teaching the transatlantic slave trade with a focus
on Bristol?

Teacher Respondent 1:
As slavery has had such a massive impact on Bristol, it engages students learning in local,
national and international history.

Teacher Respondent 2;
e Two historys in one - both of Bristol and slave trade.
e ‘I've seen that bridge. It looks like Shrek's ears.’
e Possibly none - Pinney and Seven Stars give an element of localness, but would
this have a greater impact than if we were based in Nottingham? Not so sure.

Teacher Respondent 3:
They can look at their own surroundings in a new light and become 'local experts'

Teacher Respondent 4:
That students, if they know the city well, can make it relevant to themselves. However,
for those that don't know the city, it is still really abstract.

4. What has been the best thing about teaching this unit?

Teacher Respondent 1:
Learning interesting facts about Bristol's role in the slave trade and Thomas Clarkson's
role in abolition!

Teacher Respondent 2:
e |t was after Jesus [Scheme of work]
e Everyone loves Kunta Kinte.
e Engaging lessons.

Teacher Respondent 3:
Learning myself. And getting the pupils to try to empathise with something that is so far

removed from their experiences

Teacher Respondent 4:
It is intrinsically interesting and students love it - particularly the Middle Passage lesson.
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5. What has been the worst thing about teaching this unit?

Teacher Respondent 1:
Cutting a sticking card sorts with year 7!

Teacher Respondent 2:
Lots of resources needed.

Teacher Respondent 3:
The level of source analysis

Teacher Respondent 4:

Lots of lessons have been similar styles and students had a tendency to get bored.
However, this is due to a lack of ICT as so many more activities could have been incredibly
had the facilities been made available. Almost too much information at times to get
through and it would have been nice to have had some consolidation lessons planned in
like 'design a wanted poster'.

6. Academics claim that local history can illustrate national history. Do you agree?
Please fully explain your opinion

Teacher Respondent 1:

Yes i agree, because students can understand the local history, before applying it to a
wider context. This helps them visualise history, rather than seeing at as a separate 'thing'
which happens to other people/countries.

Teacher Respondent 2:
Extrapolation of microcosms, eh?

Yeah - if you do the holocaust it's hard to get your head around 6000000, so if you focus
on one person/family it has a greater impact. In this instance you could solely follow
Pinney and still get the full picture.

These ‘academics’ are morons! Unless you examine many localities you can never get a
true national view of an event. It is far better to start with the bigger picture and examine
aspects of that and how it influenced a variety of places. These can then be compared.

Teacher Respondent 3:
Yes, as 'national’ history can sometimes seem too abstract
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Teacher Respondent 4:

Only if you live in a city that has relevance to many aspects of history. Birmingham is
good to illustrate the industrial revolution as Bristol is good to illustrate slavery and
Manchester and Liverpool the canal network but gaps in knowledge may be found if
history is kept entirely local. | think you should use the prevailing influence of a city in
order to teach certain aspects but not rely on it. Students living in London are lucky that
they can see the layers of history all around them. However, if you localise history you
can run the risk that students fail to understand that the entire country was not doing the
same thing.
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Re: Local History Masters Project

rrom: Michael Riley ()

Sent: 30 September 2011 06:13:00

To: Rich Kennett (GG
Thanks Richard

I'm glad the comments were useful. I'm sorry my answers (below)
are brief, Each of your questions deserves an essay response, but
I just don't have the time as I'm teaching three days now and have
oodles of SHP stuff to do on the other two days. However, you
might be interested in my next blog on the SHP website (in our new
News Hub section) as it focusses on 'History Around Us'. It will
be posted next week.

1. What is the position of the SHP on the relative importance of
local, national, international history? What should be prioritised

and why?

SHP thinks that all three are vital. No one dimension 1s more
important than the others.

2. Are there any hazards to using local history to illustrate
national history?

No, providing this is not the ONLY reason for doing local history.
3. Are there any particular benefits which local history brings to
the study of history which other histories (national and

international) can't or don't address?

Absolutely. It connects young people to their own communities and
encourages a more complex understanding of the past

Good luck with the rest of your research.
Best wishes

Michael

From: Rich Kennett <richardbkennett@hotmail.com>
To: mriley.shp@btinternet.com

Sent: Monday, 26 September, 2011 8:34:31
Subject: RE: Local History Masters Project
Michael,
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Your comments below were really useful to address my first
hypothesis that ‘local history is good for teaching historical
enquiry’ so thank you.

I have now (nearly a year later) finally got to the second
hypothesis that ‘local history is good at illustrating national
history’. Many of the issues surrounding this hypothesis were
picked up by you in your previous answers but if you do have a
spare five minutes I would really appreciate if you could answer
the three questions below:

1. What is the position of the SHP on the relative importance of
local, national, international history? What should be prioritised

and why?

2. Are there any hazards to using local history to illustrate
national history?

3. Are there any particular benefits which local history brings to
the study of history which other histories (national and
international) can't or don't address?

Many thanks in advance,

Regards

Richard
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