	
	Autumn 1


	Autumn 2
	Spring 1
	Spring 2
	Summer 1
	Summer 2

	Year 7

Living and Believing

(Work, environment, society, beliefs, migration)


	How much can we really find out about the lives of medieval peasants?


	What can  paintings tell us about people’s changing lives and beliefs:

1400-1600?
	What mattered to people in eighteenth- century London?
	How much did Britain change: 1750-1900?
	Edwardian Britain
	Has life in Britain improved much since 1950?

	Year 8

Power and Protest
	How did the Normans gain control of England?


	How powerful were medieval kings?
	Why should we remember the English Civil War?
	What was the impact of the French Revolution?
	The Suffragettes
	Who was the greatest Prime Minister of the twentieth century?

	Year 9

Conflict and Co-operation
	What made medieval Cordoba so special?


	Why can’t historians and film-makers agree about the Crusades?
	What lay behind Britain’s transatlantic slave trade?
	What mattered to different people during the I857 Indian Rebellion?
	Our Local War Memorial
	How has the Holocaust been remembered? 


Rationale for Key Stage 3 Plan – Thematic (horizontal)

1. Our key stage 3 history curriculum fires our pupils’ curiosity and imagination, moving and inspiring them with the dilemmas, choices and beliefs of people in the past. Pupils study a range of people, events and situations from local, national and international history. Our history curriculum encourages pupils to develop their own attitudes, values and identities by engaging with the past.

2. Pupils follow a coherent course organised into three major themes. In Year 7, pupils find out about the ways in which people’s daily lives and beliefs changed through time, including the impact through time of the movement and settlement of diverse peoples to, from and within the British Isles. In Year 8, pupils study the development of political power and protest in Britain from the Middle Ages to the twentieth century including the changing relationships through time of the peoples of England, Ireland, Scotland and Wales. In Year 9, pupils investigate the changing nature of conflict and co-operation between countries focusing, in particular, on the relationship between Islam and the West, the nature of the British Empire and the impact of twentieth-century warfare on people’s lives. This thematic approach will enable pupils to develop a sense of period and to build a secure chronological framework of the past.

3. Our key stage 3 history curriculum is organised around structured enquiries into a range of historical questions and issues. These are designed to provide challenging, rigorous and compelling learning experiences for our pupils. In most cases we have pre-determined the enquiry question in order to provide pupils with a clear and precise focus for their work.  However, in each year, one enquiry has been left ‘open’ in order for pupils to devise and refine their own enquiry question to structure their investigation.

4. Individual enquiries combine overview and depth, using one to enhance understanding of the other. We use brief overviews are between enquiries to link significant developments and to set the wider context

5. Across the key stage, our historical enquiries focus on the key concepts that underpin the study of history: cultural, ethnic and religious diversity; change and continuity; cause and consequence; significance; interpretation. As pupils progress through key stage 3 they encounter these concepts in a range of contexts. In this way, they deepen their historical knowledge and develop a more sophisticated understanding of the discipline of history.

6. Our key stage 3 history curriculum provides an entitlement for all pupils to visit a museum (Year 8), gallery (Year 7) and historic site (Year 9).

7. Across the key stage, pupils have the opportunity to engage in learning that produces a range of creative outcomes. Our pupils write in a range of real contexts; they develop their listening and speaking skills by engaging in debates, discussions and presentations; they communicate their understanding of history through visual media including exhibitions and documentary films. 

8. Some enquiries have been planned jointly with other subjects in the school in order to make meaningful links between history and other curriculum areas.
	
	Autumn: Changing lives and attitudes


	Spring: Power, conflict and co-operation
	Summer: Civilisations and empires

	Year 7
	Daily Lives

· What can medieval deaths tell us about medieval lives?

· How can we find out about daily life around 1700?

· How did the Industrial Revolution change people’s lives 1750 to 1900?

· Which invention did most to shape people’s lives in the twentieth century?


	Rulers

· How did William gain control of England?

