3.1 Broad and balanced curriculum: How does history contribute to the delivery of a broad and balanced
curriculum?

Curriculum time across the Key

Stages

“eargow | curioutumume

KS3 Year7 2 hours a week
Year 8 5 hours a fortnight
KS4 Year9 5 hours a fortnight
Year 10 5 hours a fortnight
Year 11 5 hours a fortnight
KS5 Year12 9 hours a fortnight (10 until 2026)

Year 13 10 hours a fortnight
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curriculum?
Email to Head, Deputy Head in
- Mrs P Canning @ < Reply % Replyall > Forward & 3 Charge of CurriCUlum, heads of
® To: © Mr D Ramsden; Mrs S Chaventre; Mrs L Kemp; Mrs E Park; Mr J Eden Maon 27/04/2 Engllsh Geography and RE
)
Cc: @MriLinz ©Mrs S Bee about the Portrait of Empire,
«  Final report_A_Portrait of Th... ., Migration of Belonging Report
' 2MB
Hi All

SJ and | were at the launch event for this report on Friday evening, and wanted to pass it on. The report is the first time that real
research has been done into the current position of the teaching of the British Empire in the UK today. It focused most on
History and English (for obvious reasons) but the idea of the report is the give recommendations and principles for the
teaching of the British Empire and related themes across all subjects.

| thought | should pass it on - it is hopefully going to be an important development. The report shows that students and
teachers feel that the British Empire and its legacies are an important part of school curricular today, but a tiny fraction feel it

is being done well.

Perhaps if there is time when year 11 and 13 are gone we could set up an opportunity for teachers for whom it is relevant to
discuss?

On a practical basis, SJ and | were wondering if there would be scope for Cultures Day for year 7 to be either off timetable or
have focused lessons in timetabled subjects, learning about why Britain has such diverse cultures today, and the legacies of
the empire in the different subjects? We could invite families to share their Empire and migration stories and feed into that?

Thanks

Pam
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Slides from the History, RE and

English cross curricular day on
the death penalty

The History of the Death Penalty

* Read through the cards on the history

. of the death penalty. .

* Number them in chronological order

* How does Bentley’s case fit into the Some questions to consider
broader history of the death penalty?

anything surprise you Consider each question,

about the history of the death discuss with the people
0 enalty? around you and be prepared

to feedback to the class.

* How precious 1s a human
life’
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curriculum?

What was your child able to tell you about the legacies of WW2 and what they learned today?

What did your child think is the most important

legacy of the Second World War?

Feedback from parents after a cross curricular
day organised by History alongside Citizenship,

RE and English. 2025 also ran with ICT

What did your child

They learned about the killing of innocent people and if it was right or wrong.

The enigma code and how it took two years off the war.

About Hitler and his last days and many 55 offices that were tracked post WW2.

It's important to remember that not all Germans wanted the war. Some Germans were lewish
victims of the holocaust. ICT such as code breaking moved forward. Nations learned to
cooperate for a common objective. News laws were passed to prevent war crimes, and ‘rules
of war’ were established to protect people. After the war there was less support for the Riggt
Wing but support is rising again.

Hitlers henchmen and how they got caught. How some of the Jews tried to runaway to claim
refugee status. Hitler was a right wing.

Hitler and his Henchmen's outcome after the end of the 2nd World War

The Nuremberg trials

How higher ranked nazis for prosecuted

My child was able to tell me about what happened to Hitler's henchmen after world war ii.
Also what the refugees wrote on their diaries.

Hitler killed himself, the other people who also lulled themselves. Trump and Musk are
basically Nazis.

The code breaking, how modern right wing groups are becoming more powerful again, what
happened to high level nazis. The impact of fake news. The Nuremberg trials.

The Nuremberg trials, what happened to the nazi leaders after ww2
About the rise of the far right and the trials

Yes. We discussed the contribution of code breaking (Alan Turing).9)

He learned that life was very difficult, but also the structure of Nazi leadership. Refugees and
how much they have done to help the war efforts .

they learnt about the enigma machine and enjoyed looking at the political spectrum.

