 An Introduction to the new Key Stage 3 programme
This paper analyses the implications of the new programme of study for planning across the key stage. 

The new programme of study for history can be found on the QCA website at:

http://curriculum.qca.org.uk/subjects/history/index.aspx
The new layout of the programme of study helps to clarify the distinctions between:

· key concepts;

· key processes;

· range and content;

· curriculum opportunities. 

These four components provide a framework for a coherent history curriculum that will meet the expectations set out in the importance statement and build in progression across the key stage.  Figure 1 shows how these components interrelate and how they can be used at different levels of planning. There is a significant amount of continuity with the previous history programme of study and, with some adjustments, it is should be possible to tailor current good practice to meet the new requirements. However, the increased flexibility provides a good opportunity to reshape plans. This guidance, which draws on existing good practice, is designed to clarify any changes and suggest ways of incorporating them into the history curriculum at Key Stage 3.

Key concepts

The key concepts can be divided into three types: 

· change and continuity; cause and consequence; diversity; and significance, which inform the types of questions historians ask about past events, people and situations, and which are sometimes called second-order concepts;

· chronological understanding, which provides a framework for comprehending the past;

· interpretations of history, which is about analysing how and why the past has been interpreted in different ways.

The concepts of change and continuity; and cause and consequence remain unaltered. Some changes have been introduced into the other concepts, which are set out below. 

Chronological understanding 

The definition of chronological understanding has been broadened to include the requirements to help pupils develop:

· a sense of period;

· a chronological framework in which they can place new knowledge. 

Developing a sense of period means helping pupils acquire a sense of the broader social, political and cultural environment of a period and/or place. Studies of, for example, culture, art, social experience, attitudes, and beliefs can help pupils develop a feel for a particular period and the extent of diversity within it.  Pupils can be helped to develop a chronological framework by using overarching enquiries to structure the key stage plan and in particular through enquiries into change and continuity over time. Making links between work done earlier in the course and what pupils are studying now is also a useful device. A little and often may be the best approach. QCA has published helpful guidance on teaching chronology, which can be found at: 

http://www.qca.org.uk/history/innovating/improving_learning/chronological/index.htm
Diversity 

The new programme of study places greater emphasis on pupils exploring the diversity of experiences, ideas, beliefs and attitudes of past societies. The explanatory notes explain that pupils should explore cultural, ethnic and religious diversity and the notion of racial equality. Understanding diversity within and between groups of people can involve the study of regional, linguistic, social, economic, technological and political factors.   

Significance 

The new programme of study includes an increased emphasis on significance. Significance is not about teaching content that has been deemed significant, or teaching pupils a particular, fixed view about how one piece of historical content is more significant than another. Instead, significance is about: reflecting on the criteria and assumptions that are used (consciously or unconsciously) to determine whether something or someone is judged historically significant. The assumptions and criteria might well vary, depending on who is making them, when and where. Given that this concept is about analysing others’ judgments, it is closely related to the study of historical interpretations. 

Interpretation 

The definition of this key concept and the explanatory notes are virtually unchanged from the previous guidance. However, the new format adds clarity and makes it clear that the focus is on how and why historians and others have commented on or represented a past event, person or situation, rather than on the views of contemporaries. This includes considering:

· the interpreter and the period in which they were writing; 

· the nature of the interpretation (what is the opinion reflected or comment made?); and/or

· how the interpretation has been created (analysing the techniques and methods used by the interpreter); 

· why such an interpretation has been created, by that person, in that place, at that time;

· the validity of a range of interpretations.

Key processes

Historical enquiry 

In the previous history curriculum, historical enquiry referred to the use and evaluation of sources. It now denotes the enquiry process that pupils engage with when asking and answering questions, and devising and testing hypotheses. During such enquiries, pupils might use historical sources to come to conclusions, but equally they might use interpretations or information provided by the teacher in some other form. 

Using evidence 

The separation of enquiry from using evidence highlights the distinction between the process of devising and planning investigations into past events, people and situations and pupils using sources critically to gather evidence in order to answer an enquiry question. When using evidence pupils should analyse how reliable sources are and consider why particular sources might be more or less reliable. They should also consider how useful sources are and what they are useful for. Such analysis should not be done in isolation or in an abstract way, but in the context of an enquiry. For example, pupils could consider how useful a source was for answering a particular question. 

Communicating about the past

The requirements emphasise that any communication in history should be coherent, structured and substantiated. Communication can take a variety of oral and written forms. Pupils can benefit from communicating their understanding in a broad range of media, for example art work, films, documentaries, dramas, debates, historical fiction and for real purposes, such as a presentation to an audience or the creation of a website.

Range and Content
The range and content sections set out the periods and strands to be taught through a combination of overview, thematic and depth studies. Choice of content should ensure that pupils develop:

· a chronological framework of British, European and World history;
· knowledge of the major events, changes and developments of at least the medieval, early modern, industrial and twentieth-century periods.