· Who was the most powerful medieval monarch?

· How did Elizabeth l deal with problems of power?

· Who was the greatest prime minister of the twentieth century?


	Islam and the Wider World

· Why did Islam spread so quickly?

· How different were London and Cordoba in the fifteenth century?

· How did Muslims and Christians see each other at the time of the Crusades?

· What made the Ottoman Empire so powerful?



	Year 8
	Hearts and Minds

· Why did the medieval Church matter so much? 
· What can paintings tell us about changing beliefs 1450 to 1750? 

· What can our local buildings tell us about Victorian attitudes?

· What can music tell us about changing attitudes in the twentieth century?

	Challenges to Power

· Why did Owain Glyn Dwr’s rebellion fail?

· What makes a good fictional story about the English Civil War?

· What was the impact of the French Revolution?

· Why did it take British women so long to get the vote?


	The British Empire

· How did England build its first colonies?

· How should we remember Britain’s slave trade? 

· What happened when the Europeans scrambled for Africa?

· How was the British Empire portrayed?

	Year 9
	Moving stories

· What are the ingredients of British society?

· Why did people move to Australia?

· How did Britain treat Irish migrants?

· How can we research the stories of Commonwealth migrants?
	Impact of War

· What stories lie behind our town’s war memorial? 

· How did the Second World War change people’s lives? 

· Why is it so important to remember the Holocaust? 

· Why are people still fighting over Jerusalem?


	Britain and India

· What mattered to the Mughals?

· What can paintings tell us about eighteenth-century India? 

· Why can’t people agree about the Indian Rebellion, 1857-8?

· Why should we remember Mohandas Gandhi?


Rationale for Key Stage 3 Plan – Thematic (vertical)

1. The plan covers all the aspects identified in the range and content section of the new programme of study. There is a deliberate focus on diversity and identity. Many of the enquiry questions are deliberately designed to help pupils develop their own identity through an understanding of history at personal, local, national and international levels.  

2. In each year, pupils study a range of local, British and international history. Three broad themes are covered across the Key Stage: Theme 1 (autumn term), Changing lives and attitudes; Theme 2 (spring term), Political power, conflict and co-operation; Theme 3 (summer term); Civilisations and empires.  The European and UK dimensions are integrated within selected units and enquiries.

3. The plan is organised into nine units, each of which allows pupils to revisit different periods of history. This revisiting will help pupils to develop a stronger sense of period and ‘framework knowledge’ as they move through the key stage.

4. Each unit is based on 4 enquiries that encourage pupils to investigate meaningful questions and issues.

5. In each unit there is a mixture of outline and depth enquiries. In some individual enquiries there is a blend of overview and depth, using one to enhance understanding of the other. Brief overviews are used between enquiries to link significant developments and to set the wider context

6. Across the key stage, pupils encounter the concepts and processes listed in the new programme of study in a range of contexts. In this way, they deepen their historical knowledge and develop a more sophisticated understanding of the discipline of history.

	Year 7
	Everyday Lives and Beliefs: Medieval lives 
	Everyday Lives and Beliefs
	Movement and Settlement: The First Millennium
	Power and democracy

E,I,S,W
	Power and democracy

	
	When were the Middle Ages? (Links to Key Stage 2) 

Would you prefer to have been the child of a peasant or of a lord? (Village life, religion, Black Death)

Chronological understanding Change and continuity

Cultural diversity
	What can we learn from the Domesday Book about the local area?
· Using evidence

Change and continuity
	When did Britain become a diverse society?

Why haven’t people been able to agree about immigration?

Chronological understanding

Interpretations
	When was the Norman conquest complete?

How far did it extend into Scotland, Ireland and Wales?

Cause and consequence

Diversity


	 Who held the power in Medieval England? (Magna Carta, Thomas Becket, Peasants’ Revolt)

Change and continuity



	Year 8
	Islamic Empires and pre-colonial India 


	Conflict and co-operation: The Crusades
	Power and democracy / Conflict / England, Ireland, Scotland, Wales
	Lives, Beliefs, Ideas and Attitudes
	Movement and settlement 



	
	How did the Muslims create an Empire?