Bella learnt about refuge, the holocaust, Hitler killing himself by poison,

Fascism after the war and what happened with Hitler's henchmen. Also, the Enigma machine,
how refugees wrote their diaries before and after.

Code break
that there is reprecussions from war crimes.
People learned to live happily with less, and

became more self-sufficient, whilst becoming
part of stronger communities.

How Hitlwr died

The end
Nuremberg trials

My child felt that human rights are the most
important legacy of world war ii.

The enigma machine because it determined the
whole war and it led to computers.

The impact on modern political groups, and the
code breaking has had impact on modern
technology.

To not repeat the mistakes of the nazis

The past influences the present, and what we do
with this knowledge is the future

The impact on refugees and survivors

Death of 60 million people .

The Holocaust

Fascism after the war

think of the day as a Any other feedback?
whole?

5

5 Dominic really enjoyed the day.

5
Really enjoyed the day and learnt a lot about the history of ww2.

5 Would like to learn more about the history of Palestine Israel and learn
about all the wars happening today too.

5 So much enjoyed

5

5 My child felt the day was very interesting and she learned many things
about the legacies of world war ii.
He said he gave it 5 stars because he enjoyed learning about history.

5 He learned about things that he was not aware of beforehand, such as

the information about cyanide capsules. He also liked having the full
day on one theme which was taught through different curriculum
Bree really enjoyed the day, she was looking forward to it and came

5 home buzzing, keen to tell us all about it. She has clearly grasped the
messages you were trying to convey in the lessons.

No

No

L= == E= T £

More interactive quizzes will be useful in the future.
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Calendar of curriculum and
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3.2 How broad and balanced is the history curriculum?

Curriculum statement at the

start of year group summaries
shared on school website

HISTORY

‘Preparing today for a better future, using the lessons of the past’

At LHS we believe that History matters. We aim to teach an authentic History that reflects the student body,
which students are engaged with. We want students to see the wider importance of what they have learned
about the past - making links to the warld today. We aim to teach a varied curriculum, which takes significant
events, people, themes, and experiences from the past and inspires students, building an understanding of the
world they live in.

We want to teach a curriculum which builds hope, showing students examples of individuals and groups
resisting oppression, to teach our students to spot discrimination and avoid being bystanders. We also teach
students the confidence and communication skills to stand up for what they believe in. We want students to
be informed about the community they are from, to foster respect and tolerance for everyone.

We teach students that Histery is a construct, a deliberate storytelling of the past, constructed in many cases
by those in power, and how efforts to change this have been made. We consider how history is actively
remembered and why views about events in the past have changed. Students will learn how to effectively
consider debates about the past, form arguments, and to use and challenge evidence to support their views,

tog communicate their understanding to a high standard, we provide timely, meaningful, and suppartive
feedback to students’ work.

We believe in celebrating success and progress in history, and hope to encourage students to have a thirst for
knowledge; to understand how historical enquiry works and be eager to find out more about the past. History
teachers build strong relationships with students to encourage positive behaviour for learning and students

taking responsibility for becoming successful historians and ensure lessons are accessible and challenging to all.

We aim for Little Heath Historians to:

Study diversity, hidden histories and controversial staries
Challenge sterectypes

Ask big questions and answer big questions through enguiry
Have detailed knowledge about the past

Evaluate arguments

Make well-reasoned judgements

Interrogate evidence

Examine causes and consequences

- B B o

Study change| and continuity

10. Consider significance

11. Write academically

12. Explore the idea that history and the past are not the same
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KS3 - planned curriculum and

assessment map 2025-6

Year 7

Term Enquiry Outcome/Assessment Concept/skills focus F‘L?:iiz?r:g r;ccc?r‘;?r:g

1 What did the Silk Road mean to those it connected 200BC- Museum design Source analysis H/I/F

1400AD? 7 lessons
Who were the Anglo Saxons?
Plug the gap lesson/Intro theme — early migration
Did the Normans bring a “truckload of trouble’? Answer to enguiry Change and continuity | H/I/F
2 What mattered most to medieval people? Significance
Plug the gap lesson — Medieval migration
What was biggest problem the Plantagenets faced? Knowledge test and Significance?? H/I/F Allocating
answer to enguiry bands
How should we remember England’s medieval queens? Textbook page Interpretations
3 Why did people go on Crusade? Assessment— 77 Causation E/S/D
4 Was medieval African history 'largely darkness'? Topic page completed Interpretations Interim
recording
How can we learn about the Tudors?