The new requirements leave teachers largely free to choose the detailed content from the five British and two European and world strands, which replace the six period studies. The strands are designed to enable teachers to create a coherent course of study for their pupils through studying ideas, issues, and themes through time.  Some strands contain specified content that must be taught, including the British Empire, the slave trade the two world wars, the Holocaust and the role of European and international institutions in resolving conflicts.  Teachers can use the strands to plan units of work which suit the needs of their pupils.  In a chronologically organised course, aspects of a strand could be taught in different years and then drawn together at the end of the course. Alternatively, the strand could be taught as an overview study with period depth studies embedded in it, or as a thematic study.  Teachers can chose to integrate non-British with British strands, for example studying the concepts of power and empire in a variety of contexts.

Curriculum Opportunities

This section lists the experiences from which pupils should have opportunities to learn across the key stage. These are:

· considering the influence of history on the modern world;

· exploring personal, family and local history;

· going on visits and studying first hand historical sites;

· using ICT;

· engaging in work that links history with other subjects.

Teachers are free to decide when, how often and in what contexts these opportunities are presented, although it is likely that they will occur more that once during the key stage.   

Planning for 2011
The new curriculum needs to be in place by 2011. Teachers might chose to begin implementing changes to Year 7 in 2008, Year 8 in 2009 and Year 9 in 2010. Whole school and subject level planning should be based around three questions:

1. What do we want to achieve?

2. How can we organise learning to achieve our aims?

3. How will we know whether we have achieved our aims?

What do we want to achieve?

The greater freedom and flexibility of the new programme of study provides more opportunities for teachers to create a coherent course of study across the key stage and to personalise learning to meet the needs of all pupils. In particular the greater emphasis on:

· enquiry will help give learning more direction and purpose;

· the concept of diversity will enable teachers to make the curriculum more relevant to the needs of their pupils;

· chronology will enable pupils to locate their studies in time and to know what they have studied and where they are going;

· thematic studies will enable pupils to make comparisons across time and place.

These flexibilities can help teachers make learning more purposeful, engaging and effective. The revision of the level statements from levels 4 to exceptional performance will also enable more holistic assessment for learning and thereby enable pupils to progress.

Next Steps

A useful first step is to create a coherent rationale for the key stage, like those in the exemplar key stage plans on this website (Click here to go to key stage plans) and use it to decide whether to adapt current key stage plans or whether to take a fresh approach whilst incorporating aspects of established good practice.  To construct a rationale, consider:

· the pupils: their needs, their experiences of history at Key Stage 2 and what they and their parents tell you about their expectations for learning history;

· the ethos of the school and history’s contribution to its  wider curriculum aims, including the cross – curricular dimensions;

· the new programme of study: the  importance statement for history; the requirement to use the concepts, processes and content in the programme of study to enable pupils to ask and answer purposeful questions about past events, people and situations; 

· the expectations set out in the attainment target, which provide broad statements of progression in concepts, processes and historical knowledge.

The rationale provides the basis for devising a coherent plan for the key stage. One approach might be to focus each year on a big topic such as, ‘Power and Protest’, or ‘Conflict and Co-operation’. An alternative approach is to use big thematic enquiries to unify work across a year, such as ‘How and why do societies change?’ or ‘Is conflict inevitable?’ This is the approach used in the horizontal key stage plan. A different approach would be to use different content to return the same thematic question in Years 7, 8 and 9 and to draw the threads together at the end of Year 9. This is the approach used in the vertical key stage plan. 
Below are some questions to help history departments reflect on the key stage plans on this site. 
Questions for reflection
1. Which of the rationales enables you to best understand the principles on which the plan is constructed?

2. Compare two or more plans. What do you see as the strengths and weaknesses of each approach? You might want to think about:
· Coverage of different type of content, eg local, British, world or different periods;
· Use of thematic, overview and depth studies;
· Whether the work will motivate and inspire pupils;
· Whether the content is appropriate for the age group:
· Coverage of concepts;
· Progression;
· Links with other subjects;
· Potential to fire pupils’ curiosity and imagination.
3. What are the strengths and weaknesses of using a big theme, such as Power and Protest to govern the work in a year? How can we make the themes clear to pupils?
4. What are the strengths and weaknesses of retuning to a theme in each year of the key stage as depicted in the vertical plan? How can we make the themes clear to pupils?
5. Some of the units use enquiry questions to shape work for a term or half term. Find examples of key questions which you think work well. Why are they good examples? Are there any which you think might provide less challenging, motivating and rigorous experiences for pupils? Why do you think these are less satisfactory? How useful is to break down big questions into smaller ones on the plan?
6. From looking at these plans and rationales, can you devise any generic principles about planning which you might want to apply when devising your own plan?

(Click here to go to the exemplar key stage plans on this website)
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