What are the most significant achievements of early Islamic societies?

How should we remember the Mughals?

Cause and consequence

Chronological understanding

Significance


	Why have such different stories been told about Richard and Saladin? 

Interpretations


	Who was the most significant of the Tudor monarchs?

Why was Cromwell’s head displayed on a pole? 

How united was the Kingdom by 1750?

Significance 

Cause and consequence Diversity

Change and continuity
	Why did people believe in witches in Tudor Times? 

Was the industrial period really so bleak for the ordinary workers?

Diversity

Cause and consequence
	Is racism a modern idea? (Early black communities  in Britain)
What was the impact of industrialisation on the local area?

Diversity

Cause and consequence

	Year 9
	Pre-colonial Africa, the slave trade, the Empire, resistance and decolonisation
	Conflict: world wars


	Conflict /Power 

The Holocaust
	Conflict and co-operation since 1945
	Movement and settlement

	
	What was life like in pre-colonial Africa? 

Why didn’t the slave trade end sooner?

Was the British empire really such a bad thing?

Why did the British Empire collapse?

Cause and consequence

Diversity


	Why didn’t the government tell the truth about the Western Front?

How can we judge the significance of the role of the Empire in the two world wars?

Why has there been so much argument about the importance of Winston Churchill?

Cause and consequence

Significance

Interpretations
	How did the Jews attempt to resist the Nazis?

How should we remember the Holocaust?

Significance
	What has been the impact of world conflicts on the local area?

What are the prospects for world peace today? (to include role of UN and EU) 
Cause and consequence


	Why did immigration cause so much controversy in the 20th century?

Diversity


Rationale for this Plan of Work

1. This plan is designed to inspire and motivate pupils in their investigation of the lives of people in the past. It aims to help pupils develop their own identities, and to respect each other through study of history at personal, local, national and international levels. 

2. This plan is designed to foster independent learning in order to encourage confident and thoughtful young people to take an interest in the world around them. This history department aims to make the study of history relevant and engaging to its pupils, so that the subject retains a key role in the life of the school.

3. Teachers in this department favour a broadly chronological framework for their key stage plan for a number of reasons, which are related both to pupils’ learning and to practicalities of curriculum design to:

a. help pupils develop a sense of period;

b. help tailor learning to pupils’ interests (e.g. study of medieval castles is usually very appealing to Year 7) and to their emotional maturity (e.g. study of the Holocaust can be most meaningful in Year 9);

c. facilitate gradual adaptation of existing schemes of work over the next 3 years in order to meet the requirements of new programme of study;

d.  allow for continued use of the departmental resources, created over many years, and carefully crafted to meet the different needs of children of a wide range of abilities in a particular year group. 

4. However, the department embraces the new programme of study as an opportunity to construct a more coherent key stage plan by dropping some traditional areas of content or condensing them into a brief overview. This frees up time to work on areas which are most relevant to these pupils. 

5. The emphasis in the plan on big stories across time will enable pupils to trace key developments and make connections across different periods and societies. Pupils will make timelines to illustrate the common themes and these will be displayed on the classroom walls. Resources will be colour-coded to match the timelines. To develop their chronological understanding, pupils will constantly be asked to draw on prior learning relating to similar themes within different time periods.

The structure of the plan enables pupils to revisit historical concepts regularly to develop their understanding and to enable teachers to assess pupil progress. 
	
	Movement and settlement/ relationship of EISW
	Timetable rolls over

	Year 7
	Transition project based on KS2. Local focus with work sent to feeder schools.

Significance
	Rome - local study  (movement and settlement)

What did our town look like in Roman times?

Change and Continuity
	E,I,S,W (relationship of EISW)

When did Britain become one country?

Causation

	Modern Britain (movement and settlement) 

Who is your neighbour?