5 When did parliament become more powerful than the Monarch? | Assessment — knowledge | Change and continuity | E/S/D Parents
test and answer to evening
enguiry

D6 What can material culture tell us about the changing relationship | Completed topic page Sources End of year

of Britain and India? recording
Plug the gap lesson — Migration — Tape letters
Was 1700-1900 ‘Disastrous and Terrible’ or ‘the Dawn of Liberty’? | Answer to enguiry — Interpretations

debate/display
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Term Assessment point Outcome/Assessment Concept/skills focus Teachnler Scho?l
Recording | recording
1 How did Humans become a global species?
How did Transatlantic slavery create ideas about race and Completed topic page Causation Intro
racism? recording
Fill the gap lesson — French Revolution
How far did the British Abolition campaign improve the lives of | Assessment — knowledge | Change and continuity | E/S/D
enslaved Africans? test and answer to
enguiry
2 How should Reading recognize its connections to the history Letter to Reading Interpretations
of people of African Descent? Museum
Fill the gap — migration lesson on Windrush
Demaocracy — victory for the people? Change and continuity
Why did Europe ‘sleepwalk’ into a World War in 19147 Knowledge test and Interpretations E/S/D
answer to enguiry
3 Was there a ‘uniform’ experience of the First World War Completed topic page Similarity and Interim
difference recording
Fill the gap lesson — Impact of WW1 in Middle East
Waomen, windows or war, how did women get the vote? Completed topic page Causation Parents eve
1 How far did the Treaty of Versailles sow the seeds for the Answer to enguiry Causation E/5/D
Second World War?
What can Historical Sources reveal to about how the Second Museum display choices | Sources
Waorld War was fought?
5 How unigue was the Holocaust? How far was the significance E/5/D
Holocaust a unique
event in history? And
knowledge test
Fill the iai lesson — Impact of Holocaust on Middle East?
Fill the Gap lesson — Yom Kippur War
6 What does broadcasting and the media reveal about the lived | Completed topic page Sources
experience of the ‘Swinging Sixties'?
Final Middle East Theme lesson — why still fighting today?
End/summary of K53 lesson/topic. Turning point lessons if 6
lessons or more left

KS3 - planned curriculum and

assessment map 2026-7
Year 8
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Student responses to History
curriculum at the end of Year 8
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3.2 How broad and balanced is the history curriculum?

Responses to student survey in
June 2026. Some year 7

2 identified aspects of history

’ that they will then study in year

8. Do you think that we study a wide range of topics in History? Mare details

8 — others identified some areas
we are working on including
more of, e.g. Irish and LGBTQ+
Histories.

® Yes 230

& MNo 32

88%

8. Do you see yourself reflected in the History curriculum? (This means do you see your heritage/culture/sexuality repres

ted?) MWaore details

anted! -
28%

» Yes i)

& Mo 33

T2%
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Example of slide at start of “fill
the gap’ lesson on migration -
in Sept 2026 we started adding

What can we learn from the Tape Letters about those into topics rather than
teaching as stand-alone topic

experiences of migration to Britain? at the end of year 8.
— — ——

We take the same approach
with conflict in West Asia

Aims
v'To know that there has been migration to Britain throughout its history
v'To explore the impact that migration to Britain has had through time

Enquiry Question: How has migration shaped
Britain?
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Example of year 8 homework

set at the end of legacies of
Transatlantic slavery enquiry
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Saturday, 13 June 2026 .
Slides from year 7 lessons

What stories can Reading Abbey tell us about A using Reading Abbey as focus
faith, conflict and power in the Plantagenet .« . to introduce the Plantagenet

Dynasty? ,”‘.'? dynasty
o What can looking at Reading Abbey tell us

= 75 about the Plantagenets?

et w7 N v O ¢ 85 - W
| ot o § ‘k' P \ : \ ﬂ S 1R What do the different stories tell us about the themes of

[N . | - s i N 3 £ <y ! Faith, Conflict and Power?
= {5 R ——— s - b » . . . .
'S i f F f Faith Conflict
: v -~ $ 3 2
il 15 V d : 3 : -5

Power
bt
Which them ¥ 5 most im, B Y [
Henry Il
* All of the white boxes are individuals who
had a connection 1o Reading Abbey. You
mesed to add in what that connection is.
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Scheme of work top page for
UNITTITLE:  How should Readini;:cfc:i:i:zzt:c:::?ections to the history of people enq u | ry on the local legaCieS Of

YEAR GROUP: Year 8 TERM/TIMING: Term 2 British slave ry — (Pa m Canni ng’s

There is guidance on specific lesson activities and how to adapt them in the notes on the PowerPoint slides.

. . .
fellowship enquiry). Enquiry
hitps: o

befare starting these The Aeading Intemational Solidarity Centre (A5 has carried out a significant amaunt of research on Reading’s bnks to the slave trade, and in 2007 produced an l O t h t Ot h lo l
exhulition summarising ther research it is well Wmhmdlns lhr:ugn EC“M‘EJC"”’G this enguiry: http I ﬂ{-l-ul‘hﬂm! show 34, a S a u I n e r C a

deally, students would have knowledge of the Britlsh transatiantic slave trade [TAST) and the 1807 and 1833 abolition movements. The Justice 2 History enguiries on these are ideal:
usticeZhistory ongfresources. I students have not had an introduction to these, itwould be warth expanding these bessons, or introducing the TAST and abolition campalgns

maany of these iessons could take two bessons for a longer enguiry. Activities that are kess essential to the fiow and development of the enquiry ane idestified by a green background,
wwhile the main shides ane aill blse.

schools

PLANNMNING FOR AND DIRECTION OF LEARNING
Why are we studying this?

\irite 3-5 builiet points explgining why we ore teaching this unit

* they live in

i Higtar

ack Britons have always

¢ under represented

nance to consader the Bowe of historical evidence abaut underrepresented grou Loy
Mational Curriculurn / Spedfication references:
ist links to Natic ulum or exom specification
1745-1504

«  Challenges for Britain, Europe and the wider world 1901 1o the present day including studying the Holocawst

o |dess, palitical power, industry and empire: Bri

& Alocal history study
Links to prior leaming: Links to direction of leaming and bigger picture:
Links to vear 7 enguiries on, Blzck T . 2nd African Kingdoms Future migration topic st end of year §
which establish zome of the history of people of African descent
before the transatlantic slave trade.

IMPLEMENTATION

Carries on from previous enquiry on transatlantic slave trade

Links to previous stand-alone lesson on liberty”

Link ta the enguiry on the British Empire which establishes the
growth of the Empire and the impact on the colonies. Also links to
empire topic through discussion of museumns and public history.
Link ta sbalition enguiry previous!

ADAPTIVE TEACHING
Opportunities for Support, Stretch and Scaffold:
Give examples of specific lessons / tesks skills to suppert all students ot all fevels including SEND gnd DA
A challenging enguiry with lots of cpportunities for higher level thinking about the construction of histary as a dizcipline.
Reading historians writing as it is. without amending or simplifying wording is stretch, but definitions and delivery will scaffold and suppart —
)=sz0n 2 extract from Olusega and lesson & extract from Akalz. very different in terms of lzngeage choice — opportunity to discuss
2rent tone and purposs of writing with =
Using Reading’s petition in lezzson 3 in re being exposed tovaried languags and communication, but this
s deliverad with support and scaffolding so all students access and are challenged.
Option in gutcame to present argument in form of display rather than letrer means that some students who are stronger at non litsrasy
hhaszed tasks can demaonstrats their understanding in 3 way that shows their strengths.
Use of whiteboards for ‘risk free’ discussion of key vocabulary