Diversity
	Native Americans and the white man (movement and settlement) 

How do the Native American’s tell their history?

Interpretations
	Local study of uprising and rebellion 

(movement and settlement)
What mattered to the people of Norfolk in the time of Kett’s rebellion?
Diversity

	
	Lives beliefs and ideas / trade, colonialism and the British Empire

	Year 8
	Medieval Village lives (beliefs and ideas)

How could the Castle Museum decide to remember Medieval Life?

Interpretations

	Industrial revolution

(trade, industrialisation and empire)

Who benefited from the growth of the British Empire?

Significance
	Pre colonial empires
(trade, industrialisation and empire)

Pupil generated enquiry questions
Causation
	Empire and Slavery (trade, industrialisation and empire)

Who lost from the growth of the British Empire?

Diversity
	Civil Rights (lives, beliefs and ideas)

Is the legacy of white supremacy still alive today?

Change and Continuity
	Medieval Kingship and growth of Parliament

(power and democracy)

How powerful were medieval monarchs?

Change and Continuity

	
	Power and democracy / Conflict

	Year 9
	English Civil War (power and democracy)

Why did the English kill their king?
Causation
	Revolutionary France (power and democracy)

Were all French peasants revolting?

Diversity
	WW1 and WW2 (conflict)

Was power the most important cause of WW1 and WW2?

Interpretations
	Holocaust (power and conflict)
Why is it important to remember the holocaust?

Significance
	Year 9key question unit

Europe in the late 20th Century (conflict)

Is Europe at peace?  
Change and Continuity
	End of Key Stage local study of impact of events studied across the key stage with exhibition of learning.
Pupil generated enquiry questions
Chronology



Rationale for Horizontal Model 

1. The school is a mixed comprehensive in an Education Action Zone. The newly appointed Headteacher is undertaking a full curriculum review. Due to reorganisation in the county the school will have a Year 7 intake for the first time.

2. The department has seen recent improvements in GCSE exam results but recognises the poor uptake and results are due to weaknesses at KS3 as well as KS4.

3. The plan is designed to specifically promote departmental aims of: 

· relevance in order to engage pupils in their learning

· raise levels of motivation

· increase uptake at GCSE

4. The plan is organised through 3 key questions and a series of enquiry questions which cross time periods and focus on themes and factors from the new programme of study. Questions will be made relevant and interesting to pupils thus improving teacher and pupil motivation.

5. Themes are identified and each year focuses on two identified themes. The plan includes local, national and international history to encourage pupils to develop their own identity and allow for exploration of diversity and improve the relevance of the curriculum.

6. Depth and development enquires are included in the plan to access the range and content of the new programme of study. With only 1 hour a week of curriculum time development enquires are essential to pupil’s breadth of knowledge and understanding.

7. Time periods are regularly revisited to promote chronological understanding. Regular chronology activities will be incorporated to give pupils a sense of time and place as the key questions are not all chronologically sequenced. Timelines will extensively used and cross year pupil generated displays used to develop a sense of period. 

8. Key concepts are mapped through the plan on separate progression charts to help teacher and pupil understanding of how to get better at history and ease transition to GCSE. These will build on skills and concepts and be developed in advance of schemes of work and assessment.

9. All key processes will be used within each scheme of work in order that pupils regularly handle and question evidence, construct and answer questions and communicate their work through a variety of medium. This is to meet with the department aim of engagement and avoid an over use of a single process through any one enquiry. Assessment will focus on one key process at least once each year and the end of year exam will be an evidence based paper which does not require learned knowledge.
Key Stage 3 Plan – Thematic (horizontal)





Key Stage 3 Plan – Thematic (vertical)





Rationale: – the curriculum is designed to be relevant in order to engage pupils in their learning and raise levels of motivation and uptake at GCSE. It combines current units with new enquires to maximise resources and expertise. All concepts and processes will be addressed each year with emphasis through different enquiries. 
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