Key Subject Spedfic Vocabulary: Independent Leaming Opportunities:
ural Archive Colonialism
‘Com munity Constraned mdentured labaur Timeline am the TAST and the history that is cannected to Reading. This could be
Descent Destitute Abalition setatany peint in the first three lessons and & angaing throughout the enguiry - it
significance Predicament Campalgn would be needed while students are warking an the autcame.
Saptised Militla Abalibionist
Georgian Seneficaries Commemarated
unfree servant Slantation Curator
Pagehoy taouse af

Representatives
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Homework set to complement

lesson focus on the creation of
® Mrs R. Rayner set this flexible task for group 8X/Hi5 - History

Israel and conflict in the West

Asia
Seton Thu 11 Jun Due on Fri 17 jul

Task description

Hi Y8,

As promised | have had a little look to see if | can find you anything else to help explain how the (re)creation of Israel at the end
of WW?2 is linked to the current conflicts in the Middle East.

| found:

e Areally useful report from Newsround from February 2024. It has a little bit of the history we studied on 11/6/26 combined
with mention of the flare up in troubles between Israel and Hamas (armed Palestinian group) which flared up again in
October 2023.

e BBC article which explains who Hamas are and why they object to Israel being in Palestine. There is a link within this
explaining the history of the conflict.
e For really in depth knowledge (i.e. if really keen to find out more!) on this conflict the Imperial War Museum 2 videos which

explain in a bit of detail. The first explains promises GB made in WW1 (Balfour Declaration) and the second the creation of
Israel after WW2.

| would always encourage linking what we study in History to modern events and doing some more research, but be careful
where you click as there is obviously some pretty horrible things going on in the world.

Mrs Rayner
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Student homeworks -
design for statue to

woman from Reading who
campaigned for votes for
women.

Also 1.2




3.3 Enquiry: How is enquiry used to effectively develop pupils’ historical thinking and

understanding?

(4%, Little Heath School
g 21 March 2025 - Q

The History Department has been working on an exciting teacher fellowship
project in partnership with the Historical Association and Henry on Tour.
Henry on Tour is a current historical research project which is seeking to map
the royal progresses of Henry VIII for the first time. As part of this, over the
last week history students from Years 7-9 have been investigating the visits
Henry VIII made to Reading, which has not been covered in any detail before
in historical literature.

They have visited Royal Berkshire Archive, Reading Musuem and Reading
Abbey ruins carrying out the historical research themselves, which is
incredibly exciting! They have made some amazing discoveries! Look out for
further updates!

#histassoc
#teacherfellowship
#henryviiiontour
#readingmuseum
#berksarchives See less

Post on school’s social media
page about trip to archives and
Reading Museum investigating

Henry VIII’s progresses to

Reading. Students conducted

research in the archives and

wrote reports on what they
found. SJ’s research uncovered
genuinely new evidence about
Henry’s progresses which was
shared with Historic Royal
Palaces.




3.3 Enquiry: How is enquiry used to effectively develop pupils’ historical thinking and
understanding?

Links to videos created by SJ

Bee’s project — now used in year
7 lessons for that enquiry

Showing how we’ve developed pupil’s ability
to research and conduct own enquiries — two
videos that go with SBE’s fellowship project:

Little Heath History Investigates | Archives

Little Heath History Investigates...
ARCHAEOLOGY



https://www.youtube.com/watch?v=pmu286azf5M
https://www.youtube.com/watch?v=cz5j5Fa3m88&t=78s
https://www.youtube.com/watch?v=cz5j5Fa3m88&t=78s

3.3 Enquiry: How is enquiry used to effectively develop pupils’ historical thinking and
understanding?

Examples of slides used in the

sessions done with local

How do we communicate our theories about . .
primary schools interm 6

the past?
MODAL LANGUAGE:
Words/phrases which show how
certain we are about something. Write your ideas here...
How many modal words/phrases
can you think of? | ver of a"
Here are some to get you started: g - W & . i
T . and ASKING QUESTIONS!
* Certain ® = e 4 Stsis...

32{"!.--““% 6\ .

Their

To unlocking 6
questions... the evidence...



3.3 Enquiry: How is enquiry used to effectively develop pupils’ historical thinking and
understanding?

What did the Silk Road mean to those it connected, 200BC — 1400AD? All teaching is done through

KEY WORDS enquiries —each enquiry has its
CULTURAL CO-
CONQUEST TRADE TRAVEL ) X
. EXCHANGE EXISTENCE own topic page which students
ources
complete as they go through
Evidence Taking over Swappin Cuﬁi.tures Moving to Selling the t0p|C.
another PPINg getting on another goods for
country of ideas with each countr fit
: other y projt
Interpretation
The first towns and cities in history ™ Highlight what you think the most
Dynasty grew up along the Silk Roads. The important reason is or write your own.
names of many places in the Ancient *  Tointroduce History from
World seem mysterious to us foday. Why are perspective
But this was a world where empires *  To show how interconnec'
Golden Era - we ) .
exchanged goods, ideas, languages and e world has been in the pas |
faiths across thousands of miles. - *  To use material sources tc'’
. This is where our story begins. this? about the past A
Empire : Because...
Caliphate
What
hawve you
found
Conquer most
M interestin
g/
Nomadic /4 engaging
Tribe about this
L Steppe Byzantine Blue Qur'an Astrolabe Gold Dinar
Earrings Hunter Silk

OBJECTS FROM THE SILK ROAD




3.3 Enquiry: How is enquiry used to effectively develop pupils’ historical thinking and

understanding?
edexcel o3 '@ All teaching is done through
Lo e .

edexcel Name: = enquiries - Year 9 topics are
e

taught using booklets with a
Class: Teacher: different enquiry for each topic

A £, rolglier

oL

Name:
Super Power Relations and the
Class: Teacher:
Cold War, 1941-1991 Also 1.3
The Reigns of King Richard | and King Unit 1: The origins of the Cold War 1941-1958
John, 1189-1216
Unit 3: King John’s Downfall, 1205-1216 Our Question: Why did Allies

turn to Enemies by 1958?

Why did John’s ‘dysentery save his dynasty’?




3.3 Enquiry: How is enquiry used to effectively develop pupils’ historical thinking and
understanding?

KS3 History Concept and Assessment map

All teaching is done through
enquiries — These are the
planned enquiries for 2026-7,

with plans to introduce oracy
based assessments after

attending series by the HA

Change and continuity Causation and consequence Similarity/difference or significance Evidential Thinking Interpretations
Year /
Outcome/
Term Enguiry Written Assessment Concept/skills focus Teachgr SChﬂt_’I
_ Recording | recording
What did the Silk Road mean to those it connected 200BC- . ) ) o
1 1400AD7 7 lessons Museum design Evidential Thinking H/I/F TBC
Who were the Anglo Saxons?
Plug the gap lesson/Intro theme — early migration
Did the Normans bring a ‘truckload of trouble’? Oracy - Debate Change and continuity H/I/F
Knowledge test and Allocatin
2 Who held power in Medieval Europe? g ] Evidential thinking H/I/F g
answer fo enguiry bands
Plug the gap lesson — Medieval migration Texthook page Interpretations
: ) - . Similarity and
3 Is the story of the Medieval Period one of conflict or coexistence? Assessment — 77 . E/S/D
difference?
4 Was medieval African history 'largely darkness'? Topic page completed Interpretations
How can we learn about the Tudors? Evidential Thinking
Assessment — knowledge
5 When did parliament become more powerful than the Monarch? test and answer to Change and continuity E/S/D
enquiry
What can material culture tell us about the changing relationship ) ; i
6 of Britain and India? Completed topic page Evidential thinking
Plug the gap lesson — Migration — Tape letters
Was 1700-1900 ‘Disastrous and Terrible’ or ‘the Dawn of Liberty'? _ Interpretations
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